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Abstract

During the last number of years, middle schoolyid] has received wide spread
attention across numerous media sources. Covefdbe most troubling accounts of
bullying have even led to criminal charges anditiiduction of legislation against acts
of bullying. A substantial body of research hasvamthat bullying leads to negative
social and emotional outcomes for both the victand the perpetrators of such acts. The
same body of research also shows how much difficbkre is for teachers and other
school personnel who attempt to control these fagitd of aggression on a daily basis in
and outside of their classroom. This study inemed 12 teachers from a middle school
in the Midwest of the United States. The inteneeworked to uncover when, where,
and how teachers intervene in bullying situatidrad they encounter during their school
day. Once this information had been establisheddbpondents were asked to give
information about any obstacles that they felt ened them in effectively intervening in
bullying situations. Whereas teachers felt theyadgbod job controlling acts of
aggression within their classroom, they reporteidoeing as successful in the common
areas of the school. Those responding listed skeneasons why strategies used inside
the classroom were not appropriate for use outsidiee classroom. Supervision
strategies were not only different in these twaareut behavioral expectations were also
different in these areas of school. These diffegsried to uncertainty among teachers
and students about who was ultimately in chargge@ihing potentially harmful actions

in the common areas of school.
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Teachers’ Perspectives on Bullying:

Understanding Educational Interventions

Bullying is not new to society or to the schooliset in particular. Numerous
studies indicate significant numbers of studenperng being the victims of bullying.
England, Whitney and Smith (1993) indicate thatuat®y% of primary students and
10% of secondary students report being victimsultyimg during the school year. Other
studies indicated that a greater proportion ofestisi may be affected. Sharp (1995)
demonstrates that of 377 secondary students isdmeple, 18% indicate that they had
been bullied in that year and 50% had experiencdglibbg at some time at school. More
alarming data by Seals and Younge (2003) demoadtnat of the 450 secondary
students in their sample 32% reported being tafgitiysical bullying, 23% received
threats, 50% were called derogatory names, 44%enhrjected to mean teasing and
32% reported being excluded from a friend groupesehresults demonstrate the need to
look at bullying and how it is being managed incah A number of incidents of child
suicide attributed to bullying continue to makeioal news. To better understand the
severity of the situation, we will look to the tra®ry of 15-year-old Phoebe Prince.

Phoebe Prince was the new girl in school. Haveogntly moved from Ireland to
the United States, Phoebe started attending sahddhssachusetts. The bullying started
within the first month. Phoebe’s mother approactatbol officials, but the bullying acts
continued and intensified. On January 7, 2010,derreported that other girls had
repeatedly made derogatory comments directed tolarth the cafeteria. The assistant
principal responded by sending her back to claskewe dealt with another matter.

Cindy Kele, a substitute teacher, inquired of € why Phoebe was not present. She
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remembers the students telling her that Phoebenatthe counselor’s office, leaving her
with the impression that this was common and netday. When Phoebe finally

arrived for class, her aggressors had followedaherstood in the doorway continuing
their verbal assault until the substitute teachas able to get them to leave. Teachers on
duty in the cafeteria and in the classroom botlontepl the incidents to the principal and
he took immediate action, suspending one of thHs fyir the next day (MSNBC 2010).

Various reports indicate that this type of activabntinued for the next few
weeks. On the morning of January 31, Phoebe ceadet® another freshman girl she
had been accused of taking someone’s boyfriendaksadindicated that the threats were
getting physical (MSNBC 2010). On this day, Phoefeeat to see the counselor Sally
Watson- Menkel. In interviews after this incidetidents reported that the counseling
office at the school promotes a work-it-out strgtegmost issues between students
(MSNBC 2010). After this meeting with the counsePhoebe endured one more day of
verbal taunting at school before taking her owa (MSNBC 2010). Six of Phoebe’s
classmates were indicted by District Attorney Sbheon March 20, 2010, for bullying
Prince for months in school and through social oekng websites (New York Times
2010).

Phoebe Prince’s death and the death of many atinelerscore the need to
understand the bullying phenomenon through the el#®se who are asked to
intervene in these situations on a daily basese@nderstood, effective action can be
taken to significantly reduce levels of bullyingthre school setting. When studying
bullying, it is not only necessary to look at howddie schools are defining and

managing bullying, but also to understand the pedion place and teachers’ practical
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experiences with the behavior. The following revigiiterature offers a framework
from which to define bullying, examine what poligiechools use to manage bullying and
what role all school personnel perceive they ptagdmbating these negative peer
interactions.

With a firm understanding of the literature thisds then employed a grounded
theory method to uncover strategies that teaclssd to control bullying within their
school and any obstacles that interviewees fettdred them from decreasing the levels

of bullying among their students.
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Review of the Literature

Definition of Bullying
Dan Olweus, one of the first to do reseandime area of peer aggression among

children in the 1980’s, attempted to overcome th&taxcle of defining the interaction by
establishing a concise, but encompassing definfoomdividuals to employ when
witnessing the phenomena. In his early works, @bwvaffered the following definition:
“A student is being bullied or victimized when hesbie is exposed, repeatedly and over
time, to negative actions on the part of one oramstudents” (Olweus 1994:1173). In a
later work, Olweus and his colleagues clarified timimbalance in strength or power
must exist between the two parties for an act ttabeled as bullying. If the two parties
possess equal strength or prestige then the coddles not meet the standard of bullying
(Olweus etal. 1999). Smith etal. (2002) suggestomang the definition to acts
encompassing three distinct elements: intentiqretion, and power. Their research
centers on the idea that bullying acts are firsdlbintentional, secondly repetitive, and
thirdly that these aggressive actions are infliatpdn an individual or group with less
power (victims who cannot easily defend themselv&®r the purpose of this research, |
have adopted the definition of bullying from Smathal. (2002), which speaks to the two
primary modes of bullying: direct actions and iediror verbal bullying.

Direct bullying, which encompasses negative actiossally involves physical
contact. Direct bullying may include but is nahited to punching, kicking, biting,
choking, spitting, and the destroying, damagingtealing of someone else’s property

(Liepe-Levinson and Levinson 2005).
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The second form of aggression, and the one | hasugssed my analysis on, is indirect
bullying which refers to actions that do not noripaéquire physical contact. These are
actions such as repeated incidents of name catiagijng and verbal threats that are
directed at those individuals who possess less@anter the social situation (Bauman
and Del Rio 2006). Raskauskas and Stoltz (2004)iatdude “the damaging of peer
relationships as well as psychological attacks sischossip, taunting, rumors, writing
notes, and social exclusion” in their concept dfirect bullying (p. 210). Other scholars
have asserted that individuals are indirectly botytheir peers when they manipulate,
persuade or dare peers to enter into harmful ac(©nck and Nelson 2002). These
definitions were also used in research by Liepeelson and Levinson (2005) but they
noted that along with the actions enumerated abfgestures such as stares, eye rolling,
sighs, frowns, sneers, and other hostile body lagguwvere also a significant component
of the aggression” (Liepe-Leveinson and Levinso0320).

| have used the descriptions and definitions atasv#he backdrop from which to
build a deeper understanding of how children itetizegative interactions with their
peers and how these interactions escalate. In cagss, direct bullying is quite easy for
teachers to define and identify. Indirect bullycean be, and many times is, more covert.
Val der Wal, De Wit and Hirasing (2003) find thatlirect bullying has a greater chance
of going unnoticed by teachers than direct bullyimgt causes a greater amount of
suffering. It is this type of bullying that is tiheost damaging to self-esteem (Crick and
Grotpeter 1995). The suffering of children hasiwaied me to study peer aggression
from the viewpoint of the educator, hoping to unmothe most effective tools they use to

identify and intervene in indirect bullying situatis.
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Bullying in the Middle School

Development of a Bully

Over the last twenty years research focusing oldlebod aggression indicates
that reactive and proactive acts of bullying aresistently found within schools across
the United States (Pepler et al. 1994; Perry €t%8; Whitney and Smith 1993).
Reactive aggression within a classroom is seen whidren immediately overreact to
misperceived threats (Wood and Gross 2001). Yorgkgnting with these characteristics
may have some trust issues and can enter intgoy@riaere they can learn to take
others’ intentions into account in order to prewantent responses (Dodge 1991). |
have focused on proactive aggression. This aggressorganized, premeditated and
purposeful (Galeszewski, 2005). Over time, a ciily find success achieving what
they want by using this form of aggression on tpeirs, parents, or caregivers
(McAdams and Lambie, 2003). In her 2004 bodkyé Bully, the Bullied and the
Bystandey’ author Barbara Coloroso indicates that childmdmo exhibit pro-active
aggression, especially as they get older, are mamgs two different people in the eyes
of authority figures and their victims. These cheld have matured into the understanding
that it takes different social actions to effedtatient social groups. Adults in authority
react more positively to respectful socially acedpe actions while peers with less social
power react more quickly when presented with digplaf social force. Due to its
remorseless and predatory nature, indirect aggressiconsidered the more damaging of
the two described. It is this pro-active aggressiat is most troubling to teachers and

school personnel who must make judgments and f@imans about what children
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intend with their actions. It is the maturationtiof type of bullying in a child’'s
development that | have briefly outlined in the heaction.

When interviewing children in kindergarten, Kosctierier and Ladd (1996)
uncovered that nearly half reported experiencingestorm of bullying. Perry, Perry,
and Boldizar (1990) have argued that young aggressiildren in a new social
environment, such as a school setting, direct gnggressive behaviors at a variety of
peer targets. After the aggressive students degt@lwitness the reaction of peers to
their actions, they will return to those targetbovhave exhibited the response that they
desire, for continued victimization. Their findinga childhood difficulties attributed to
the new social environment are echoed by Boult@ahldmderwood (1992) who find that
child victimization experiences coincide with adjasnt difficulties to new social
environments that introduce new peer groups. Hvepeer group offers aggressive
children an opportunity to identify new targetswamich to test their power.
Koschenderfer and Ladd (1996), find that of thrgéa group, only about 10% will
respond in a way that would warrant continued mctation.

Boulton and Underwood’s (1992) research with akitdmoving into the
elementary grades found that bullying victimizatwii begin to stabilize by age eight or
nine. These targeted students tend to be statlgtjredisposed to continually bullying
and exclusion during their school years. What @eserdisturbing is that any attempt to
rise above the bullying becomes almost impossil¢hfe targeted children who have
been placed into this social category by their aggprs (Roecker 2001). Koschenderfer
and Ladd (1996) hypothesize that children at thesf@egin to develop an idea of each

others’ physical and mental capabilities. In ssndpchildren develop knowledge that
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assists them in making order out of their situabgrplacing their classmates into
categories or roles based on their evolving knogeeaf their classmates. Whereas
children this age and older can identify sociallesions based on race or gender as being
wrong or unfair, they do not, however, considegridship exclusions as unjust (Killen,
Lee-Kim, McGlothlin and Stangor 2002). The unfodtaaltercations that are all too
common in this age group of peers telling otheygu' can’t come to my sleepover!”
may be seen as an assertion of autonomy ratheathattempt to inflict social harm.
Horn (2003) indicates that beginning at this adddeen see social exclusion as an
acceptable action towards peers who just donvtititiin the social norms of the group.
Studies done with students moving into adolescehogv that children 11 to 14
years old consistently report less victimizatioarttthey did just a few years earlier
(Whitney and Smith 1993). At face value, it maymadbat adolescents report less
victimization because natural maturation may leafibtver incidents of victimization as
they mature both physically and mentally. Reseéirctings also seem to support the
idea that, as children grow older, they exhibit enbehaviors that support societal norms
(Whitney and Smith 1993). Craig (1998) finds tHabhg with an increase in age,
children’s verbal and cognitive skills are refinacbrder to socially manipulate their
environment. When aggressive children mature, tlexglop not only the ability to
better understand their relationships with othleus,also the ability to elevate levels of
relational aggression in increasingly covert waysa(g 1998). It appears that aggressive
girls may favor more indirect strategies, whereggessive boys often use direct forms
of bullying on their peers (Crick and Nelson 20023sel et al. (2001) finds that starting

at this age and continuing through thd' #@ade, as many as 29% of children in schools
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are bullied moderately or frequently. Harter (19880 finds that peer social encounters
at this age shape their ideas of themselves amduthderstanding of what is normal and
acceptable behavior. It is within this age grdugt tve see children begin to form social
networks. Within these networks negative intemargiare contrived, escalate and are
concealed by the group (Dishion, Andrews, and Grd€95). These findings are echoed
by Craig and Pepler (2003), who also show thatctivallying peaks in early childhood,
and gives way to more indirect means as childremeniato adolescence. These
repetitive aggressive attacks begin to assist titig br those with more perceived social
power in assigning roles not only to themselves atao to all those involved in the
social interaction. These roles begin to be rédiécboth publicly and privately, by many
of the children involved in the social situationuggémann and Eron 1984).

It is interesting to note here that even when aggive children are in effect
“calling the shots,” they report feelings of aliéipa two times more frequently than their
victims (Simons-Morton et. al.1998). This confuse®ems to be carried forward into the
interpersonal relationships of those who bully esh€hildren who bully others are likely
to start dating at an earlier age and those relstiips progress at a much faster rate than
students who do not engage in acts of bullyingesErelationships also exhibit much
higher rates of physical and social aggression towree dating partner those who did not
bully others during adolescents (Connolly et aDb@0
Effects of Bullying

The effects of indirect bullying on the bully arrgetbullied cannot always be
easily observed like those of direct bullying. Ned160,000 students report missing

school every day due to the fear of continual bng}y(Brewster and Railsback 2001).
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After so many absences, some just drop out (Butid.add 2001). Weinhold and
Weinhold (1998) find that among students who hawpped out of school, as many as
10% dropped out due to repeated bully victimizatibmose who report being victims of
indirect bullying in their youth also report higHerels of adult depression, (Crick and
Bigbee 1998; Olweus 1993) peer rejection, lonesrasl feelings of social isolation
(Crick and Grotpeter 1995). More than half of dreln identified as bullies in school had
a criminal conviction by the time they were in theventies (Olweus, Limber, and
Mihalic 1999). Of those students who resortedun golence in the United States,
nearly two thirds of them indicate they felt bulliand harassed by other students before
their attack (Bowman 2001).

Studies support the assertion that being bulligaacts physical health. Bullied
students report higher rates of sleeping problémd;wetting, headaches, and stomach
aches (William, et al. 1996). Students also repmther rates of neck, shoulder and
lower back pain, tension, irritability, tantrumsdafatigue (William et. al.1996). All
these factors combine to negatively impact a stislattendance at school
(Kochenderfer and Ladd 1996), and are the most gergao self-esteem (Crick and
Grotpeter 1995). Indications are that even ifimstare able to attend school, many find
it difficult to concentrate on schoolwork becau$@amw overall fear of victimization
(Sharp 1995).

Indirect aggression has the potential to be momnfuh than direct aggression
because it is often inflicted by those whom victicosisider to be their friends (Sullivan
2000). Quality social relationships in adolescepley a key role in the child’s ability to

become independent and to achieve an adult idgRégkaukas and Stoltz 2004).
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Students who bully show an increased lack of s@daeéptance and bond less at and to
school (Mynard, and Joseph 1997). In a longitudstadly of relationally aggressive
students from the third to sixth grades, the aggvesstudents were found be more
disliked and rejected at a higher degree by peastbe course of a school year (Crick
1996). These high levels of rejection prevent ¢kidfrom fitting in and belonging at
school. Feelings of belonging have been founddtept children from risky behaviors,
such as violence, teen pregnancy, and maladjustedrelationships (King, et al. 2002).

While some studies may differ on the magnitudehefdffects, there are a number
of studies that show a negative relationship betvibese who bully and academic
achievement (Mynard et. al.1996). Many studentsmtegtifficulty concentrating on
homework because of the fear of being victimizeaa 1995). Research suggests that
as many as 20% of students are preoccupied durengchool day with apprehension
about falling victim to bullying (Brewster and Rgblack 2001). Along with the effects on
individual children, a national survey of teachexgorted that as peer aggression within
schools increases, a teacher’s ability to offeattve engaging lessons decreases
(McAdams and Lambie 2003).

Suicide may be the most serious effect of relatiaggression. Bullies and their
victims have been shown to have equally high ratesiicidal thoughts (Roland 2002).
In a comprehensive study Borg (2006) finds that 26%he participants who listed
themselves as a victim of bullying said they f@igtess. In another study, victims
expressed feelings of self-blame for relationalraggion that is inflicted on them. This
self-blame and the thought that they have no escapéead to depression, withdrawal,

and in some cases suicidal thoughts and actiogbyRind Slee 1999).
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School Intervention Policies

There are many programs designed to combat bullyittgn schools. Most, if
not all, are based on an ecological framework aleustanding. Those with an ecological
perspective do not solely concentrate their atv@ndin the individual bullying
interaction, but endeavor to understand the whodext of the interaction (Atlas and
Peplar 1998:86). By using this ecological framewoesearchers look for ways to
address bullying by exploring the culture of thenilg, peer groups and schools. Once
these aspects are understood in concert, childneme provided tools to combat bullying
either individually or as a group (Smith and ShE9p4).

Robert Jacobson (2007) did a wonderful job desugiltinree different and distinct
categories of programs or approaches that eduehtommunities use to address
bullying problems, including the informal approatie master of skills approach and the
surveillance and incentives approach.

In the informal approach, students that bully aeught to not fully understand
their actions and the effects that they have oarstiNVhen the child has a better
understanding of the victim’s feelings and thairthetions are causing others pain, the
offender will have a revelation that they needhartge their actions. Some of the
methods commonly used to discover this deeper stateting are reviewing of the anti-
bullying handbook and role playing (Robertson 20035)

The second approach Robertson (2007) discusdes mdster of skills approach
(p.1935). Victims and bullies are seen as not ms#sg the skills to live peacefully with
one another. The victim must be taught to be leggifn like” and the bully needs to

receive empathy and anger management training. \Wiese interpersonal skills are
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mastered and rational ability is proven to be sssftg, a positive change in behavior will
occur.

The final approach is surveillance and incentiRashertson 2007:1947). In this
approach, rules are made very clear and in songestadents sign pledges not to violate
anti-bullying rules. The assumption is that onfgw anti-social children bully, and that
with coercive rewards and a teacher’s physicalgires, children will experience positive
behavioral change. Below, I review how these tlaggroaches are used individually or
in concert to develop anti-bullying programs witleurrent educational systems.

Cowie and Sharp (1996) encourage schools to imessurces into peer
counseling programs instead of other school faaulitstaff programs. These active
listening programs are based on their researchrttimates that good friends can and are
the best defense against relational aggressionpiidgram trains peer-mentors to
actively listen and give feedback to students wieohaving social difficulty. Carty
(1991) finds that this peer-counseling program onpd adolescents’ ability to cope in
socially-aggressive situations. Black et al. (200@d that the trained peer-mentors
model positive behavior in and outside of the ¢lass), assisting the program in its
overall effectiveness. The peer-led counseling @gpgr seems to work particularly well
with students who have trouble accepting adult@itthand not as well with younger
children because of the training needed to be factafe peer mentor (Salmivalli 2001).

The whole school approach is based on the idebsllying researcher Dan
Olweus and his theory that bullying is a systemabpem in schools, directly correlated
with the level of bullying present within its wallSolberg and Olweus 2003). Olweus

used his research to develop a whole-school afifiibg program entitledThe Olweus
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Bullying Prevention Program for SchodSlweus 1993). Many current whole-school

programs seem to be centered on Olweus’ four nii@as. The first goal is to create a
school environment that does not foster bullyingaweor. The second offers definitions
and sets limits on unacceptable behavior and ihe tdquires consistency in application
of sanctions. The fourth asserts that adults teéake ownership and be role models
and authority figures (Olweus 1999). Other featwfdsis program call for many
members of the community to come together to @stablear anti-bullying policies.
Once the policies are developed, they are reviewtdthe entire school community
including parents, students and teachers. All neembf the community are encouraged
to fully understand what bullying is and what papants look, sound and act like, in
order to be able to better implement well-definggrivention strategies (Smith, Cousins
and Stewart 2005).

Another Norwegian, Edward Roland (1983), in hiskh&trategies Against

Mobbinglays out a different strategy for schools to usaddress the problem of school
bullying. He advocates reading and discussingpfietl bullying stories, role playing
bullying interactions, journaling about personadliieg and the feelings of others, peer
sponsorship, and class meetings. Roland feelsftstatdents had a deeper understanding
of the bullying dynamic from all perspectives, theguld naturally turn away from the
harmful behavior (Roland 1983).

Two British researchers also developed anti-bagyprograms for schools in the
mid 1980’'s. St. John-Brooks (1984) advocates stisd@ways telling someone if they
have been bullied and Stead (1990) advocates feklywstudent-led anti-bullying courts

in schools. Also in the 1990’s, Andrew Mellor afd8land (1990) suggests schools
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acknowledging they have a bullying problem as tine $tep towards effective
intervention. He believes that students wouldaoohe forward unless the school has
strongly condemned the acts of aggression.

In 1997, Susan Wellmen, started the “Ophelia tbje develop positive
character in girls that would prevent bullying. elfrogram has since moved on to be
gender inclusive. Like other programs that havenldisted above, this one has evolved
to include the same tenets as many of the othecsalls for a community, family and
school supported programs with common languagecangequences for bad behavior
that are consistent

The Committee on Children, an organization begu®bylennifer James,
distributed and promoted an anti-bullying prograntiteed “Steps to Respect” in 1987.
Along with utilizing many of the other programs apaches this program has an added a
component of friendship curricula for children fr&iimdergarten through the sixth grade.
This friendship curriculum focuses on developingrfdship skills and empathy as the
primary way to control episodes of peer aggressiathool.

Jenny Foster developed a literature-based apprgang the book,I“Am Jack
written by Susanne Gervay in 2009. The book udmdleed character named Jack to
engage students in dialogue about the negativatisitis that are imposed on him during
each chapter. Gervay believes the effectivenetisegbrogram lies in the idea that with
this program a teacher can engage all of the laggyads giving children many
opportunities to explore bullying and learn defgadiullying strategies in non-
threatening ways (Gervay 2008). Through literaaggvities, students are provided the

opportunity to be a part of incidents that they mayhave directly experienced. They
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are also given the opportunity to show empathydiscuss bullying situations in a non-
emotional context with others to reach workableigohs (Linning, Philips, and Turton
1997).

Jim Wright (2003), a school psychologist from Syse, New York wrote a
booklet for teachers suggesting ways to coach stade decrease levels of bullying at
school. The booklet lists techniques to work viithlies on restraining their bad
behavior, includes a section on how to help victieal with bullying situations they
may find themselves in, and offer a section focheas to work with bystanders on what
to do when they see or hear of others being buditeatieir school (Wright 2003).

A “zero tolerance policy” is another strategy widehplemented to deter not
only bullying in schools, but also drug and weappaossession on school grounds. Zero-
tolerance policies make the intervention for difeallying very easy for the teacher that
witnesses it occurring. The teacher relies orsthadard policies and procedures written
in the handbook to respond to the incident (Nist2@@4). Therefore, the uncertainty of
what intervention is warranted is taken away armdciburse of action is clear.
Unfortunately, this is not the case when dealintpwidirect bullying. A teacher’s
uncertainty about how, when and in what situatmimtervene and apply a zero-
tolerance policy has been labeled by Vernberg aaai@ (2003) as one of the greatest
barriers of success within anti-bullying programmssome cases, students who are targets
of relational aggression lash out physically wheeytfeel they had no other options for
defense (Pepler et al 1998). This policy leavesooo for understanding the desperate

students’ actions. A policy that was designedrtdgrt them can end up labeling them as
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aggressors, convicting them of bullying violati@aml leaving the true aggressors looking
for their next target.

Zero-tolerance programs employ strict sanctiordeter students from negative
behavior. There is little or no instruction for d&nts who are labeled as offenders or
counseling for students who may have fallen vidonbullying. Proponents of these
policies can show no data indicating that thesejgsl improve school safety or lead to a
more positive school climate for students and teecfSkiba 2000).

Teacher Intervention

If we understand that a large majority of bullyinggins in schools, then teachers
and school personnel are key to any long-lastiteywention efforts (Salmivalli, et al.
2004). Even though teachers consistently reporéf@gcurrences of bullying than their
students (Stockdale et al. 2002), students spbmebeing more confident in their
teachers to intervene than in their own abilitgtoso (Menesini, Eslea, and Smith 1997).
Gervay (2008) finds that when these interventioescansistently positive, children
become more secure individuals, understandinghieatvorld can be a safe place, and
trust the systems in place to address difficultagibns. However, teachers that tolerate
bullying in their classrooms will continue to sexorrences of bullying rise in frequency
and level of intensity when the children in theiaoge see few if any consequences for
bullying behavior (Espelage and Swearer, 2002thigisection | discuss not only what
the literature reveals surrounding teachers’ assessof bullying situations, but also
why they choose not to intervene in some of thasgessituations.

Studies show that teachers believe that occurresfdasllying are definitely

detrimental to the school environment and do faelsponsibility in their classrooms to
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intervene (Boulton 1997). However, after yearsaif receiving adequate training, not
feeling confident in methods of intervention, aedlings of frustration from continued
failed interventions with the same students, teechave begun to “see” bullying more
infrequently and intervene for students even IBsailton 1997). Stephenson and Smith
(1989) found that as many as 25% of teachers reghoniat ignoring bullying behavior
was helpful in being able to accomplish their téagassignments.

Teachers do report that bullying is a serious mwblbut see physical bullying as
the most severe and damaging form of bullying, &/kiewing relational bullying such as
teasing, name calling, gossiping, taunting, rumargjng notes, social exclusion, and
strategic friendship manipulation to be less sevi@oulton 1997). It is unclear where
the roots of these feelings begin, but studies &yrBann and Rio (2006) confirm that
even pre-service teachers do not consider reldtaggaession as serious as physical
aggression.

In order to be able to intervene effectively, sdimersonnel need to understand
where, when and by whom bullying is most likelyotur. If supervisory personnel are
not present and punctual in the area they arerassip observe, the opportunity for
them to witness and confront relational bullyingeduced. Research shows that indirect
bullying is more likely to occur in the unsupendsgassroom or hallway setting than on
the playground (Craig, Pepler and Atlas 2000). ldikk (1987) finds that 63% of
students surveyed indicate that most bullying aszlm the hallways while only about
11% of school staff indicated that hallway bullywgs a problem.

Without a deliberate process of continuous clasarobservation and evaluation

teachers will continue reporting lower levels afdg#nt bullying than students do (Borg
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1998). Studies find that one of the largest facitofailing to observe relational
aggression is staff being late or in attentivehm $tudents’ interactions when in a
supervisory role (Besag 1989). More experiencadrters are found to become
desensitized to bullying. Studies have found theaehers ignore relational bullying
because of a personal perceived lack of skill wdaaluating and responding to incidents
in their classroom (Baumann and Del Rio 2006).

Many times the level of intervention in relatiotalllying is based on the degree
to which the victim appears to be affected by tiwdent. This parallels research by
Yoon (2004), who measured the level to which teecfedt empathy and compared it to
how serious they felt the bullying incident to bBeachers who felt a high degree of
empathy and felt the offense to be of a high degfeeriousness reported higher levels
of intent to intervene. However, one variable thdtaffect levels of intervention was
the degree to which teachers felt confident andechto do so (Baumann and Del Rio
2006). These realizations make intervention irying situations problematic, to the
extent that children display distress in differesatys and at different levels. If teachers
do not take the time to become familiar with treturdents’ culture, they could be
mistaken in their perception of the seriousnedsutif/ing incidents and the level of
intervention that is warranted (Baumann and Del Ri06). Some teachers even report
that they do not consider exclusion or name callinllying and indicate that this is
typical childhood behavior (Boulton 1997). Othesearch shows that when pressed for
information about relational aggression or indideallying, teachers admit not knowing

much about it or how to intervene in those typesitfations (Townsend-Wiggins 2001).
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When teachers were asked to name three most gfetdys of solving the
bullying problem at school, 41% indicated toughiscigline, 34% indicated better
supervision was necessary and 17% indicated theg oounseling was needed (Kikkawa
1987). This was in stark contrast to the studemit® ranked counseling (43%) as the
greatest need, followed by tougher discipline (269 better supervision (22%)
(Kikkawa 1997). A later study by McAdams and Sctith2007) seems to agree strongly
with the students’ assertion and argues for usiumseling to help students who
indirectly bully others in order to develop morahsoning, an inner motivation for a
behavior change, and a clear path to more effentivans of achieving social acceptance.

These were all shown to be far more effective {hemtive sanctions or punishments.
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Methods

Procedure

This study explores the role that middle schoatheas perceive they play in
addressing peer aggression in their classrooma@rabs A grounded theory method
was chosen for this research project because fireagh gave the researcher the
opportunity to conduct semi-structured interviewthweachers that explored not only
the administrative mandates placed on them to cbhirlying, but also how these
mandates manifest themselves in teacher-studemaations in and out of the classrooms
(Glaser and Strauss 1967; Charmaz 2006). Congptrencommonalities of how
individual teachers daily addressed incidents dliylmg at their schools offered the
opportunity to discover social meanings that teeshet only assign to the individual
situations, but more broadly, to how bullying iswonted and dealt with at their school.

The data for this thesis was obtained from inea& conducted with 12 teachers
from one middle school in Southern Minnesota. ifiterviews were semi-structural and
conversational lasting about 50-60 minutes. Theruews provided data surrounding
the themes of how teachers identify bullying initisehools. After this foundational
piece was laid, the interviews moved on to explme each teacher individually
controls bullying in and outside of their classraaom a daily basis. The final portion of
the interview asked the interviewees to considezr@land how they developed the
strategies they use to address bullying situatamaswhat, if any, obstacles prevent them

from effectively implementing those strategies.
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| suggested that the interviews take place at¢hed, in the teacher's classroom,
but did make the offer to interview the teachemmeahere else if it would make them
feel more comfortable. The interviews were recoraed transcribed in full. The
transcripts utilized pseudonyms to refer to eacthefparticipants to preserve their
confidentiality. All respondents were asked tansag informed consent form and gave
verbal consent at the beginning of each interview.
Data Analysis

The data obtained in these individual interviews waalyzed using Atlas. i
Qualitative analysis software. The transcriptshef interviews were coded to identify
themes. The technique of memo writing, using thestamt comparative method, as
suggested by Charmaz (2006), were employed tdl distme categories into salient
points that a preponderance of respondents matditbatly addressed the areas of
research interest stated above. These pointstivenedeveloped into the findings of the
study that are listed in the following sectionsheTirst section uncovered teacher’s
strategies to address and reduce occurrenceslginigulvithin their school. The second
section uncovered barriers that teachers repogkbthem back from implementing their

chosen bully-reduction strategies.
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Strategies to Reduce Bullying

By strategies to reduce bullying, | mean the wayd teachers intentionally
operate to decrease acts of bullying either inutside of their classrooms. In this
section, | discuss the bullying reduction stratediet respondents indicated they directly
use in their classrooms, the strategies that tieeyomally used outside of their
classrooms, and also an overall institutional sgabf getting to know students to foster
a solid student-teacher relationship.

Managing Peer Aggression through Positive Teachedé&ht Relationships

The first strategy that teacher’s reported wasadrfestering strong relationships
with students referred to as “knowing their studeéntVhen teachers talk about “knowing
their students,” they indicate that strong relatlups with their students are vital to being
able to address bullying in their schools. Iungiinally, the mandate on teachers to
develop relationships with students seems to beskxat on the garnering of “useful”
student information. This “useful” informationnsentally stored and shared with other
teachers and administration later in what is knawma team meeting. This sharing of
information is seen as a way to “head off” problgimations that may occur. The
administration also sees these relationships agfineir first lines of defense. If
students are engaged in negative behavior, theoktdlls back on these relationships
with the expectation that through student-teachsaugsions the offending student will
make amends if needed or, at the very least, ¢eadegarmful behavior.

Interviewees indicated that the school attemptedter at least one of these
relationships for every student through the homerpoogram. The homeroom

curriculum seems to be vague to some degree. nbheation is that because of budget
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cuts, the homeroom curriculum committee is dowtwi® members who offer curriculum
to the homeroom advisors for each week. Advisepsrt that the time allotted for
homeroom is 27 minutes but the first 10 minutethat is (SSR) Silent Sustained
Reading. It is the understanding of some of thaesads that the given curriculum can be
followed or as Jennie points out,” We always hdeedption to replace with something,
but you just can’t play games.” It is within tHig-minute window of time that teachers
seem to be charged with forming a productive boitd their homeroom students. Those
consenting to be interviewed even began to reférdmselves not as advisors but as the
student’s adult advocate or parent at school. @emsponds this way when parents ask
her about the program:

| tell my 7" graders this because parents come in and diddérstand

homeroom. I'd say I'm the mom at school for thera.I$iave more of an

interest in those kids. I'm the one that celebrétes successes. I'm also

the one that gets on them a little bit more abacitipg up themselves.

I’'m the mom!

Bruce focused more on being their advocate butreovihe thoughts of many of
those interviewed:

| think, ah, you know, | think with a group of horoem students your

bond’s different, you know we act as their parahtaeate, here at school,

you know, you have a closer relationship with th@8e25 kids. | think

you’re much more in tune to their moods and thehdviors than you

would be the general population that you may sévea 45minute period

a day as opposed to having those kids each ang dagifor a homeroom

period. | think that my job as the homeroom adt®da [that] | have

more of a responsibility to make sure that I'm lmgkout for my 20-25

kids in making sure that they are taken care of.

While these last two comments affirm the teachensierstanding of their

homeroom advisor role and their commitment to strf not all of those who listed the

role as parent or advocate quickly followed uprtlassertion with what might be
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considered unsure or apologetic statements, diagifyreir commitment to all students.
Bruce clarified it this way:

| look out for my 20-25 kids in making sure thagyhare taken care of and

it doesn’t mean that, you know, with that beingdlsaidoesn’t mean that |

would view the other 140-150 kids differently, ykoow, you treat them

all as best as you can and love them all the same just take care of

them.

Those interviewed also felt that these relatignsiof knowing one’s students can
also be done by spending a short amount of class¢ommunicating about student
interests and spending time in the hallway “chgttinGreg handles his student
relationship building this way:

| think in a middle school it is easy to becauseythre so eager to build

that relationship with you. | give them the timattthey need to talk to

me. A kid comes in and wants to tell me aboutrtiveekend. I'll wait 5

minutes to start the class if, you know, if it p@ductive conversation.

Aaron feels he builds relationships by chattingwgitudents, and states that these
conversations not only build that relationship kegp students engaged in quality
conversation during this unstructured hallway time:

Weeks like this week are the best because youhgdhdmecoming dress-

up days; so you show up in your jersey, or yestemlas Wacky Day,

today was Pajama Day, so you're out there commgntin kids’

wackiness or their pajamas, and they're commertigngk to you. When

you're engaging the kids and stuff like that, theyfess likely to do the

crap that you don’t want to happen.

Many respondents discussed the importance of slgosturdents that they are
good role models so that student-teacher relatipastan be built on a student’s trust and
respect for their teacher. Greg stated it in denaif fact way, “I think, just being a good

role model. |think they can see that | do careuaithem, um, things like that, and |

think it slowly builds that relationship.”
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These attempts at relationship building shouldibeved as an overall strategy by
schools to keep teachers close to the studentsireldo that they are able to accurately
interpret said culture should the need arise. &paints in this study felt that the stronger
their relationship with a student, the better tharnce that their discussions with
offending students would affect a change in the¢gistudent’s behavior. Greg talked
about his belief that, for at least a few studemisyelationship with them does make the
discussion he has with them more effective.

Do I think that there are some kids that | haver@ng enough relationship

with and this is probably being realistic, it's pebly a very small

percentage but | do think there, is a small peegtof kids that it

actually does affect, you know, “Mr. Greg knowstthgoofed up. | need

to change.”

Hank described a meeting with a homeroom studelet them know of his
personal disapproval. He feels that this talk lmore effective because of the closer
connection that he has with the student:

So, say | have one of the students in my homeroach then other

teachers might have two of them and things like, thae’ll pull that

student out, not together. We don’t talk to thegretber, but we pull them

out as our homeroom student because we feel we ddittte bit better

connection with them as our homeroom student ast talk to them,

“Hey, we noticed that you're not being nice to otipeople and you're

with this group. Um, just letting you know that we'seeing it.”

In this middle school it is clear that the admiratibn feels that teachers should
build quality relationships with their studentshelteachers feel they do this through
communication with students using their words actebas both in and out of the
classroom to build those relationships. Teacheis igported, “knowing their students”

indicated that they felt more comfortable interprg@tpeer interactions and stopping

offenders in the act. Some reported that theywenfident that students would let
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them know if aggressive situations became seribls.quality of these student-teacher
relationships is imagined to directly reflect ire thffectiveness of the re-directive efforts
that teachers make on behalf of other studentkelfelationship with the teacher is
perceived to be strong, the teachers report feelomfident that the student who is
redirected will be more likely to make a positiveange in his or her conduct. If the
relationship is weak the teachers have less h@ietiange will occur or be long lasting.
Managing Peer Aggression in the Classroom

The second strategy for reducing bullying withie thiddle school is effective
classroom management. Three main themes emergeatidisa interviewed felt were key
to a quality classroom management strategy: settipgctations and structure for
students at the beginning of the year, designisgde plans that decrease the
opportunities for negative behavior, and a genanareness and responsiveness to
students’ negative behavior within the classroom.

The first theme that became clear early in theng® process was that
respondents felt that defining the classroom stinedby sharing clear expectations at the
beginning of the year was of top importance. Aaraitds a structural foundation for his
classroom for the whole year in the first six clpssods.

You have to start with the basic things that yontata accomplish, and

you have to literally teach the kids what to expmotl what to do so that

they can be self-sufficient when they walk in yaaor. This year, our

first day of school was thé"9and | did not teach a math lesson until the

17". | spent literally - six class periods, not jusathing them, but setting

up the building blocks so that when they walkeatigh the door on the

17" when we were gonna teach our first lesson, theadl knew what to

expect and they already knew what to do so thatomud spend your

time teaching and not disciplining.

Bruce builds his structure with constant reinforeamof themes:
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The bullying, it's a zero tolerance policy in myassroom, you know,

when you walk into my room | have our core valuestpd above the

door, so even as they leave, | wish them a goodaddytell them to make

good choices. It has gotten a little redundantpaech to the point that

they tell it back to me by the end of the year, #rat’'s what I'm all about.

It's not so much the English to me as it is helpyoging people be good

citizens.

Respondents were clear that even after expectatieres given and classroom
structure is clear some classes lend themselva®te bullying opportunities then
others. When asked to think of classes that leath$ielves to these types of activities,
P.E., Science and FACS (Home Economics) were abthef the list, primarily because
they incorporate group work or activities. To Maay, 8th grade science teacher, the
structure that she fosters for her students coraesmnly from clearly setting
expectations, but also by strategically planniragstoom activities that avoid “down or
transition time.” She expresses relief about natdpeotally responsible for the class
during the times her students are transitioninidpéar group lab stations. “So that’s why |
am thankful that in most of my classes | do hapamprofessional, | think this year |
only have one class that does not, so there’'sandeset of adult eyes.” Greg, a 7th grade
science teacher, had the same concerns and voiteslway, “| know what | run into
with this class is the time in between getting doiylab stations. That's when it
[bullying] will occur!” Anna, a physical educatideacher, agreed that transition time is a
concern but when asked how teachers might impioie $trategies to reduce bullying,
she responded by suggesting that other educatarsie& their classroom structures and
lesson planning: “How do they prepare their legsians to identify the students in their

class even as far as seating charts? Which kigea@ut with which kids, and how do

you monitor groups when they're in group-work?”
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While the majority of individuals in the study wetefinite that bullying happens
very little if at all in their classroom, most irdited, in one way or another, that they
have a “zero tolerance policy” when it comes tdyang in their classroom. The
procedures, expectations, structure and perceptiewift consequences will not allow it.
Bruce was the most definitive of all interviewesisting:

You know bullying and harassment is a nonissueyrclassroom because

| don't allow it to be. | feel as though I'm a pregood monitor of those

things and whenever | get a vibe of situations thigtt be uncomfortable

for students or I'm picking up on things that seasrthough they’re going

into a direction or road that | don’t want the kidstravel down, it's dealt

with and it's over.

Others made shorter more definite statements dbeuiresence of bullying in

their classroom:

Stacy: “l don't allow it, and we talk about it tfiest week of school.”

Steve: “I have control of this class and that bébras not allowed in this class.”

Hank: “Umm | don’t think it happens, | mean it dagot happen.”

However, other individuals were quick to point tassrooms that are perceived
to have bullying problems and indicated that a laicklassroom management skills is to
blame for the presence of bullying activity. Argescribes it this way:

Some teachers have better classroom managemertttiearteachers, and

when a classroom is not managed efficiently, itd affective. What's

going on in the class does become not relevantdostudents, and they

end up making their own relevance. And that’'s wheun're going to have

a lot of bullying, drama, lack of paying attentioiou know, whatever

level certain kids are on, those things are goraggpén if the classroom

isn't managed well.

Even with the presence of an effective structuk\aell-developed lesson plans
for their classrooms, respondents indicated thatlfg still need to “pay attention” in

their classroom because they may not see bully&mgiors that are very covert.

Teachers who constantly miss bullying behaviorgass and do not “see it” are said to
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be, in effect, encouraging more bad behavior inriitlasses. Anna, a P.E. teacher,
described this fear this way:

It's really important that you're paying attentioiou know, because, if
you're the teacher who stands there and lets tthwee soccer players call
the un-athletic kid the name, and you turn yourkbaou’'ve just sent
those soccer players - the message, “We're notggdoranything about it.
Do whatever you want to that kid!” That's terribl#! | were that un-
athletic kid | wouldn’t even want to come back tass.

Even with most respondents indicating that thefitis bullying in “their”
classroom, it is interesting that most, if notadlthose interviewed, said they were very
good at identifying bullying in their classroom atfy have gotten better at this
identification with more years of experience. Agrato has 14 years of experience,
talks about becoming better at recognizing wheeeptioblems are occurring:

You know, for as many years as | have been teachmgjust kinda learn

to recognize things. I'll admit that | can recogngtuff going on now that

| wouldn’t have as a first-year teacher, because jyst learn to see that

stuff happening.

Greg, a teacher with only four years of experieageees that with more experience you
are aware of more of the social interactions inrygassroom, but this awareness may
not always be put to full use in a classroom.

Just experience, | think. I'm trying to think battk my teacher training

and | know there was not a class at my universityttte subtleties of

junior high bullying. (laughing) | definitely fitspicked it up in student

teaching, you know, | just started to notice tlielithings, you know, and

| think if you're paying attention you'll see itbying). | do my best to be

aware of it. | think we get so busy on a daily basihave to teach this

today! That it's very easy to phase that (bullyingdt and | think
everybody here does their best to make sure tbgtghy attention to that,

| guess to me that's more important than the dailgnce lesson.

Those interviewed reported just “having” theselskahd that the responsibility of honing

them over time is left to each individual at thb@a. Some reported working with
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mentors or student teaching supervisors to devakdls and others had found seminars
and conferences to attend that deal with bullymthe junior high school setting.

When asked if the district provided whole schoolamulty training to develop
skills to reduce bullying system wide, many of taascluded in this study could not
come up with how many times in the last five yghesschool district had offered these
types of training programs. These three respongased up more than half of the
sentiments:

Hank: “No. Not that I've been a part of for thamdk of stuff, no.

Greg: “Unless I'm mistaken there’s been none, wenfocus on the kids a lot.

Steve: “l don’t know a specific number. It woudd really hard for me to

come up with that.”
In follow-up questions, others verbalized that rimggt in the beginning of each year
called in-services, along with weekly and montldgrh meetings, always take on some
discussions of bullying and strategies to deal wasues at the school. So instead of one
training session, the training dealing with bullyils ongoing at their institution. Stacy’s
comments reveal the impact that these periodi¢ Biseussions seem to have on those
involved:

| think we talk about it at least every other ye@hat's part of our

beginning of the school year... a psychologist [aneone] comes in and

talks about it. |1 couldn’t tell you how many timesknow we had a

newspaper article about or some article about thiéy,bbullying, the

bully, the bullier, [Colorso, 2004 “The Bully the uBied and the

Bystander”’] and the bullied or something. Yeahwsodid talk about that

as a staff and um, | think if we notice it happenirsomebody brings it

up at a staff meeting.

In this section the respondents reported that idass management is the key to

controlling levels of peer aggression in their stagms. Good classroom management

encompassed for them the seating assigned inaesrobm, engaging lesson plans, and
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responding to problem situations effectively. lllications were that if students are
having social problems in a classroom, it is th@aggment style of the supervising
teacher that should be in question first. Moshoif all, respondents indicated that they
believed that their management styles were effectiskeeping the levels of bullying low
in their classrooms. The institution, howevenas given credit for development of
these quality management styles and skills. Respdadndicate that they are “born
with” these skills or develop them individually awéne in various ways.

Managing Peer Aggression Outside of the Classroom

The third strategy to reducing bullying at this di&lschool was more effective
supervision of common or unstructured areas. Itelear from the respondents that some
students use these unstructured areas as “oppa#iror bad behavior.

Respondents informed the interviewer that to theeratio of supervising
teachers to students in non-classroom areas aicth@ol directly affected levels of
bullying behavior. They followed up by clarifyinge need to not only to be “in” the
hallways to be visible but also to be “active” nethallways. According to respondents,
being proactive and attentive is the key to deangase levels of bullying behavior. The
administration uses the catch phrase “active sugien’ to remind teachers of these
added responsibilities when they are in non-clasarareas. Active supervision includes
the idea that teachers need to pay attention testunteractions especially when they
are outside of the classroom, and when bullyiridestified it must be dealt with or
“squashed”. Others echo Bruce’s sentiments one@sgtiypervision:

It's just one of those being readily accessiblandevisible, is probably

one of the key components to reducing the numbercobunts and you
know in the building. We have moved towards th@vacsupervision,
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where it is the expectation that classroom teachersin the hallway in
that we have hall supervision in some of thosesatleat are grey areas.

Teachers know that indirect bullying is undercawethese unstructured areas and
their “radar” really has to be up to see it. Theipgoants in this study indicate that they
must focus on many stimuli in the hallway and assdsich ones are signals of possible
danger, drawing on their knowledge of peer relaigps and active supervision
experiences to determine bullying intent. Hank tio&rs his knowledge of friend groups:

| guess, whom the two kids are, that's | guesditsething that | look at,

“Have | ever seen those two together?” If theyehbgen hanging around

together all the time then | am assuming that gueyfriends and they're

just messing around with each other and thingsthla¢

Teachers who are not assigned to “active supenvisiothe hallways are strongly
encouraged by the administration to be out thareubderstand that no one will be
reprimanded for checking their email or gettingia of coffee instead. This unwritten
rule is followed by some teachers during the fourutes of time students’ move from
one class to another, most respondents indicdtaigthey get out there in the halls when
they can. Anna expresses the sentiments of matneokspondents toward the “rule.”

Um, but even if you’re nabn active supervision, you're asked to be in the

hallway as much as you possibly can. Smngly encourageim, you

know you’re not gonna lose your job if you're atuya@omputer checking

e-mail in the morning.

Kathy shared her morning routine and indicated dtia¢rs may do the same, “We need
to get our coffee so we're awake, but if we camake an attempt to get out in the

hallway in between classes, usually there’s at le@as teacher standing outside at any

given time, | think that prevents a lot of probleins
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Teachers in the middle of the school building mayable to be more flexible
because numerically more teachers are in the mafdlee school than at either of the
ends. Hank made clear that students would bullserifaghe ratio of supervision is low.

| guess my opinion there is bullying when more stid around. | don’t

know why they feel that it is ok. | guess, moredents and less staff, |

suppose in those areas. You know, when you stiihgeinto those halls

and you'’re in the middle of the school there’'s acter every, twenty,

twenty-five feet, and when you get to the edgeshef building there’s

obviously not gonna be as many people out there.

Respoﬁdents, however, did voice concerns that égtemstruction is also
expected in the four minutes of passing time, &ode is giving a student extra help they
cannot be monitoring the hallway. Anna was paldidy frustrated about being given
these two different directives; “I mean there afevatimes where teachers will be
helping the student after class. | mean they damut in the hallways and giving extra
help at the same time!”

Teachers do not see physical actions in the hajle@yetimes referred to as
“horsing around,” as serious of an offense as pungcdr fighting. Teachers believe that
serious fighting usually starts before or afterasthnot during the day, and if it
happened during the day it would be in or neatdhehroom. Teachers indicate that in
the hallways boys use impulsive physical indirgg@rassion such as shoving, pushing or
jumping on another’s back for two different purpsis® bond with friends and to show
physical power over the other student they areestiing to physical indirect aggression.
Whereas some teachers indicated that there is souahing policy” at the school, a
majority of the teachers indicated that they araetimes unsure in assessing if these are

two friends “tripping or hitting” each other, ortliis is an individual who is being

physically dominated and the victim has become gudthaking it.”



Teachers’ Perspectives on Bullying 35

Respondents who are unclear on how to interveti@srsituation seem to default
to addressing the situation as a safety issuerrtitha a behavioral issue. This default
strategy is clearly stated by Hank:

| guess what | try and process quickly is, “Aregbdwo friends messing

around?” But either way | always talk to them aaitithem, “Hey, | know

you’re just messing around, but somebody can remtyhurt. You know,

they trip and fall, and break an arm...something tha, so...just try and

make them understand why, just a simple little ghiwhether it was

playful tripping or actually tripping them, ‘caussther way someone

could accidentally get hurt.

In this section | presented what those intervievegubrted were strategies they
used to reduce the incidents of bullying at thelra®l. The respondents, independent of
one another, all divided the institution into twar{s. Describing their classroom and the
strategies employed there as one area and oufsideiioclassroom and strategies used
there as another distinct area. Only after thesasanad been defined did participates
backtrack to define an overall bullying reductidrategy used by their institution that
encompassed both areas listed above.

All participants reported feeling confident in thability to implement effective
strategies to reduce peer aggression inside aof¢lasisroom area. Most were equally as
confident in their ability to build relationshipstivindividual student and were quite sure
that these relationships helped to reduce bad behaivthe school. Even though none of
the teachers in this study listed themselves ambagroblems with forming relationships
or controlling episodes of in class bullying, ddimed to know someone at the school

who did. Those interviewed were clear to assigmia to the individual’'s lack of

effective expectations, classroom management, andrgl awareness of students as key
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reasons for the increased levels of aggressidmein ¢lassrooms and low to nonexistent
levels in their own.

Those interviewed were not as quick to assign blemtkeose who are not having
success reducing bullying incidents in areas oatsidhe classroom. Those in the study,
who are also assigned to supervise these areasotsde a lack of individual skill as the
primary reason levels of bullying activity were peived to be elevated in these locations
on school grounds. Most focused on issues of nat baough supervisors in this area,
supervisors who are multi-tasking, or student @gtiveing too covert to be uncovered by

even the most trained observer.
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Obstacles to Successful Bullying Interventions

While teachers discussed teacher-students relaimrdassroom management
and better supervision of unstructured areas ategies for reducing bullying behavior,
the faculty interviewed expressed frustration thay experience obstacles that prohibit
them from being successful in situations that tinégrvene in. Respondents reported that
assessing their students’ interactions for thenintie hurt one another is a very difficult
process. Teachers must see the encounter to btoahkke educated determinations of
intent. The distance over which the actions areoiesi adds special challenges because
middle school aged children become very good ahgidegative behavior. Teachers
also realize that they see actions in only a foactif the context and that hidden baggage
may be brought to the interaction from outside sesithat they are not aware of. Thus,
even if all of the strategies above were put in&ze, it become clear during the
interviews that several factors mitigated theirspaal and collective ability to control
such behaviors. The inability to come to a clesfmition of bullying, the technology
that students seem to be using at an ever-incigpeaie, and the defensive measures that
students employ when they are caught bullying wlenee themes that become salient in
the interviews conducted.

Unclear Definitions hold back Successful Bullyingerventions

The first barrier uncovered during the interviewgass was the lack of a clear
and usable definition of bullying for the entirénsol or district. Those interviewed for
this study were asked to give a personal definitiwrbullying. The responses are quite
diverse. Teachers do not reject the idea that imgjlis a real concept or action. When

asked for a definition, they all took a momenthimk about their personal definition.
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Most definitions included inflicting either physiaa mental harm on another by
exercising power over another by employing unwantatial or physical actions. Greg’s
response sums up the statements of those focusingwanted verbal or physical
actions when he says,” | think bullying would bewamted behaviors toward another. It
could be physical bullying, verbal bullying, and@&mnal bullying and now we’ve got
the cyber bullying which are all unwanted actiogghe victim.” Respondents were also
clear that the actions needed to be repetitiven Ba&d it in this way “I would say picking
on someone to the extent that it's relentless gsaifensive. It doesn't stop. | would
say it's an extensive picking on, you know, wheraterferes with their academics, with
their behavior, with their life in general.” Forage who focused more on the power
exchange the answers were shorter, but most had' &\sentiments,” | would probably
say that it's when a person is trying to empowentkelves so they try and take power
away from someone else.”

During this question in the interviews it seemedlear to the respondents how
they should or could apply their definitions taisitions that they encounter. The lack of
clarity centered around the question of who hagitie to define a given situation as
bullying. Does the school or teacher decide wbasttutes acts of bullying and then
make the judgment call? Does the offending partietiae right to define their action as
playful and not intended to harm the victim, othie victim always allowed to name the
situation as bullying if they feel harm has beenalto them? Bruce was the most
outspoken on students being the ones to definsitilnaion. “It's based on perception, if

you [the student] feel you've been bullied or haesk and then you’ve been bullied or
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harassed.” Hank, however, seemed to feel thanirf the participants’ played a key
role in the ability to define the situation as lyirib:

| guess to me, bullying would be either physicahame-calling or, stuff
like that when the intention is to make the otherspn feel bad or hurt the
other person in some way. | guess like | said,dvkn.And | don’t know.
Maybe doing it as a joke to your best friend wolkdconsidered bullying
but | guess in my opinion bullying is when the mtienis to hurt the other
person.

When asked about the district’s definition of birly, teachers expressed that
they knew a district definition of bullying and lassment did exist. However, few would
venture a response on what the verbiage might d@waer half even displayed
puzzlement or unbelief that they would even be ds&ehave committed such district

material to memory.

Steve: “l guess it’s like the golden rule or sdinvey like that.”

Anna: “That’s a really funny question this is wéé becomes really grey.”
Aaron: [Silence]

Greg: “Um, | don’t know it word for word.”

Bruce: “Not verbatim, | can’t give a district defion verbatim, man come on!”
Fran: “l don’t know that | could quote it.”

Mary: “MmmHmm. Do | have it memorized? Nopetadn't recite it.”

After these brief disclaimers most quickly expreskeowledge that the
information could be located either in printed aitl form in the institution’s student
handbook. The following responses were shortdtité point:

Aaron: “Our middle school student handbook.”

Greg: “I'd have to look it up in our handbook.”

Bruce “I'd go into my student handbodk

Jennie: “On line the district website - just gooigle

Steve: “l would look in our student handbook.”

Fran: “Hmmm, a staff handbook or to the webite.

Kathy: “I believe it's on the district website asthff handbook.”
Anna: “No, I could find it if we looked in our slrict website.”
Mary: “I'd look it up on the school website oettistrict website.”
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A few mentioned that while they were not able tdoadize the policies for themselves,
they felt comfortable that the principal or admirasior of the school had a full working
knowledge of the definitions, policies and procesuhat dealt with bullying in the
district. Stacey said it this way, “I know ourmeipal has a procedure manual. We (the
faculty) don't all have a procedure manual but \&eehthe statutes or whatever they're
called.” Fran was even more confident in the adstriation,” The principal and the
administration has full command of that policyhere is a manual that we all have
access to in our principal’s office. | assume ihisre? It used to always be there?”

Though most respondents had knowledge of wheredbelg physically locate
an institutional definition of bullying, almost albuld not verbally describe the definition
from memory. Those interviewed did not exhibit cem about this lack of ability but
seemed to rely on the administrators in the bugdumo were thought to have a
procedures manual to follow should these situatarse.

In order to effect change in a given situation thimsvolved need to agree on a
working definition of what may be occurring. Ongenad with a clear definition of the
elements that are present in a given encountdicipants should be able to feel
confident in assigning meaning to situations tloattain the previously agreed upon
criteria. In this particular case it is apparerdtttespondents have clear personal
definitions of bullying, but are not sure or haat heen trained to clearly define how the
institution they work for defines what bullying mbhg and what effective responses are
to these acts of peer aggression. However, anngsedf uncertainty or alarm at the lack

of professional preparedness are quickly quellethbyconfidence, substantiated or not,
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that if a clear determination of student actiorsseigher bullying or not bullying, is
warranted the school administration will be ableldoso at a later date.
Social Media Holds Back Successful Bullying Intat\ams

Social media was the second area identified tolier@er to effective bullying
interventions. Social media provides each subsctiteeability to share information
about others with a large audience at a momentisenoOne of those interviewed
referred to aggressive acts between students aetigl media as a “nightmare.”
Another respondent was quoted as saying,” If theme no Facebook, | think the world
would be a better place.”

Aggression against others using technology was ag@otentially more
damaging than face-to-face aggression. Respontelitated not having to face those
that they are abusing may give young people a tdasse of power and could even in
some cases escalate the intensity of the abusertlaaface-to-face encounter. Jennie
echoed the sentiments of others when she said, ‘tNewcan do the cyber bullying on
the Internet.. | think that gives the bullies tlkeling of more power and then it becomes
even more vicious.” Along with the degradation &t of a personal attack,
respondents indicated that the added factor ofttEasnumbers of friends and family
seeing these posts on one’s facebook wall is aadchdel of embarrassment that is
tough to overcome. Kathy talks about these twol$eokviolation this way;

| think those type of things are twice as damagingome ways because

it's like a ripple effect in a way because to tattim it's obviously

insulting and degrading, disrespectful, but if thmbm sees it or their aunt

sees it or their aunt’s friend sees it or evenrtheighbor and asks about it,
the embarrassment continues.
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Students are seen by those interviewed to be latypsupervised at home and
thus unregulated when it comes to cyber bullyirfge Teachers in the study seemed
unsure of their role in cases of cyber bullyingant, like Greg, even wondered at what
point he would be violating the law if he went sgmng for the evidence. “I have zero
control over it and | will never see it, | mearsiprobably against the law for me to see
that stuff. You know? | can’t go into their accéuincan’t go into their cell phone.”

Respondents reported confusion when intervenisgladol because of the never-
ending pile of back and forth cyber-volleys thatddeen launched by both sides. Anna
states that she is not sure which comes firstcyber bullying or the bullying in school,
but she is clear that technology adds a new eletnatgaling with bullying.

| don’t know which comes first - the chicken or tbgg - in this instance,

because a lot of times things might start at schebkre they decide that

they don't like each other or one doesn't like titeer and then it goes

home. And something will happen on Facebook oririgxbr phone calls

or whatever and then that comeesckto school, because it's worse from

the night or the week before - however long it'®Me and now they’re

face-to-face in school again. So it’s this constatk and forth. Um, and |

can't tell you where it starts. Does it start orcélaook and then it comes

to school? Or does it start at school and go telba@ak? - I'm not really

sure. But there’s no question to me that the tweoiarertwined. If kids

have access to technology, and they’re bullieg;thgonna use it to hurt

the kids they're bullying. It's just a matter ofne.

Those interviewed feel that even with all the iheal training that focuses on the subject
of bullying, students are not telling parents tifaly are the victims of cyber bullying.
This is problematic in light of the fact that resgents listed parents as the first line of
defense against detecting cyber bullying. Newnirg programs and PTA programs
encouraging parents to become more tech savvylheem effective to some degree but

respondents felt that the percentage of parentsastually checked their children’s

activity in the cyber world is still pretty smaBteve summed it up this way; “I think their
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parents are a little bit more aware of how to réndtext messages and how to log into
their child’s Facebook so they're kind of trackitingit behavior. Unfortunately, not all
parents do, so | think some of that, you know, lisgaproblem.”

When parents do detect bullying activity and biiintg the school administration,
students can be talked to, but most of the timertstgution is powerless to effect
sanctions because cyberspace is not on schoolsdagoleaving the principal and vice-
principals apologizing to victims because theneasmore that they are able to do.
Anna feels that the administration at her schoo} beatrying to become more involved
in incidents of cyber bullying:

If it's Facebook or texting, where they’re more lvar or name-calling -

things like that - then our principals have gotiaxolved or assistant

principal, counselor and parents have been askedn in. The students

have met with the principal. So | mean the counsété®sn’t have to just

say, “Ok well this is all | can do for you.”

In the section above the assertion was made ttlabadefinition of bullying is
important in order to effectively manage bullyintuations. However, even with a clear
definition, the addition of technology leaves sdhexministrations and teachers
searching with great frustration for what part tipdgy when only a fraction of the
negative behavior has happened in areas that thestlg control. As they look to
parents for assistance, many are unaware of thienzation that their own children may
be inflicting or being afflicted with every day. Mbof the time, it seems parents and

teachers are alertedter insulting information has become public knowledgel even at

that point they can give only a measured respanfigetvictimization.
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Lack of Situational Definitions Holds Back SuccelsBlllying Interventions

The third barrier to successful bullying intervent was a lack of situational
definitions by those involved in an act of peerraggion. One of the most common
frustrations reported by those intervening, is traassessment of whether the students
are joking with one another or bullying one anotheeds to be made in order for an
intervention to occur. Teachers indicate that kjdiecisions need to be made largely
upon what they “know” about students and theimidigroups. Hank shared his
uncertainty about the situations he encountersarhallway.

| know | have, in my mind, thought it was just play around, and just

went and started class instead of intervening. ammeknow | have done

that, but | guess who knows? | hope | wasn’t incoriadhat but | guess

that if I, if | feel it was just, | call it “seveht graders being seventh

graders” - If | felt it wasn’t just playing arourathd they were friends, then

| would definitely do something.

Occasionally quick assessments may lead to mistagpraisals of the situation.
Students will use this incorrect appraisal as amuksd when caught in a situation that a
teacher defines as bullying. The student doesttaxtlathe teacher’s assertion that the
incident occurred but instead challenges the inggagion of the action as “bullying.”
Aaron describes students using this defense in@addnt outside of his classroom:

“Well, you really think that that slap on the battkyour classmate was
necessary?” “Oh, we were just goofin’ around.” idsdWell, that’s your
story. How about if you were the one who just dapped on the back like
that? | guarantee that didn’'t feel real good!” Arnde other kid's just
walking along thinking, “Yeah, it didn't, feel rdglgood,” but he wasn’t
going to say anything, he still had a smile onface. And | said, “I think
he probably deserves an apology.”

In some situations victims try to redefine the &fton. They will accept an

aggressor’s invitation to move them from the positdf victim to the position of

advocate. In these circumstances, aggressorstbéiemew confidant the honorary
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medal of being able to “take it.” Of course, limstcontext, not being able to “take it”
moves the student into a new level of victimizatidggressors see the ability to "take it"
as a normal response to indirect aggression, threrebsolving themselves of any
wrongdoing.

The issue of power and the culture within which ghawer is used seems to be a key
component to continued victimization. An individuaust not only witness but be an
active role player in a number of bullying incideim order for the learned responses of
“taking it” to be exhibited correctly before, dugimnd after questioning by those in
authority. By the time the teacher intervenesayrhe difficult to assess the real harm
done if the victim has become good at "taking i&hna uses visual cues to assess that
the student in question has been harmed and respaadrdingly:

| said, “That’s not funny.” “Oh, we’re just kiddingve're just joking, look
- he can take it.” | said, “He doesn’t even hawaraleon his face. How is
that joking or kidding?

Teachers indicate that during their interventibwyttry to put the aggressor in the
place of the victim. This may, however, not be @syeor productive as the intervening
teacher may think. Aggressive students may notib@agvor able to place themselves
psychologically in the position of the subordinaféhose intervening must also be aware
that even if the student has the ability to vesbakplain the feelings of their victims,
there is no assurance that the aggressor will leetalapply the same moral and social
compass that is desired by that those that interveénna talks about trying to make the
other student seem more real to the bully.

| think it's two-fold: to take some of the power ayvfrom them, you
know, by saying that it's not ok, people are naitjgonna look the other

way. And | think the second thing is to humanize Wrctim to the bully,
to say, you know, this is a person who has feeliagamily, and friends,
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goes through their day, and doesn’t need you dtiiage things to them.
You know. Um, but - does that happen?

Respondents report being in a constant state efirgtion of the situation by
admitting that they are unclear to what level thag hold aggressors accountable for
their actions. Many begin to gravitate toward aifpms in defense of offenders by raising
guestions of levels of accountability. These Isw#laccountability are based on the idea
that, whereas middle school students may lookylikeng adults, many still think like
little kids. Respondents expressed some understquadirates of emotional maturity,
cognitive maturity, physical maturity and brain depment. Most made it clear that
within this maturation process these students haaely another 10 years before they are
legally considered mature enough to make respanditisions. Fran was asked if
teachers can expect junior high schools studentsllyeaccountable for negative
socialization:

| guess | always keep in mind that they’re adoletcand the chemicals
are going, you know, so it's easier for me to hald 18 year old
accountable than a 13 year old. The testosteroddhenestrogen and just
the general hormones and the growth and um, tharSohalance, you
know, because their bodies are growing so fast amd just all of it, um,
and then their serotonin levels, you know theirgyagrug that’'s going on
in their brain and it's different all the time. Theeed to understand that
the feeling | get when | bully someone else isetessarily good power; |
can get it somewhere else if that's my need. Axdri’'t think that they
really think about why they're doing it, you knownless they have
someone to process through. An unfortunate thingoime of the kids
don’t get a chance to have someone process itghreuth them and it
doesn’t get resolved and so therefore they ddti¥.never fixed.

This section has discussed how all parties involaedbullying situation define and
redefine the situation during the intervention @& The challenge of arriving at a

situational definition makes it difficult for those the position of supervision not only to

define the situation for themselves but also tartyeshare that assessment with the
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victim and offender. The confusion is heightendwwstudents refuse to be defined in
situational roles and continually provide alternaeanings to the situation. Current
strategies voiced for working with individuals tonge to lasting positive change may at
times be ineffective in light of the many physiaakental and social changes that growing

young adults experience during this time in theeg.
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Discussion

Middle school personnel all over the country comdi to ask, “What is bullying
and how do we stop it among young people?” Howeaerthese the right questions on
which to focus? Even worse, if answers are dis@evould they be too narrow to
provide the scope of information needed for teaxbedecrease the levels of bullying at
their schools? In this section, | will discuss thopiestions middle schools may want to
focus on when forming a foundation from which ttaéish a behavior management
program that directly addresses bullying as antutgin or district.

First, what is the focus of the school or distsittehavior management policy?
Does the policy offer opportunities for emotionabgth for children or a policy against
bad behavior? Does the policy focus the counselffige on leading quality student
socialization or on sanctioning bad peer interaxstio Does the policy assist all school
employees in understanding the behavioral expecm&nd what part they play in
developing quality socialization opportunities éildren on a daily basis? Is the policy
at the school proactive or reactionary? Each scimusit endeavor to look at their
behavior management policy and assess whetharusés all within the institution in a
positive direction for the long term. From thetdture that was reviewed on successful
bullying programs for schools, many, if not all,tbése programs are focused on
managing all student behavior not just that behatiat is considered “bad” or “anti-
social.” These programs provide age appropriat@bpation goals that provide
reinforcement of positive socialization but alsead map for student growth away from

learned negative socialization patterns.
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Administrators must start by taking a look at tiséiqges that are currently in
place and the assumptions that school personrekttioely have about student behavior.
The findings of this study show that respondengsnat in agreement on what types of
social interactions can be expected from studentsis age group. From the findings it is
clearly evident that expectations are not onlyedléht from classroom to classroom but
also individual teacher’s expectations changed wigipg on the physical location of the
student or group of students. Within the classro@spondents report students
understanding and limiting their actions to cleandwvioral expectations. These
expectations are set at the beginning of the yediage reinforced by individual teachers
providing quality lesson plans, being vigilantlyawe of student interactions and a well-
planned classroom management strategy that proeidassanctions for bullying
behavior within their classroom. Respondents ebemved signs that they felt animosity
for those co-workers who had elevated levels ofyind occurrences in their classroom
and pointed to a lack of competency in one of tleaslisted above as the reason for
such student behavior. It was only after partietpdully asserted that acts of bullying
did not happen in their classroom that they wete tbtake time to explain why these
same effective strategies could not be implemeetigdently in the common student
areas outside of their classroom.

It was during the discussion of these common amese respondents confessed
a perceived lack of success when intervening iemi@l bullying situations. Some
respondents report not being sure if they couldrassthat children know what positive
and negative behavior is in and around a schobhgetThis reported uncertainty and

lack of success outside of the classroom was sumgri Just minutes before respondents
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had exhibited signs of having a mastery of coritrglbullying situations within their
classroom, but those assertions of mastery quieklgd when situations presented
themselves outside of the classroom. Lack of stgfiin problem areas was then offered
in defense of those assigned as supervisors te tress. Where moments before,
animosity was shown for individuals with perceivmdlying problems within their
classroom, little to no animosity is now shown tleose who are reported to have higher
perceived levels of bullying occurring right outsitheir classroom door.

Teachers clearly feel responsible for student sadi@raction within their
classroom and take credit for perceived low leeélsegative interactions during class
time. Administrations need to take the same amofitime and responsibility for the
rest of the school. It is not enough to have levels of bullying inside the classroom. A
teacher within an effective behavior managementehisdpart of a whole-school effort
to model and reinforce positive social interactionthin a school system. Pride for
decreased levels of bullying can only be taken wheels of bullying decrease school
wide, not just within certain classrooms.

The second question a school or district musivansnce they have focused
their efforts on behavior management model, is vehathe standards for social behavior
at school and what are the growth opportunitigdace to assist students in meeting that
level of behavior? All responding teachers repogedluctance to name an act as
bullying because of unclear definitions either paedly or institutionally, and differing
situational definitions caused by many factorsudaig covert actions and the use of
social media. All responding seemed to indicatena way or another that if the school

or a district could achieve a working definitiontafllying, supervisors would be able to
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use that definition to diagnose situations as imgly This may be easier in theory than in
application. Respondents displayed knowledge déint portions of Smith et al. (2002)
definition for bullying listed at the beginning thfis study. Most asserted in one way or
another that peer aggressive situations must cotiteee distinct elements intent,
repetition and power to be labeled an occurrendmltying. These elements can be very
difficult to establish in the small window of tinadlotted during a supervisor’s
investigation of an altercation. Unlike a classnogetting, each encounter in an
unsupervised area at school is a fast and fluichimteraction. When asked for what the
behavioral expectations are in common areas, sished the golden rule, others spoke of
respect for others, and some even spoke of thédinching” policy. This variety of
standards from those who are supervising studdrevba in common areas leads to very
little uniformity in behavioral expectations asdgats move through these areas.
Teachers report making quick decisions about wleat Ioe happening based not
only on what they witness but also on their foreklealge of students and their social
groups. Most reported talking to students and aligthem to go to the next class,
admitting that some Non-Positive Social Interaciid®l) had occurred, but they
hesitated to label it as a bullying situation. B§INI mean any actions that would not be
in keeping with social interactions expected witthia schools current conduct policies
but it is unclear if the individual action possesa# three elements of bullying: intention,
repetition, and power. Examples of NSI could bedyatnot limited to; pushing, jumping
on others, exclusion, shunning, hostile body laggu&appropriate gestures or
inflammatory/degrading comments. When respond@&msrted hesitations in making

assertions about the above listed actions or simdfions, the reluctance seemed to
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manifest itself in the unwillingness to cast asjers on the intent of a student’s action
toward another. Many of those interviewed reitatatkeas from their earlier definitions
of bullying, that “intent to harm” needs to be petto be labeled as a bullying situation.
At face value this reservation of judgment and ta¢isin to hang the term of bully upon a
student may seem admirable. It is precisely beezafithese moments of hesitation, that
supervisors need to rethink the role they play withe schools behavior management
model. Is their documentation of such actions seea condemnation of an individual,
who must carry the label of bully for the rest (feanester or should their documentation
be seen as an attempt to separate isolated NSlaoattern of NSI behavior? Those
who supervise students within a schools’ jurisdictmust stop focusing on the intent of
the student and begin assisting the school in ksitaty patterns of behavior. Why is
there such confusion in this area? The answer raaynply that those supervising do
not have a system for tracking Non-Positive Sdo@ractions (NSI). If there were a
way to track NSI, the focus could move from intemthe frequency of occurrences,
which in itself may assist in making a clear deteation of intent and in turn assist in
labeling some interactions as bullying. A childlwiave far more trouble attempting to
redefine their actions five or ten times than us¢ time. Thus, those supervising could
feel free to establish intent in clearly defineiations but document those actions that
were uncertain as an incident of NSI. Researchdvoeed to be done to find what the
number of saturation may be for students in eaehgagup. At what number of NSl in a
semester have students shown a pattern of behthatoneeds to be addressed? All
teachers need to be given an electronic systemhiighwhey can quickly and efficiently

document NSI or bullying incidents. More researalstrbe done on why teachers make
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intent such a large factor in the definition ofliging or why they would allow the
uncertainty to stop them from intervening. Schadhninistrators need to clarify within
their behavior management plan what acceptablevimetia in the common areas of
school. All supervisory personal at the institatraust hold to those definitions even if
they personally have an opposing view. With thesasures in place, common area
supervisors would have to take time to documenbv@stof students who violate the
common area conduct policy.

The last question that needs to be addressed seggsplondents’ concerns
whether young people at the middle school are igmtaveloped enough to be fully
accountable for their actions. Again, is the righéstion being asked? What does fully
accountable mean? Are we speaking of fully accdlatay the standard of law or full
accountability by district standards? Full acdability by a standard of law does not
occur in the hallway or classroom; it exists in tiieninal court system. Only when
students have offended to a degree perceivedragatiby law enforcement is a student
held to this standard. Full accountability witlirschool district setting would include
standards of conduct and sanctions for violatimg¢hstandards. If, within a behavior
management system, expected behavioral conduesigried for a given age group at a
given educational institution, those assigned toiadster sanctions for violating that
code of conduct should feel no apprehension abecdrbing an active part of a quality
behavior management system. It was unclear frondake if teachers were confused to
which standard they were holding students or if tthel not agree with the standards.
Research on the maturing human brain continues tiphe. It is unclear at this point

how this research would affect how schools devetmtes of conduct and sanctions for
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students at different levels of brain maturity. @utly, students must be held to a

consistent standard that allows all students ire@lepportunities for social growth.

54
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Recommendations

A quality school behavior management plan must st enumerating desired
behavior that is developmentally appropriate faldrbn at each grade level. When
focusing on the middle school we see that thibesperfect age to reinforce positive
social behavior because at this age students shapédeas of themselves and their
understanding of what is normal and acceptablebeh@Harter 1999). This clarifying
of desired behavior should, by default, go a lormy ¥o clarifying what non-positive peer
social interactions may be. Whereas not all undddiehavior can be determined to be
acts of bullying, Non-Positive Social Interactigieould be seen as potential precursors
of bullying behavior and should be taken seriousdjith a dedicated and well trained
staff fully committed to becoming an active parthie school behavior management plan,
incidents of bullying and NSI will be accuratelyadonented so that growth opportunities
can be required in a quick and effective mannetherstudents who need them. These
individual growth opportunities can be correlatethviarge group, community forum
and class activities that work to provide a sclouttiure that values the goals set forward
by the behavior management plan. Many of these rtyppities for growth are currently
found at schools but are working independently moidn conjunction within an overall
system. By coordinating counseling programs, studedy presentations and even
student lead advocacy groups, an overall behavégsragement system can be focused on
providing opportunities for students to not onlgie but also experience positive social
interactions on a daily basis.

This positive socialization can and should not stithin the school walls.

Schools need to create strong partnerships witret#farcement that provide clear paths
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for victims to bring forward proof of bullying indents that occur outside of school and
especially through the use of social media. Ranewst begin to take ownership of the
technology they make available in their home, beedhbey are liable for how minors
make use of it. Clear instruction must be offaxegarents and students to understand
what types of activity fall into the category ofllying or harassment. When these
activities are documented, offending students hed parents/guardians must be given
the opportunity to select either school districvein mediation and growth opportunities
or criminal court proceedings. The opportunity dboice removes from school
administration the uncertainty whether actual evefitoullying were perpetrated within
their jurisdiction, and focuses the energies opalities involved on meaningful
resolutions.

Quiality resolutions in a behavior-management sygjve growth opportunities
not only to offenders but also to victims of bullgi Those who have been victims of
bullying activity need to be presented clear pathsonding opportunities with peers and
their school. Without these opportunities, theseants will find it difficult to see
themselves as anything more than victims.

Clearly schools must leave reactionary managenadnnd and strive to
proactively have a behavior management systematbidds in concert with new
documentation technologies and growth opportuntbagive all students a clear path to

positive peer socialization.
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Limitations

Limitations to this study need to be acknowledgeétkere is debate on how
generalizable grounded theory studies may be. ukceoof comparison is consensus
theory developed by, Romney, Batchelder and WEL@86). These researchers used a
mathematical proof to make the case that experdsginen social area agree more than
those not considered experts in that given arethé\time this study was conducted, all
potential participants had to possess a collegesgag education, pass two standardized
educational teaching exams and hold a teachingdee this particular state. The range
of years of teaching experience was from four tenty years with the mean at 13.5
years at the current institution. It was from thesstlentials that the reported opinions
and views were deemed credible for this study.

Also, questions may be raised about the sampleusiee for this study. | worked
very hard to provide a data set of no less theilviniadividuals with the above listed
credentials. This number of respondents paralstudy of qualitative data saturation
done by Guest, Bunce, and Johnson (2006). Intes#&arch, they found that after the
analysis of twelve interviews 92% (100) of theides had been developed and very little
new thematic information emerged after that pdiherefore, even with the limited
resources that were available for this researcblyiwvcredentialed respondents were
deemed as sufficient for credible data to be obthin

Where there could be concern about the homogeokihe participants in this
sample, a study of this type with limited resourassumes a certain level of
homogeneity because the sample is chosen frontairceet of criteria. In this study

admittedly, the subjects were homogenous with i@dpeheir assigned duties of
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supervision in and outside of the classroom atvargmiddle school in the Midwest of

the United States. However, care was taken to reafeethat those participating
represented educators of varied age, gender, subgter taught and grade to which
they were assigned to teach (eith8o7 8" grade). | encourage other researchers with
more resources to do similar experiments to teldhhow generalizable these findings
may be. | encourage those researchers to usedateecollection methods to substantiate

these findings or find them lacking in one areamother.
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Appendix A
Thesis Interview Questions

Introduction Questions

Before we begin: | just need you to confirm thatiyead and signed the consent form?
How long have you been teaching?

What subject matter do you teach?

What's the average age of the students here amithdle school?

Short Narrative

| included a short personal narrative about expegs with bullying in my youth and my
teaching.

Interview Questions

1. Have you had any bullying experiences as a eltlldn you tell me about a time

that you bullied or got bullied?

Do you see the same thing among the studemungtassroom?

If you could, describe for me typical studerdsting up” or “getting on one

another” in your classroom? What does is that ld@

4. Do certain classes act up more than others? d@hypu think this might be?

5. Can tell me about an incident of students pitlkre another that you witnesses
lets say in the last three years? Can you destrdidor me?

6. What types of measures do you take in thesatgins to curb that behavior?

7. Would you consider verbally picking on, gettioig someone or ostracizing them
from the group as bullying?

8. What about ostracizing from the group do canngnember and incident were
this occurred?

9. If someone asked you to define what bullying/et would you say?

10. Tell me how you learned to intervene? Prolsethdt from training or drawn from
district policy for the school, or from experience?

11. What do you think was the effect on the bul&tim? Other children? On you?

12. What in your observation of student causestgontervening? How do you
decide when to step in?

13. Do you intervene in most bullying situationattiiou see or hear of?

14. Is there a school policy on bullying? What®sls the anti-bullying policy in the
school district clear and usable for the teach@rb@at makes it that way?

15. Can you tell me about an incident where yoerirgned and you feel that you
really handled it well?

16. What gives you the feeling that it turned eally well for everyone concerned?

17. What advice would you give other teachers aldeating with bullying
behaviors?

18. Is there anything else you'd like to tell m@abthis that | haven’t asked?
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