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In discussing the spiriv of campus life, Ermcit Boyer in bis work cotitled
Collegs: The Undergradusic Expericoce siatcd;

The undergraduate college should be held logether by somcthing more

than plumbing, a common gricvance over parking or football rallics in

the fall. Wha studenis do in 1be dining balls, on the playing ficlds, and

in the rathskelles late o1 might all combine t0 influence the oulcomes of

the college cducation and the chalicage, in the building of community,

is to cxtend the resources for Jearning on the campus and sce the
scademic and non-scademic lifc za interlocked.!

Clearly, the experience in forensica "holds logethes” the campus capericace

for a significant group of students. What these sudcota do while on a forcasic irip,

NATIONAL DEVELOPMENTAL CONFERENCE ia lournament competilions, ln vas discussions, sad ia fast food resiaurants all

ON INDIVIDUAL EVENTS " - . : .
combine to condition and influcnce the owtcome of iheir college cducation. Yet, liule
SUMBMER, 1990 is wrilten concerning ihe “interlocked® acsdemic and nos-scademic. forcusic

capericace. The focus of this plﬁr will concern isclf with the implications of the
dual educaiional/competitive aspecis of the colicgiste individual cvents pragram.

In  specifically poinling w the goals of undcrgradusic cducation, Boyer

concluded: .

but in the cnd, studenits musl be inspiced by a larger vision, using the
koowlcdge they have acquired to discover paticrns, FORM VALUES
(cmphbasis sdded), and sdvance the common good. The undergraduaie
expericnce st s best will move the student from competcnce 10

commitment.?

With this goal of commiiment in mind, it sppeared crucial lo cxaminc the

:&NJ- YOUNGER implicit and expiicit values inherens in a co-curricular forensic program.  The
TIFFIN, OHIO 44883 formulation of values that result from the cducational/competitive implications of

forensics should not be scrcodipitous.

Published by Cornerstone: A Collection of Scholarly and Creative Works for Minnesota State University, Mankato, 2020



) Proceedings of the National Developmental Confe)ence on Individual Events, Vol. 2, Iss. 1 [2020], Art. 19

ABSTRACT

Jan ). Younger, "A Values Approach: Some Notes Toward The
Educational/Competitive Aspecis of Forensic Programs,” Nalional
Developmental Conference on  Individual Events, Denver, Colorado,
Summer, 1990,

This swdy awempted to investigate the cducational/competitive
valucs in co-curricular forensics programs. The study made iwo major
assumptions (1) sthat individual events programs should be linked ¢ the
cutriculum and (2) that the identification and developmens of educational
valucs would contribute 10 the improvement of forcnsic insiryction.

It was the purposc of this study to offer an ecxamination of five
current studies in higher education suggesting cumicular reform, These
studies included; (a) Involvemen:i in Learning; Rcalizing the Poicntial of
American Higher Education (1984), (b) Project on Redefining the Meaning
and Purpose of Baccalaureaie Dcgrees (1985), (c) The repost eatiled “To
Reclaim a Legacy,” (1984) (d) Collcge: The Undergraduate Expericace
{1987), and (e¢) 50 Hours: A Core Curriculum for Collcge Students, (1989)
In addition, the study's purpose was 1o design a perspective for the
identification and development of specific values in co-curricular forensic
instruction,  Finally, the siudy provided an analysis of value-orienjed
tcaching strategies and their implications for the forensic communily. The
study found that the iraditional forcasic tournament as an instruciional
model was affirmed, and thal three clusters of values in the noa-academic
aspect of the forensic program were deemed important.  These clusiers
included (1) a scnse of wusi, accepiance, and belonging., (2) a sense of

tesponsibility and self respect, and (3) a sense of accomplishment.
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Ihe Purpose of the Study: 1 wes the purposs of this mudy to eficr (1) s
examination of the five current siudics in higher cducation suggesting curricular
rcfomn - especially ootiog their cecommendations for the lesching of valucs. (2) w
provide & briel perspective for the idemtificstion sod development of apecific values
into co-curriculssr forensic instruction and (3) an analysis of values stratcgics and

their implicsions for the forensic community.

Higher Education's Responst of Value Crlsis

Receotly, our mass medis bave been busy reponing some some kind of ethical
¢risis.  Scam anisis appear to be cverywhere.  Busincss has witnessed lvan Bocsley
and Clifford Irving, politics has scca Jobn Tower, Jim Wright, and David
Durcaberger, while religion has viewed the cihical demise of such leaders as Jim &
Tammy Baker snd Jimmy Swaggern Educalion bas wot been excmpt. 1o s ABC
specisl report entitled Lylng. Chealing. and Stealing in  Amcrica. Sam  Donaldson
reponed that a college president, Diego A. Navamreue, Jr., in Tucson, Arizona was
forced 10 resign following the clalm that he bhad a Masicrs degree when records
showed he didn; Miss Florida Staic Univemsily, Kim Hughcs, was forced to resign her
tile because a friend used & fake ideotification card 10 lake a math test for ber, and,
finally, wniversity swudcnts in Ames, lowa were accused of sicaling staie cquipment to
make hundreds of fake drivers licenscsd

Througbhout the 1980's colleges and uaiversitics bave not been silear with
regard 1o these highly publicized codless breaches of conduct in socicty. A serics of
reports  have underlined swong measures o encowrage more  effeciive Lcaching
ciforts. These rcports suggesi thal more and more people - cspecially young people

a the un.dcuudullc level - secim 0 be leading their lives without clear purpose or

direction.  All of these repons indicsic that undergradusic cducstion has noi been
responsive 10 the value needs of swdents.  These national repons issued in the
cightics appcar 10 signal highcr education's concerm for the quality of education.
The authors and titles of (hesc major reports are (1) the Siudy Group on the
Conditions of Exccllence in American Higher BEducation scpors catiticd “lovolvement
in Leaming: Realizing the Powcntial of American Higher Education™ (1984), (2) the
Association of American Colleges Commitiee report entitled “Project on Redefining
the Mcaning sod Purposc of Baccalaurcate Degrecs™ (1985), (3) Willlam Beonet's
repori eotitied “To Reclaim s Legacy” (1984), (4) Emean Boyer's Collcge: Ths
Undergraduate  Expericnce (1987), and (5) Lynne v. Cheney's 30 Hours: A Core
Curriculum for Collcge Studecnts, These five rcpona address the failurcs of
undergradusle programs to meet the nccds of their siudemis, and cach hay offceed
specific remedics for higher cducation to follow. Each of thesc rcports bas dealt wilk
the iasue of valuea cducation cither implicitly or explicitly.

In the opening parsgraph of thc tcxi “lovolvement in Learning:  Realizing
the Potential of Amersican Higher . Educaion™ the autbors explicitly siressed the
imporiance of shared valucs in socicly and ecducation. In ihis opening seclion

cntitted “A Mauer of Trust"; the repont siated: s G m——

Wc writc from a set of shared valuca abowt higher education in the
United Siaics. These values guided our discussion and shaped our
analysis, conclusions and recommendations. They form the
comerstones of our sencwal we hope will result from our eifons, the
goals we trust our readers will share with us.

The Unitcd States must become a nation of cducated people.  lis citizens
should be koowledgeable, creative, and open 10 idcas. Above all, they
should learn how 10 learn so they <an pursuc knowledge 1hroughowt
their lives and assist their children in the same quest...

To assure caccllence, our colleges, community colleges and universitics
should cstablisb and maintain  high standards of siudeni  end

institutional pctfnrmlnce....“
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The major thrust of the report detnils the learning oulcomes, goals, and
dircclions in bigher education for Student involvement, cducational institution's
commilmeots toward realization of €Xpecialions, a system for asscssmenl and
providing fccdback, and, finlly, the implications of the coaditions for cxcellence.

Thus, the repori “lavolvement in Learning: Realizing the Potcaiial of
American Higher EBducation® cxplicitly stressed 1hat “shared values™ form the
comersiones of the rencwal of excellence in higher cducation. Thesc valucs should
guide the direction of $tudcots, instilntions and facully in their autempts 10 realize
the full potential of bigher education.

Onc year laler, a second panel addressed the uadergradusie curriculum  and
culled for its immediaie reform.  The panel represenicd the Amsocistion of American
Colleges and included such esicomed members sa Ernest Boyes, piesideal, Camcgie
Foundation for the Advancement of Teaching, David W. Brencman, president,
Kalamazoo College, and Marks H, Curtis, presidenl, Association of American Colleges.
This reported was  entitled "Project on Redefining the Meaning and Purpose of
Baccalsureste Degrees”; it calicd the bachciors degree “mcaningless® and  ssked
profcisors "o lead in its restoration."®

In the seciion of the feport outlising minimum requircments, the pancel
reporied s concern for the teaching of wvalues in the undergraduste program.  In
addicssing ihe imponance and the method of icaching valucs, the suthors wamcd:
“Students must leam 10 make real choices, assume responsibilitics for their decisions,
be comfonable with their own bebavior, and koow why.*¢

Conliauing 10 point 10 the importance of valucs ceducaiion for siudcnis, the
feporl Mated, "They must embody the values of o democralic sociely in order o fuliill
the respoasibilitics of cilizenship. They musti be equipped 10 be perceplive and wise
critics of ha society, fepositorics of the values that make civilized and bumane

socicly possible.”7
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Sucssing the importance of teaching value choice, decision, and judgement in

3 cowrse of study, the report suggesicd

We may be wary of final answers, but we csanol avoid the necessity of
choice, decision, judgement. The cusricular opporiunilics are legion:
Abrabam  Liocoln willing to &ccept -a  coastitulional ameopdment
proiccling slavery in the South inm order 1o frusirate  sccession; Caplain
Vere wresiling with complex issucs of innocence and justice, good and
cvil in Billy Budd: ihe tension between ucighborhood and urbaa
reacwal in the cliy of your choice; Who awns the Eigia marbles?; cquity
in the 1ax atruciure; bamiers 10 votcr regisiration, immigraiion, and
imponts; Vietoam, Iran, Grecads - the choices and values; Holocaust -
evil and guili; Los Aluoos - s scientific community in the yeal world; an
inquiry into humes tragedy i lisctalure; crime and pusishmenr.®

Accusing lcachcss, the repont sialed

The opportunilics are there, but they are too scldom taken by tcachers
so far gone inlo specislization and into the scicntific understandings of
their speclalities 1hat  the challenges of bringing students into
humanisiic relationship with their subjects, into values and choice and

judgemeni, arc beyond their intercst and capacity.?
In providing & remedy, the report asied

Recruiting seachers with & professional commitment 1o tcaching may be

onc way 10 focus subject mater om life, its quality, the agonics and joys,

the demands and choices of growing up.!9

Thus, a major cootention in this repont called for s more memninglul
voadergradumie degree.  The teaching of values - choice, decision, and Judgeraent
were deemed crucial 10 the restoration of integrity in the bachelor's degsee.  The
repart wrged professors 10 use the opporunities provided by the cumiculum 10 leach
value decisions 1hat profoundly affecicd history, literature and other courses of
study.

In ihe third repor, William Benncn's publicstion cntitled "To Reclaim o
Legacy®, Bennen assailed the siaie of humanities on campus. lo this repon, the

recommendation’s section calilled *What Should Be Read” appeared 10 be of
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imporiance 10 values education and in particular 10 the speech - communication
tcacher. Beancit's list included The Federalist Papers {as a list of ediworials), speeches
from Lincoln, King, Twain snd Faulkacr, snd the Lincoln-Dougles debates.?
Although Bennen docs not cxplicitly argue for values education, the report argucd
for the seaching of valucs (1) contained in sclecicd works, (2) in the iransmission of
culure and (3) found in the intellcciual legacy of Western civilization.  Indced,
writers like Neison,'? Hirsch,'® Krsuthsmmer,'® sad Lipset'S have argued thu
culiure - especially American cullure-scts a4 in principal source of leamed values.
The fourth major rcport of the cighties was Emcst Boyer's LCollegs:  The
Undergraduate  Ezpericpce. The goal of the report sccording o Boyer was “to
consider the uadergraduste expericoce in America®, snd "0 pay particulsr altcntion
to the way the structures and procedures of collcges affect the lives of students™ 18
In this quest, sMention to valucs appeared 1o surface in s lcam three major arcas of
discussion-the college's mission satements, the academic program, snd the campus
life. o the discussion of \he mission siaicmenis of American colleges, Boyer found
repeatedly iwo powerful uaditions - jndividualily and communily - wer st the heart
of the uadergraduate cxpericnce. Eaxpressing the valuc of these Iwo tradilions, Boyer

concluded:

The college, st ils best, recoguizes that although we live alone, we also
arc decply dcpendent on c¢ach other.  Through an cffective callege
cducation studcnts should become personally caperienced and slso
committed to & common good.'7

In the discussion of the undergraduste acsdemic experience, Boyer cited oae
of the courses found at Saint Ansclm College for cxccllence. The course was buill on

the theme "Portraits of Human Gremness.®  This interdisciplinary pregram  which

vicws general education from s historical perspective focuses on moral aad cthical

7

questions surrounding sclecled periods in  history and studics the vocmions of
influential peoplc.18
In the discussion of csmpus life, Boyer appeajed o suggest that valuc's

cducation was an sppropriste responsibility for the calire college.  Boyer wrote,

The wundergraduate college should be held together by somcthing more
thas plumbing, & common grievance over parking, or football rallics in
the fall. Wha swudcots do in dining halls, on the playing ficlds, and la
the rathskellar late at oight sl combine o influence the outcome of
higher education, and the challenge, in the building of communily, is 1o
extend the resources for lcamming on the campus and 10 s¢c academic

and pon-academic life as interlocked.)?

Probably the most directive curricular reform was provided by Lyanc V.
Cheney's 30 Houra: A Core Curriculum for Collcge Studepia. This National Endowment
for the Humanities study argued for requiriag 18 hours in Culures and Civilization,
12 hours in forcige lsngusge, & hours in concep-tl in mathemstics, § hours In
foundations of the natursl sciences and 6 hours in the pocial scicnces and lhe modem
world.20 It shouid be noted specch communication was specifically omiticd from this
required list.  Although the oratory of Webater, Lincoln, Chicl loseph, sad King and
the pociry of Whitman, Dickson and Frost were mentioned a3 recommended studics in
American  civilization, 1he teaching of these trsditionally speech communication
kinds of studics was lcft w tcechers of history and litcrature.

In addition (0 these five major reporta in the 1980's, individuals have

ded w0 the ived valucs problems in higher cducsiion. In an ibicrview in

1S, News and World Report, Steven Mulles, President of Jobns Hopkins University
undoubtedly oversiated the case when he said shat “universilies arc lurning out
potentially high skilied barbarians™ and proceeded 10 go on 1o cile the lack of valucs
teaching and that the university has lost its "source for & cohcreni value system as

causes for these kinds of probiems.?!
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In spesking of the lack of ethical conduct and siandards for college fooiball,
the deposed coach of Okluhoma Univetsity, Barry Swilzer, joined President Muller in

oversislement when he staied:
My student handbook at Oklshoma has a code of conduct and 1 never

thought about saying Doo't shoot your roammale, don't deal drugs, and
don'y rape.22

Yet. all three violations aciually occurred on the Okiaboma tcam in the Inc 1980's.
The most penincnt and balanced look M ihe problem gseemed to be found in

Richard Morsill's book entitled Texching Vatues in College. Skeiching the hisiory of

valuca education in college, Morrill staicd:

The mission of American colieges snd universitics has been strongly
shapcd by & bhistorical commiiment 10 moral education, This special
atlcation lo morsk educalion bas emerged from & varicly of sources and
bas appeared in couatless forma and under many oames. It was
inspired by ihe vencrable inheritance of Greek philosophy, informed
by the wisdom of European thiskers and practilioners, guided by the
model of ibe Brilish schools and collegea, and implemented in 1he
characierislic Amcrican spirit of moral activism,23

Alihough Morrill offered this piciure linking the historical development of
moral cducation 16 the mission snd bistory of higher education, Morrill cxiended his
analysis 10 a skeich of the renewed emphasis on moral education and its most

apparent goals.  Arguing the goals that moral education aiempls 10 achicve, Morrill

listed:

f. introduce normative inquiry inlo higher learning, in order 10
supplement the typically narrow and  value-free mcthodology of
conicmporary scademic skepticism;

2. revitalize federal education, especially the humanitics. and resiore
the intcgrative focus thar has been losi;

3. provide studenis with an effective and rigorous prepuration for

dealing adcquatcly with critical human choices, cspecially 1hose 1hat
have moral consequences;

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/19

4. provide an education that sffects both conduct and thought, the
formation of character as well a3 the development of iniclicor 24
Thus, bigher cducation bas witnessed 8 socicty confronting significant issucs
of value.  Natiomal reports o cducation have underscored the impornance of
teaching values in the classtoom. It would appesr 1he teaching of competitive

speech has not cscaped ethical issues in its praclice.

YALUES AND THE INDIVIDUAL EVENTS INSTRUCTION

Forensics has not been immunized against this socieral valuc disocder.
McBath25 and Parsons2® cach reporied oo ethical issucs wuching forensics.  Morc
recently, the Nationa! Forensic Associstion's sisicmemt oo plagiarism?? sad the
discussion concerning the draliing of a ststement “proteciing literary integrity” s
the 1950 National Individual Eveals tournament’s coaches mecting?® scemed 1o
suggest ethical questiona surround both the public apeaking and the interpretative
cvenls.

Al leasi iwo dimensions of value Ieaching sppeared relevant 10 ke tcaching of
forensics.  The first addressed he ideatification of certein valucs imporiant Lo
individual forcasic programs, and the second spoke 10 the development of values

withia the forcnsic lcaching model.

ldentification  Milion Rokeach noted that Kluckhoha's basic definition
(conceptions of the desirable) is the most widely ciled, his owa definition refines and

moves towiid a morc operational approach,

A yalug is an coduring belicl thal a specific mode of conduct of end-
Slale cxisience is personaily or socially preferable 1o an oppasilc or
converse mode of conduct or end-staic of exisience. A yaluc sysicm is ao
enduring organization of belicls concerning desirable modes of conduct
or cnd-stales of cnisience along a continuum of relaiive importunce,2¥
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Rokeach belicved that there are values basic to all people. His value icat
included 18 terminal values, desirable cnd-staics, and 13 issirumenial valucs, means
or siandards. (Ses APPENDIX A).

It wouid appear scveral of theac values are important w s wide varicly of
forcnsic programs, statc forensic associmtions, as well a3, national forensic
associstions. The National School Board Associstion considered the following values
crucisl 10 "s democratic and bumane socicty® - altruism, compassion, courage,
couricsy, gemcrosily, honesty, industriousncas, inlcgrity, loyally, obedience,
punctuality, respect for authorily, respoasibility, self discipline, sclf respect, and
tolerance. 3¢ Although this list does overlap, and in some cascs, repeal the terminal
and instrumcnial values of Rokeach, they previded a perspective relative 10 teaching
and cducation thar sppeared sigoificant.  Since forensic programs differ widcly and
arc localed in disparmie kinds of colleges and uaivensitics across the United Statcs, no

sticmpt was made to airibuie valucs 10 individual programs.

Development:  Porensic imstruction can be developed using value cemicred marerials.
In sddrcasing thia process, McCaleb and Dean cited ibe work of Harvard Universiiy's
William Perry a8 a leaming model.3!  Perry (1970) devised a scheme of development
that involved four major uansitional phases: (1} duslism - simplistic thinking that is
conrolled by exiernal authorities to whom the individus! looks for the “right”
answer, (2) mulliplicity - recognition of a "right" process through which snswers
are sought, {3) rclativiam - shifting the focus of comrol from an exiernal to mn
lntcmal source 30 that personal rcspoosibility is accepied for decisions made, and (4)
commiiment - realization of the interrelation beiween decision making and  sclf

identity and the acknowledgement of onc's morality.32

1

McCaleb snd Dean used the forensic progrmm 10 illustraie the Perry scheme.

They wrote:

Many aovices, ia Perry's duslisiic phase, rely sbsolulely on the
opivions of the cosch whom the aovice views al “irwth” or "right.” By
promoting mulliplicity, the coach lcads thesc cager learners f{rom ihe
“right™ answecr toward a command of cffective proccsses that enable
students to produce anawers of their own,3?

Pointing 10 the final direction of the process, they concluded;

As the student gains in experience snd confidence more decisions are
made withoul coosullisg the coach (who bss become less of s
authority figure) and the compctilor assumes greater reaponsibility for
making decisiona. 34

Clearly, the forensic community has bad 10 address questions of ethics and

values in its develop | ference a3 well as in s loumament praclices. These

questions of vsluc arc critical to foremsic inatruction. While forensic instruction s
noi and should not be substitwied for courses in cihics, the values inlcgraied in the
study of forcnsics should be fumher idemificd and developed.

However, forensic iostruction. as & learning activily appcass suited for the
icaching of skills nccessary for values education. Forensic instruction provides time
for swdents to choose from sltermatives, weigh consequences. of cach alicmative,
share and publicly affirm (heir choice and to cvaluate and asscss consequences of
their public affirmation. This process has the design 1o encourage the developmeni

of siudenl sulooomy.

VALUE STRATEGIES AND THEIR PROGRAMATIC IMPLICATIONS

The recent studies on curriculum feform have caused colleges and universitics

to cxamine and asscss their approaches to the icaching of values, These curriculsy
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sludics appear 10 have some significamt implications for the co-curricular [forensic
community. h was lelt these siudies may be addressed by (1) an analysis of the
implications for an individual forensic program and (2) an analysis of lheir impact

o0 siale and oationsl orgsnizations.

INDIVIDUAL FORENSIC PROGRAM. The individual forcasic program appearcd (0 be an

excellent cxample of Boyer';s “interlocking academic snd non-academic cxperience.”
Recent studies in curriculum may belp io clasify and underscore iraditional values of
the scademic namwre of individual events programs a3 well a3 their non-scademic
nature,

The Acadenic. Lifc. The tcxt of the report on excelleace in undergradunie
education enlilled Iavolvement in Learning details the values of goal scuing,
student involvemenl, s sysicm of asscssment and feedback and coeditions for
exccllence that appear to cchio (he Lraditional forcnsic loumament az an
instructional model. The text of the repon culitled Project on Redefining the
Mcaning and Purpose of 1he Baccalsurcate Degrees poinicd 10 the imponance of
teaching value choice, decision, and judgement in order 10 prepase for
citizenship in » democtmic socicty.

If responsible communication, basic 10 the Amcrican syslem is to serve
democracy properly then forensic skills musi be continucd a3 cssential
cducaional disciplines. The Delphi study conceived 1o aid the Sedalia confercnce
wnanimously coacluded; "Forensic direcions shoutd be more concerned about
devcloping studemis abilitics in analyzing controversics, building cases,
devcloping communication skills, and legy concerned with winning, developing
fcputations and collecting wad processing information."3¥  Bennen and Chency,
in their respective repons, called for swdying specific kinds of persuasion,
oratory, sad approaches 10 poetry aad literature, Forensic loumaments with
their emphazis on communicarion analysis, public spcaking and interpreiative

cvents appear 0 maich those academic challenges,

Ihe Noo:Academic Life. Although academic indegrity is probably the corc value

in most forensic programs. Ihe hon-academic aspects of a forensic program are
crucially imponant 1o ils success as a campus activily. Al lcast these value
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oriented aspects of the non-scademic aspect of s foremsic program appear
imponaat 10 note.

1) Trust. Acccptance, wad Belonging. The concepr of icam appcars i the

parlance, sescarch and in our award assemblies. The values inherent in
the building of a team concept in a forensic program can be & significant
part of the success of an individua! program.  Cleasly, the commonality of
lournament experience comtributes heavily toward this concepl.

2) Responsibility and. Sclf Respec; The comcept of uaderslanding sclf, the
forensic team, and the college iz & difficult challenge for many studcols.
Although the forcosic cosch s primarily & tcacher, befshc may ofien be
cast in the vole of adviser, counsclor. or menior in the personal
development of college siudents.

k1] A Stasc of Accomplishment. Rokeach argucd the sense of accomplishment
waz oo of the top terminal values for education.3® The concept of
achicving and progressing in toumamem compelition under the
educational guidelines of goals, involvemeni, asscssment snd challenging
stendards was deemed valusble in foreasic aclivity, However, the social
perspective derived from forensics sometimes calls for an undersisnding of
how ability and award becomes casusl rathor than casusl io their
formation.  This integration of conflicting values s & challeoging situation
for boih studeat and cosch.-

STATE AND NATIONAL ORCANIZATIONS. These studica pasc & unique challeage 10 state

and national foremsic organizations. The cmphatis on the values inhereni in pursuit
of excellence and cquality will require coostant vigilance, The traditional forensic
tournament model has been realfinmed a3 8 substantive cducational paradigm. The
creative or imaginative dimension of these organizations appearcd (o be the most
vuluerable.  The wraditional eveniz are not always adaptable 10 changing cducational
uends. A possible solution may be the adoption of n “creative cvent.” A Crealive
event (experimental/wild card) thai would address relevance, limelincss, and
acliveacss of cxperimentation in the field. This kind of cveni may provide the
organizations with a siruciure for sdapiability and versaility requircd 10 meet fugure
changes.
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APPENDIX A

The Value Survey

Proceedings of the National Deyglopmental Conf)rence on Individual Events, Vol. 2, Iss. 1 [2020], Art. 19

A COMFORTABLE LIFE
(s prosperous life)
AN EXCITING LIFE
(a stimulming, sclive life)
A SENSE OF ACCOMPLISHMENT
(lasting conisibution)
A WORLD AT PEACE
{free of war snd conflicn)
A WORLD OF BEAUTY
(beamy of patwre sad we ang)

EQUALITY

AMBITIOUS
(hard-working, sspiriog)
BROADMINDED
(open-minded)
CAPABLE

(compeicni, effeclive)
(lighthearied, joyful)

(ocal, ridy)

(broheshood, equal opporiunity for sll) (staading wp for your belicfs)

FAMILY SECURITY

(taking care of loved oacs)
FREEDOM

lindcpendence, free  choice)
HAPPINESS

(contcalcdness)
INNER HARMONY

(ficcdom from inper coaflicl)
MATURE LOVE

(scaunl and spiritlual inlimacy)
NATIONAL SECURITY

{prolcciion from aiiack)
PLEASURE

(un cnjoyable, leisurely lifc)
SALVATION

(saved, eternal life)
SELF-RESPECT

(scil-esicem)
SOCIAL RECOGNITION

(respect, admiration)
TRUE FRIENDSHIP .

(close companioaship)
WISDOM

(a maturc undesstanding of life)

*Copyright 1967, Milion Rokeach. Form D published by Halgren Tesis, 873 Pessimmon

Ave., Sunpyvale, California 94087,

FORGIVING

{williag 10 pardon others)
HELPFUL
{warking for she welfare of others)
HONEST

(sincere,  wwihlul)
IMAGINATIVE

(daring, cremive)
INDEFENDENT

{scii-rcliany, scli-suflicicns)

(intelligent, reflcclive)
LOGICAL,

(consislcnt, ralivpal)
LOVING

(affeciionale, endcr)
OBEDIENT

{dusiful, Tespeciful)
POLITE

(couricous, well-mannered)
RESPONSIBLE

(dependable, reliable)
SELF-CONTROLLED

(resirnined,  scll-disciplined)

https://cornerstone.lib.mnsu.éd u/ndcieproceedings/vol2/iss1/19
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