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ABSTRACT

THE CHILDREN'S HOUSE: REVIEW OF A DECADE OF PREKINDERGARTEN
EDUCATION IN A LABORATORY SETTING ON A UNIVERSITY CAMPUS

Darlene J. Janovy, Ed. Sp.
Mankato State University, 1982

The purpose of this thesis was to trace the development of The
Children's House at Mankato State University from its establishment in
1972 to the close of the 1981-82 school year. This study provided histori-
cal data to document the development and progress of the program through a
combination of sources including The Children's House files, University
records, personal files and recollections of the writer, and personal in-
terviews with key persons in the history of the program. The study pro-
vided data and descriptions in regard to program philosophy, design and
curriculum, funding, staffing and facilities. A review of the Titerature
pravided an overview of the development of day care and early childhood

education in the United States.
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Chapter 1

INTRODUCTION, PURPOSE AND OVERVIEW

Introduction

The education and care of young children has been amoﬁg mankind's
most important tasks since the beginning of human life on earth. Osborn
(1975) traced the roots of early childhood education and care back to the
origin of modern man some two million years before Christ's birth and
went on to note that all societies "appear to have engaged in some form
of informal education which would prepare their offspring for the physi-
cal and social environment."! In approximately 2,500 B.C., the Greeks
established formal schooling for male children who had reached the age of
six and both Aristotle and Plato spoke of the need to educate the child
even earlier in his 1ife. The rise of Christianity was accompanied by a
growing concern for young children, although practices such as infanticide
continued into the 1800's. Further, as Aries observed, up until approxi-
mately the 17th century, it was widely be1ievea that childhood hard1y lasted
beyond infancy. Once a child passed the age of five-or six, that child was
considered an adult and expected to act like one.2 The doctrine of original

sin persisted into the eras of the Renaissance and Reformation when,

1Ke‘ith D. Osborn, Early Childhood Education in Historical Perspec-
tive (Athens, Georgia: Education Associates, 1980), p. 8.

2Phi]ip Aries, Centuries of Childhood: A Social History of Family
Life (New York: Vintage Books, Random House, 1962).

1



- gradually, new ways of thinking about young children began to spread.

Writers such as Comenius and Rousseau began to shape a pj;ture of the child
as a naturally good rather than an inherently evil Béing. The sharp
contrasf between this emerging attitude toward children and previous ways
of thinking about them was shown'by Rousseau's words: "Nature means chil-
dren to be children before they become men.“3 The Rousseauian concept of
children as naturally good beings who ought to be allowed to “grow and
flower in nature's garden" greatly influenced attitudes toward the educa-
tion and care of young children for centuries afterward.4 Probably the
major influence on early childhood education in the 1800's was exerted by
Frederich Froebel, the founder of the first kindergarten in 1837. Later,
during the early 1900's, Maria Montessori, working in Italy, had a sub-
stantial influence on techniques of early childhood education in Europe
and, to a lesser but nonethless important extent, in the United States.
The education and care of young children began to be professional-
ized in the 1920's and 1930's with the development and expansion of
nursery schools and day nurseries. The first cooperative nursery school
was established at the University of Chicago in 1916, the famed Summerhill
was established in England in 1921, and the first edition of the Journal

Childhood Education appeared in 1924, Also in 1924, Piaget published his

Léhguage and Thought of the Child. The British Infant School movement

got its beginning with the publication of Report of the Primary School

by the Great Britain Board of Educatijon in 1931. Another benchmark of

3Joseph Stevens and Edith King, Administering Early Childhood
Education Programs (Boston: Little, Brown and Company, 1976), p. 3.

4

Ibid., p. 4.



development was the publication of the journal Young Children by the

National Association for the Education of Young Children in 1944, In 1957,
the National Committee on Day Care was established to promote standards
for day care of young\chi]dren. And in 1965 Project Head Start began. In
1969, President Nixon established the Office of Child Developmént, thus
giving formal federal recognition to the importance of the care and educa-
tion of young chi]dren.5

In 1972, in a small city in rural southern Minnesota, on the cam-
pus of Mankato State College, professionals in the fields of early child-
hood education and child development conceived a new program. Building
on the heritage of centuries of thought and programming, a philosophical
~and operational framework was established to guide the development of a
model demonstration program for the education and care of young children.
The name "The Children's House" was chosen to symbolize the clear focus

of the program on the children who would be served over the years to

come.

Purpose of Thesis

Qver its ten years of operation, The Children's House played
multiple roles in the field of education and caré of young children.
In addition to its primary purpose of serving as a model demonstration
program, The Children's House provided early education and care for over
1,265 chﬂdren.6 Laboratory teaching and observation experiences were

enjoyed by students from a wide range of disciplines.. The_ChﬁTdren‘s

505born, op. cit.

6The Children's House, Program Files (Mankato, Minnesota: The
Children's House, 1972-1982).



4
House was the site and sponsor for classes for professionals and parents.
The program provided both the subjects and the setting for research on a
wide varjety of topics. During this ten year period, while playing these
and other roles relating to the education and care of young chfldren, The
Children's House continued to evolve and change. However, there was no
organized chronicle of this evolution and change.  The purpose of this
study was, therefore, to trace the development of The Children's House at
Mankato State University from its organization in 1972 to the close of
the 1981-82 school year. Beyond the intrinsic value of a historical
record of the program, such a review was expected to be of potential value
as a source of guidance for persons and institutions who may be interested

in the development of a similar program elsewhere.

Overview of Thesis

The development of early childhood education and day care is re-
viewed in Chapter Two. The emphasis in this second chapter is upon re-
cent developments in these interrelated fields with a historical overview
as a preface. Program philosophy, program design and curriculum, program
funding, program staffing and program facilities over the ten year pericd
of operation of the program at The Children's House are described in
Chapter Three; A summary concludes the thesis in Chapter Four.

The information upon which this study was based came from a
variety of sources. In addition to the Titerature toc be reviewed in
Chapter Two, the following sources were consulted: The Children's House
files, University records, and personal interviews with persons who
played key roles in the program. And, since the writer of this thesis

was the first director of The Children's House, the writer's personal



files and recollections also served as a source of information.



Chapter 2
REVIEW OF THE LITERATURE

The education and care of young children, ét least in an informal
sense, was always an essential activity of mankind. It was only within
the past century or so, however,  that we found examples of formal programs
which were aimed at meeting the specific educational needs of children
from two to eight years of age or which were designed to provide care
for the children of working mothers.

Within the field of education and care of young children, many
types of programs were developed and a variety of terms were used to
designate different types of programs. The two broad, continuing themes
were, of course, education and care. Stevens distinguished between these
two fundamental types of programs by noting that: "The purpose of the
nursery school was to provide an optimal environment for child growth
and development while that of the day nursery was simply to assure a be-
nign environment.“1

There probably were but few nursery school programs which did
not serve as custodial care environments to some extent and, likewise,
few day nurseries which .did not perform some educational functions in
additioq to providing a relatively healthy and safe environment. At the

Tevel of practice, the educational and custodial functions often became

1Joseph Stevens and Edith King, Administering Early Childhood
Education Programs (Boston: Little, Brown and Company, 1976), p. 6.

b



mixed with each other to the extent that a "label" which was applied
to a given program, i.e., "nursery school" or "day care center," told
more about the primary philosophy and organization of the program than it
did about what actually happened from day to day. Even the phrase "early
childhood" was not precisely defined. Decker pointed out that the educa-
tors usually defined early childhood by using vague synonyms such as
"young children" or "preschoal” or “preprimary" or "early primany.“z
Webster noted that: "When educators speak of early childhood education,
they usually mean education for children from ages two through eight."3
There appeared to be some agreement in the literature that early childhood
education extends through the first three years of elementary school.
Within the broad field of early childhood education and care
there was an additional distinction that was drawn between programs that
focus on the child before he/she enters kindergarten, and the educational
programming u;ua11y provided by public education starting with kinder-
garten and continuing through the primary years. The earlier phase was
often referred to as pre-school education a]fhough it was perhaps more
accurate to refer to these programs as pre-kindergarten for mény of them
were school both %n theory and in fact. In that the focus of this fhesis
was upon a pre-kindergarten program which combines the featureﬁ of nursery
school with day care, the following review concentrates on the literature

which traced development of the nursery school and the day care center.

2CeHa Decker and John R. Decker, Planning and Administering
Early Childhood Programs (Columbus, Ohio: “Charles E. Merrill, 1976), p.
3.

3Lor‘a‘ine Webster and Raymond M. Schroeder, Early Childhood Educa-
tion: An Overview (Princeton, New Jersey: Princeton Book Company, 1979),
p. 2.
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The Development of Day Care
in America

Day'care was not a recent invention but, rather, had a substantial

history which extended back to the beginning of the 19th century. Early

in the 1800's, attempts were made in France:and England to provide care

for the children of working mothers. The Boston Infant School, opened in
1828, was probably the first day care center in the United States. In
1854, the New York Hospital opened a day nursery. At this same time, the
kindergarten program opened in Boston in 1860.. Sfeinfe]s pointed out a
bagic difference between these.two movements. The kindergarten movement
focused mainly on education for young children while the day nursery
movement was concerned primariﬁy with the physical.care of young children
whose mothers wor-ked.4 -

‘The day nurseries did riot draw their inspiration from the kinder-
garten movement or from the Engﬁishainfant schools but rather from the
model provided by the French grggﬂg. In 1863, a day nursery modeled on
the Paris Creche was opened in Philadelphia and subsequently became the
medel for the day nursery in this country.5

During the 1880's and 1590'5 there was a rapid growth in the
number of day nurseries in the United States. Much of this growth was
probably due to

. social disTocations caused on the one hand by the rapid

industrialization and urbanization of the country, and on the
other by a massive influx of immigrants, (which) brought about

4Margaret 0'Brien Steinfels, Who's Minding the Children: The
History and Politics of Day Care in America {New York: Simon and Schuster,
1973), p. 37.

S1bid.



a wholesale breakdown in the normal socialization processes of

the family, particularly childrearing. . . . Industriatization,

urbanization and immigration created a node of social problems

that, among other circumstances, resulted in the disruption of

what most Americans considered normal family Tife.®

In response to these trends, a growing social consciousness among
many upper-class women led them to seek ways to deal with what they per-
ceived to be the problem of ". . . small, dirty, i17-behaved, Tower-class
children. who were left é]one daily, often tied to the bedpost or to the
casual oversight of neighbors or older siblings, while their mothers went
off to the factory or domestic wor'k."7 In organizing day nurseries for |
such children, the affluent women of larger cities had also set into
motion a movement which grew rapidly. By 1898 there were approximately
175 day nurseries in the large cities of the United States and the National
Federation of Day Nurseries was created.8

The day nursery ideal was the "preservation and restoration of the
total family. . . . The day nurseries considered themselves a substitute

for home and mother. . . .”9

While the physical care of the child was the
primary concern of the day nurseries, most programs had an equally strong
concern for the "moral care and proper upbringing of the chﬂd."10 Many

of these day nurseries also provided some kindergarten-Tike activities
although the record was unclear on the extent to which these programs
focused on the cognitive development of the children under their care.

Steinfels concluded that . . . the presence of specific teaching philoso-

phy and methods was probably more an exception than the rule in the

6 7

Ibid. Ibid., p. 41.

8pamela Roby, Child Care--Who Cares? (New York: Basic Books,
1973), p. 158.

%Steinfels, op. cit., p. 44.

Ompid., p. 45.



10
typical day nursery."11 The strong social work/child we]%are orientation
of the day nursery movement was geen by many people as a temporary ex-
pedient which would go out of existence when social and economic condi-
tions improved and mothers no longer had to be employed outside the home.
Those who- supported the movement, however, argued that day nurseries
provided advantages that many poor families and homes could not provide.

Despite the arguments of supporters of the day nursery movement,
during the era prior to World War I the day nursery probably provided
services that were more custodial than educational or developmental. The
movement continued to grow with an increasing emphasis being placed on
quality of child care services as day nursery associations devé]oped stan-
dards of quality, conferences were held, and newsletters and other publi-
cations began disseminating information which encouraged minimum standards
for day nursery progréms. Through the years of World War I and beyond,
the better programs offered an educational dimension based on the tradi-
tional kindergarten or on the ideas of Montessori. While there were still
inadequate day nurserjes in tﬁé land, the growing move toward self-regulation
was exerting a kind of quality control which was a preface to the profes-
sionalization of the day nursery movement during the 1920's and 1930's.
This professionalization however, according to Steinfels, was not entirely
in the best interests of the children. She observed that "The kindergarten
had been a distinct and welcome presence in the day nursery from the 1890‘s

. Teachers trained in the Froebel or Montessori methods (were present

nl2

in the day nursery). In the 1920's, the introduction of the nursery

Uinid., p. 8.

121hi4., p. s8.
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school teacher into the day nursery setting resulted in a new emphasis
on the educational aspects of the day nursery program but, since these
new professionals replaced not only the kindergarten oriented personnel
but the nursery attendants as well, there was a decline in the atten-
tion paid to the physical and affective needs of the children. Also,
since the nursery school teacher was not trained to deal with infants
and very young children, many day nursery programs began to exclude in-
fants and children up to two years of age. These unintended consequences
changed the nature of the day nursery from the 1920's onward.13

During the 1920's, social work was also becoming professionalized
and the day nursery increasingly became viewed as a compenent of a larger
social welfare network in the nation. During the 1920's and 1930's, the
day nursery became defined by many as a form of family and child welfare.
Public attitudes toward day nurseries grew less positive, the previously
supportive upper class was becoming less philanthropic, and the number of
programs was declining. "By the end of the decade, then, (by 1930) the
day nursery had become an underfinanced, often understaffed, marginal
child care service for those families who had no choice but to suffer
under the onerous designation 'pathoTogfca]'.”14 By 1931, the National
Federation of Day Nurseries ceased publication of its bulletins. Nursery
schools and home care grew rapidly to meet the needs of the increasing
number of middie-class working women. However, in 1933 under the
Roosevelt administration, federal funds became available to expand day
care not only to care for children, but to provide jobs for a wide range

of child-care workers who were unemployed by the depression. By 1937,

13 14

Ibid. Ibid., p. 66.



12
the federal programs had opened 1900 nurseries which were unique in two
ways: they were the first publicly funded day care programs and they were
explicitly set up as an educational service, even to the point of aften
being located in school buildings. Then, after these WPA programs dis-
appeared, ". . . the day nursery again declined in numbers only to be
resurrected by World War II."15

With the war and the need for women to work in the factories of
the land, federal money again became available for day care. The Lanham
Act made it possible to open over 1100 day care centers in 1942 and by the
end of the war in 1945, nearly fifty million dollars had been spent on
day care. The fact that these dollars were aimed at caring for the chil-
dren of women who were working in the war effort led to a neglect of stan-
dards, especially those which related to the kinds of family and social
welfare services formerly provided by the day nurseries. The quality of
these programs varied widely since no uniformity was being imposed by
either the government or by professional associations. At the end of
the war, many believed that the need for day care was over and 2800
centers were c]osed.16

Although the war ended in the mid-1940's, many women continued to
work and the percentage of working women continued to grow. fBetween
April 1948 and March 1966 the labor force participation rate of married
women with husbands present and with children under six jncreased from

17

10.8 percent to 24.2 percent." These percentages did not include working

lsMargaret 0'Brien Steinfels, Who's Minding the Children: The His-
tory and Politics of Day Care In America {New York: Simon and Schuster,
1973), p. 67.

61pid., p. 69.

1 1bid., p. 70.



13
mothers with children under six who were single, divorced or not Tiving
with their spouses. While America still clung to the idea of the mother
in the home, the facts were clearly otherwise. Economic pressures were
foremost among the reasons for the growth in the numbers of mothers of
young children in the Tabor force. The need for all-day care for pre-
school age children and for afterschool care for children in school was
great and growing. Yet, the most common solution was an informal one.

"Every survey conduéted on the question of who cares for the chil-
dren of working mothers has found that most working mothers had to organize
their own child care, consequently the vast majority of children were and
are cared for at home by a relative or neighbor, and only a small percentage

. ' 18
are in day care centers."

Just as day care services had declined in the
period of 1920-1940, so again there was a decline after Worid War II. With
the pressure of wartime employment removed, the day care service was again
being widely seen as a social welfare service which labeled its users as
somehow unfit. Children were cared for in their own homes for the most
part, surveys indicated this proportion to be upwards of 70 or 80 percent.
These surveys, conducted during the Tate 1950's and early 1960's showed
that only 2 or 3 percent of the children of working mothers were being
cared for in group care. A1£hough day care centers continued to exist

in diminished numbers since the war, not many children were served by
them. "From 1945 to the early 1960's, day care was a marginal child
welfare service which did not begin to meet the needs of children or

1

the needs of working mothers." 9 This condition did not persist for

Tong. During the 1960's, attitudes began to change and the stage was

18 19

Ibid., p. 71. Ibid., p. 76.
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set for expansion and improvement of day care in the nation. Research
began to appear which questioned earlier assumptions about the mother's
presence being essential to the proper development of the child. A
second trend which contributed to the resurrection of day care was the
Women's Liberation movement which had the effect of legitimizing the role
of working mothers. A third and probably highly influential new line of
thought emerged from research which demonstrated that the early years of
a child's 1ife are crifica]]y important for the later proper development in
cognitive, affective, and social domains. Finally, sﬁarting in the mid-
dle 1960's, there was a growing interest by policy maker; to put to work
those women who would otherwise be on welfare.

In March, 1965, the journal Child Welfare published a special

issue which focused on day care. Articles in this issue probably had a
widespread impact on thinking about the possibilities of day care pro-
grams offering substantially better service to children of working mothers
than they were currently receiving either in their own homes or in other
informal arrangements. While day care was still viewed as being for high-
risk children, newer thinking pointed to the advantages of special
environments designed to meet developmental needs of all very young chil-
dren.

At the National Conference on Day Care Services in 1965 a new
note was seunded: day care was promoted as an educational resource
which could contribute to equal opportunity for all children. However,,
despite the growing awareness of the need for and value of day care,
national policy was not uniform or consistent in regard to the care of
very young children. The Office of Child Development was formed in the

federal government and Head Start programs began to spread across the
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country. Debates were heard in Congress over whether day care was pri-
marily to keep working mothers off the welfare rolis or to serve the
educational and developmental needs of children. In 1967, Congress
amended the Social Security Act to provide funds for day care and in 1971
over $301,000,000 of federal money was sent to the states where it was
matched by another $145,000,000 for day care. %0

Despite the increased funding in the late 1960's, the early
1970's were a time of relatively slow growth in day care although the
need was increasing steadily. In March 1973, over four million mothers
of preschool children were working but licensed day care was available for
less than half of them.21
Little of the Tegislation which was proposed to advance day care
actually went into effect during the early 1970's. At the same time, the
franchised private day care center was on the rise. These centers were
operated for profit, they often provided preschool educational programming
in addition to their custodial services, and became the dominant form of
day care. As Decker states in 1980, “Today, most day care centers are
profit-making, privately operated efforts. The remaining day care pro-
grams are sponsored by various organizations such as state and local
governments, industries, labor unions, women's organizations, and small

. 22
businesses. . . ."

201pid., p. 8l.

'215ara Lewitan and Karen Cleary Alderman, Child Care and ABC's
Too (Baltimore, Maryland: John Hopkins University Press, 1975), p.

5.

220e14a Decker and John R. Decker, Planning and Administering
Early Childhood Programs (Columbus, Ohio: Charles E. Merrill, 1976},
p. 4.
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Early Childhood Education

It was possible to trace present-day thinking and practice in
early childhood education back across severa]_cenfuries to its roots in
the thought and the writing of educators and phiipsophers such as
Comenius, Rousseau, Pestalozzi, Froebel and Monté§§or1. Comenius advo-
cated univeréa} education for children under the ébe of six. Rousseau
argued that children should be allowed to develop naturally and that edu-
cation ought to begin at birth. Pestalozzi emphasized the naturalness
of learning and also saw education as a means to improve the lot of the
poor as well as a means to improve society in general. Froebel, récog-
nized as the father of thé kindergarten, believed that all learning was
interrelated and developmental. The techniques which he pioneered had a
significant impact on early childhood education practice to the present
time. Montessori, working at the beginning of the twentieth century,
built upon Froebel's emphasis on learning by doing and developed an
elaborate and demanding approach to development of the young child which
was followed widely in more than 700.Montessori schools in the United
States.

At the national Tevel in the United States, interest in early
childhood education began at least in 1909 when President Theodare
Roosevelt called the first White House Conference where the needs of young
children and means for caring for them were discussed. The Children's
Bureau was established in 1912 and it subsequently sponéored the second
White House Conference in 1919 which studied minimum sfandards for the
welfare of chi]dren; A third White House Conference, this one in 1930,
produced a bill of rights for children. Subsequent confefences on chil-

dren were held every ten years.
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Despite these federal initiatives, the nursery school movement
in the United States did not develop rapid]x. The first cooperative
nursery school was founded at the Univeréity of Chicago in 1916. By
1924, there were only twenty-five nursery schools in the United States,
most of them supported by colleges or run by private interests for pro-

23 Through the decade of the 1920's and into the 1930's, nurSery

fit..
school programs were available only to a 1limited number of children.
Then, in the 1930's, the depression era No%ks Progress Administration
programs provided opportunity for nursery school experience for over
170,000 children.?
Nursery school education programs developed Tittle during the
. Second World War except to the extent that day care incorporated an edu-
cational dimension. With the coming of the 1960's, awareness grew
that educational opportunity in the United States was not equal. At this
same time, the research and writing of Benjamin Bloom and J. McVicker
Hunt influenced many people to view intelligence as something that was
not fixed at birth but was instead directly affected by experience, espe-
cially during the early years of 1ife.

The result of these two forces was what was perhaps the major
federal initiative in early childhood education: the Head Start pro-
gram, established in 1965. Head Start began as a summer program designed

to offer children of the pobr a preschool experience. Over seven million

children were served by Head Start at a cost which, in 1982, was

23Carol Seefeldt, Teaching Young Children (Engiewood C1iffs, New
Jersey: Prentice-Hall, 1980}, p. 10.

24

Ibid., p. 11.
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budgeted at 950 million doTIars.25

This program evolved considerably
since its beginning and recent studies of its effectiveness clearly indi-
cated that this early intervention program was effective and of benefit

to participants.26

Steinfels noted another significant aspect of the
Head Start program:
Head Start rekindled government interest in financing preschool
education; it directly connected child care with educational
rather than custodial activities; it popularized the notion that
early childhood education was appropriate for all children; and it
helped turn the climate of opinion about proper care for young
children.2/
While Head Start was focusing on the early developmental needs of
children from poor families, a parallel growth in nursery schools, many
" of which could be called preschools, was taking place. These programs
catered to the middle-class child and enrcliment in them grew from 890,000
three and four year old children in 1965 to over one million in 1970.
Attitudes also changed. During the 1950's and early 1960's the emphasis
in nursery school programs was almost exclusively on social and emotional
development. However, the new theories about child development upon which
Head Start was based also affected thinking about nursery school educa-
tion and, as Steinfels remarked, ". . . fed the great interest middle-
class parents had for providing for their children's future educational

accomp]ishments."28

25John Calhoun and Raymond Collins, "From One Decade to Another:
A Positive View of Early Childhood Programs," Theory Into Practice, XX:
137-140, Spring, 1981,

26

Ibid., p. 137.

27Margaret 0'Brien Steinfels, Who's Minding the Children: The His-
tory and Politics of Day Care in America (New York: Simon and Schuster,
1973), p. 85.

28

Ibid., p. 86.
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Two additional major influences on current early childhood educa-
tion should be noted. The emphasis on developmental stages, self-direction
and exploratory learning of the Swiss psycho]ogist,.dean Piaget, was
central to the development of curriculum in early childhood education in
many programs. Secondly, the British Infant School approach was built on
a philosophy that regarded children as‘active participants in learning
who knew what they need and want to learn. The program that flowed from
this perspective on learning was structured into large blocks of time to
permit exploration and the following of individual Tines of interest.
Cross-age teaching, interest centers, involvement with the community and
the use of play and games in learning characterized the British Infant.
School approach. This movement began formally with legislation in England
in 1944 and came to full bloom during the 1950's and 1960's. The emphasis
on play and the discovery method of the British Infant School had a major
impact on early childhood education in the Unjted States.

In summary, it is perhaps safe to observe that there was no one
philosophy or educational approach which dominated the field of early
chi1dhopd education and care. As conceptions of childhood changed, so
did ideas about how the child ought to be treated. Research added new
dimensions to understanding the developmental process and programs changed
to incorporate this new knowledge. Social forces, wars, depressions and
politically motivated decisions all had an effect on policy and practice
in the care and education of young children,

The two Tines of development, of day care and of nursery school,
which were reviewed in this chapter converged in many programs which
were aimed at the young child. While the relative emphasis on custodial

versus educational functions varied with specific programs, the two
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functions were complementary. In the program which was the focus of this
thesis, The Children's House, the two functions were deliberately blended
together. The development of this program is the subject of the remainder

of this thesis.



Chapter 3

REVIEW OF A DECADE

The Planning Period

The original proposal to establish The Children's House on the
Mankato State College campus began with these words by Lucie Haskell
Hill:

Reach down your hand! _

The Tittle one who trudges by your side

Is striving hard to match your grown-up stride,

But, oh, his feet are very tiny yet;

His arm so short--I pray you, don't forget.

Reach down your hand!. . . .
The subsequent opening of the program on September 25, 1972, was the cul-
mination of a planning process begun nearly one year earlier when two
Tines of development on the campus were drawn together into the proposal
to create a "cognitively-oriented Early Childhood Education program for
children at Mankato State CoHege.”1 Prior to the establishment of The
Children's House, Mankato State College provided a Child Care program in
the Department of Home Economics and offered a minor in Early Childhood
Education in the Center for Curriculum and Learning Strategies. There was
a limited nursery school facility in Nichols Hall on the lower campus of

the college which enrolled children for purposes of observation and parti-

- cipation by students enrolled in the home economics program. This Child

IMarjorie Oelerich, Proposal to Establish The Children's House,
The Children's House Files (Mankato, Minnesota: The Children's House,
April, 1972).

21
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Development Taboratory had been in operation since 1957. As the college
entered the decade of the 1970's, with the establishment of the academic
minor in Early Childhood Education, it became apparent to those who were
working with these programs that expansion was necessary if the needs of
college students in these as well as other programs of the college were
to be served.

During 1971, the Department of Home Economics developed a pro-
posal to create a Child Day Care Center to enroll twenty children and
serve the training needs of what was envisioned to be an increasing num-
ber of child development trainees. In a parallel Tine of development in
November of that year, the Dean of the School of Education, Dr. Benjamin
Buck, in a memo dated November 10, 1971 to Assistant Vice President Carl
Lofy, responded positively to an earlier proposal from Mrs. Darleen
Dickmeyer to create an early childhood program on campus. At that time,
Mrs. Dickmeyer was directing a private nursery school in the community
and saw the need to expand the capability of the college to provide train-
ing for persons who wished tc work in the field of early childhood educa-
tion. At this tihe, the Home Economics Department was a unit within the
Center for Vocational Competency in the School of Education and the
Early Childhood Education Program was a unit within the Center for Curri-
culum and Learning Strategies, also in the School of Education.

In his November 10, 1971 memo, Dean Buck informed Vice President
Lofy that the Dickmeyer proposal was being referred to Dr. Don Holden,
Director of the‘Centér for Curriculum and Learning Strategies. Dr. Holden
was being asked by Dean Buck to arrange a meeting involving the Deans,

Dr. Holden, Dr. Brendan Coleman (Director of the Center for Vocational

Competency) and Dr. Marjorie Oelerich, Associate Professor of Education and
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early childhood specialist in the Center for Curriculum and Learning
Strategies. Recognizing that both of these Centers had an interest in
early childhood education, Dean Buck suggested that "Perhaps out of this
meeting could come a united campus-wide thrust in the direction of early
childhood education. . . ." This meeting was held on December 3, 1971
and, based on the favorable response to the idea of a campus-wide expanded
program, joint planning between the two centers proceeded.2

On January 12, 1972, Dr. Oelerich sent a memo to key administrators
on campus recommending the establishment of an early childhood education
facility at the college and outlined a number of reasons for this recom-
mendation (see Appendix A). On January 19, 1972, Dr. Coleman, in a memo
to Dean Buck, formally requested space for a "Model Day Care Center."

Space had been prospectively identified in the Cooper Center dormitory

on the lower campus and tentative remodeling needs were outlined in a
January 19, 1972 memo to Dr. Coleman from Roberta Anderson, Instructor

in the Home Economics Depar‘tment.3

On March 21, 1972, a memo from Dean Buck and others in the Schaool
of Education to Vice President Lofy recommended that "The Children's House"
be developed and outlined the needs which were to be met by the facility.
The second paragraph of this memo contained a statement which was
indicative of the converging of the two lines of development on the campus
and the blending of the custodial with educational functions referred to

at the end of Chapter Two of this thesis: "Utilizing the term 'day care'

2The Children's House, Program Files (Mankato, Minnesota: The
Children's House, 1972-1982).

31bid.
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as that intervention program which consists of meaningful instructional
experiences in addition to basic custodial needs, the facility initially
could serve three types of situations as it assists approximately 170
children" (see Appendix B).

Shortly after the Buck memo in March of 1972, a full formal pro-
posal to establish The Children's House was drafted and presented by Dr.
Oelerich. The target date for opening was September 1, 1972 and the site
recommended was Cooper Center. Three types of programming were proposed:
all-day, year-around instructional care of children whose parents were
employed; shorter-term day care for children with a choice of five or
three or two times a week during the college academic year; and limited
day care for children of students while they attended c]asses.4 The
primary purposes for The Children's House were to be the training of
teachers and para-professionals in early childhood education, providing a
setting for demonstratijon teaching, research, early detection of special
needs and offering participation experiences for students from a wide
range of departments at the college.

Two sources of funding had been identified for the program. In
addition to user fees, Dr. Coleman had obtained a grant of $43,500 from
the State Department of Education, Vocational Division, State of Minnesota.
The purpose of the grant was to provide pre-service and in-service train-
ing of Home Economics students and others who were to be working with day
care centers.

Early in the Oelerich proposal of April 1972, the child-centered

philosophy of The Children's House was apparent: "In every way, the most

40e1er'ich, op. cit.
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important element in establishment of The Children's House is the children.
Uppermost in this program must always be concern and-consideration for each

5

participating child."” This original proposal called for a "cognitively-

oriented curriculum" which provided ". . . functional, meaningful, instruc-

tional experiences for chﬂdr‘en."6

This called for staffing by directors
and head teachers who were qualified to provide éognitive]y—oriented ex-
perienced for the children. Dr. QOelerich recommended that there be one
director responsible for the total program and a separate assistant
director/headiteacher for each of theAthree‘sub-programs. Ih addition to
this staffing; additional positions would pe required to megt state and
federal standards for adult-child ratio and to carry out other tasks
associated with operating the program. Space requirements we;e outlined
and a dijagram of the proposed use pf Cooper Center ground level was in-
cluded. Estimated expenses for remodeling and equipping The Children's
House and an estimated income and operatiﬁg ekpénse budget were also
presented.

By the end of April 1972, approval had been given to locate The
Children's House in Cooper Center and Dr. QOelerich outlined staff needs
iﬁ a memo dated April 27, 1972 to central;administratjon. On June 12,
1972, Dean Buck, in a memo to Yice President Lofy and others, called
a meeting of the newly-formed Interim Board of Directors of The Children's
House (see Appendix C) and outlined the following staffing for leadership
of the program: Dr. Oelerich, Executive Director; Darleen Dickmeyer,
Co-Director and head teacher of nursery school; Darlene Janovy, Co-Director

and head teacher of day care. Mrs. Dickmeyer subsequently withdrew

5 6

Ibid., p. 5. Ibid., p. 6.
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from her Co-Director position and Mrs. Janovy was given on-site responsi-
bility for direction of all programming with the title of "Resident Direc-
tor". The Interim Board of Directors meeting was held on June 20, 1972.
During the remainder of the summer, the final planning was conducted and
The Children's House opened with thirty-six children enrolled on Septem-

ber 25, 1972.

The Development of the Program

The remainder of this chapter will review significant points in
the development of the program of The Children's House from its opening
in 1972 to the present with five areas: program philosophy, program de-
sign and curriculum, program funding, program staffing, and program facili-

ties.

Program Philosophy

The Qelerich proposal of April 1972 stated clearly that The Chil-
dren's House should provide a quality program of instruction for each
participating child. The traditional emphasis of day care on custodial
care was to be expanded to include cognitive, social, emotional and
physical development of the child.

The importance of Early Childhood Education during this past

decade--and its increasing importance during the current decade--

cannot be overemphasized. Our society is realizing the crucial
role of the preprimary years in the lives of young children.

Furthermore, we are acknowledging tha fact that experiences for

cognitive development must be provided children at a very early

age.

In a news story in June, Vice President Lofy was quoted as citing the

7Marjorie Oelerich, Proposal to Establish The Children's House,
The Children's House Files (Mankato, Minnesota: The Children's House,
April,1972), p. 1.
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studies of Piaget and others as testimony to the importance of early
Tearning for the intellectual and emoticnal development of the chi]d.8

Writing in the Mankato Statement in mid-1973, Dr. Oelerich stressed

that a quality day care program must stress development of the total child.
She asked, "What is day care?" The response which she gave suggests the
emphasis upon the total child which guided the development of The Chil-
dren's House program. She wrote:
. . day care is legally defined as any situation in which an

adu]t takes care of a child, either for a.salary or voluntarily,

in a location other than the child's home. Such an interpreta-

tion includes not only all-day day care, but also part-day day

care, such as conventional "nursery schools". The Children's

House has adopted this definition of day care. . . . In the past,

soc1ety evidenced Tittle interest and wielded even less influ-

ence in improving custodial day care. . . . Quality day care

must provide for development of the total child: emotionally,

socially, physically and cognitively.9

Another dimension of the philosophical foundation upon which The
Children's House was built was suggested by a brief statement written in
November of 1973 as part of the program description being submitted for
consideration for the 1974 Distinguished Achievement Award of the American
Association of Colleges of Teacher Education. The statement was: "With-
in a philosophical framework that is self-concept centered. . . ."10
This focus upon the self-concept of the child was central to the philesophy
which guided the early years of the program and which persists to the pre-
sent, aswas evidenced by the 1981 Statement of Philosophy by Jean Peterson,

the present acting director of The Children's House. This was the only

8Mankato Free Press, June 14, 1972.

9Mar‘jorie Oelerich, untitled, Mankato Statement {Mankato, Minneso-
ta: Mankato State University, 1973), p. 12.

10The Children's House, Program Files {Mankato, Minnesota: The
Children's House, 1972-1982).
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formal statement of Philosophy which had been written for The Children's
House and is reproduced below in its entirety because of its reflection
of the "spirit" which has guided the program over the years.

THE CHILDREN'S HOUSE
STATEMENT OF PHILOQSOPHY

The Children's House program is based on the philosophy that an
individual develops best in an atmosphere of care, trust and respect.
This atmosphere can best be achieved by demonstrating caring behavior
and through mutual respect that allows each to grow to their fullest
potential.

The Children's House provides a model of rich service to young
children, parents, and to the undergraduate and graduate university
students who wish to develop their skills in helping children attain
their potential.

For the young child, this means that the program at The Children's
House is experiential and provides "hands-on" activities with an em-
phasis on further cognitive ability through learning-by-doing. The
program buiids upon the knowledge and skills the children have already
developed and provides opportunity to extend these skills. Specific
goals of the program are:

1. To help children achieve and appreciate success as they improve
the mastery of tasks appropriate to their development.

2. To help children develop an inquiring mind and to provide
practice in problem solving skills.

3. To help children accept personal responsibility and develop
the ability to work and organize work independently.

4. To help each child establish satisfying and successful social
relations with children and adults.

5. To help each child develop a concept of himself as a worthy
individual, a good friend, an eager learner and a willing
participant in activities.

Inasmuch as each parent is valued as an individual and is highly
respected as the child's first teacher and strongest advocate, The
Children's House program is committed to provide support for parents
and is vigorous in the attempt to strengthen families.

For the university student, opportunities are provided for ongoing
training that will contribute to the quality of performance as teachers
of young children and to the personal and professional growth of each
student. These strategies provide opportunities for students to match
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appropriate forms of teaching and environmental design to children's
learning needs.

The Children's House will pursue its mission of service to young
children, parents and the students who foster their development, in
close collaboration with the Mankato State University mission of
excellence in teaching and learning.

Program Design and
Curriculum

Early childhood education and care. The following words are The

Children's House song, adapted from an original work by Jessie Moore

and Ruth Heller in 1972 (see Appendix D).

May our house be a friendly house
with a door that opens wide

and books and toys for sharing
with all who come inside,

In a 1972 brochure produced by The Children's House, the program
was described as follows: "The Children's House is a non-profit pre-

kindergarten program cooperatively developed by Home Economics and Elemen-

11

tary Education at Mankato State College." The brochure went on to state

that the program was dedicated to the orderly development of the pre-
kindergarten child in the cognitive, social-emotional, and psychomotor
areas of development through guided exploration and discovery. The origi-
nal goals and objective statement for the program read as follows:

Goals and objectives of The Children's House. The Children's House
of Mankato State College is a model child care and teacher education
facility designed to meet community needs for day care and nursery
school while providing for the training of prospective and in-service

teachers of Early Childhood Education, Home Economics-Child Development
and Consumer Homemaking. Within this broadly stated mission, The

Hipig.
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Children's House has two principal goais: (1) to provide child care
programs which maximize the social, emotional, physical and intellect-
ual development of the child, and (2) to provide comprehensive, in-
terdisciplinary teacher education for pre-kindergarten level profes-
sional child care workers. In regard to the child care programs, The
"Children's House:

d.

provides children with a broad variety of developmental activi-
ties designed to enhance the child‘s social, emotional, physi-
cal and intellectual development; -

provides experiences which enhance and encourage the develop-
ment of communications skills;

provides for experiences both within the center and in the com-
munity which are culturally enriching for the children;

through its board of directors, includes and involves parents
in program planning and policy formulation;

through opening its doors to those seeking helping opportunities,
encourages volunteer service;

serves as @ link between the physical, dental and psychological
needs of the children and services which provide remedial and/
or preventive service.l2

The Mankato Free Press, in an article on the opening of The Chil-

dren's House, noted that

. walking through the new]y-Opened'Chi1dren's House is like

visiting a cheerful world scaled down for three to five year olds.
It's a world a child could love. There are stories to hear,

things to play with, puzzles to put together, easels to paint on,
songs to learn, pictures to draw, fish and gerbils to watch. From
a parent's viewpoint, it's more than a fun place to come--it's

an educational preschool experience for their child or a convenient
day care facility.13 .

This quotation suggested the several ways in which the program was to be

used by parents. In addition to those children who were enrolled for

nursery school, there were two types of day care formats available:

reqular all-day day care for children of working parents and shorter-term

day care for children of students at the college. These three enrollment

12

1

Ibid. 3Mankato Free Press, September 26, 1972.
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patterns might have suggested three different kinds of programming for
the children, the nursery school children receiving educational program-
ming and the day care children receiving primarily custodial care. How-
ever, The Children's House program was designed to blur the distinctions
implied by these types of enrollment patterns.

In operation, the program was not viewed by its planners as three
separate entities placed side by side. Rather, it was seen as a unified
program which held promisg of stimulating a new kind of blending of
early childhood education and day care into a developmentally-oriented
approach to the care and education of young children.

Much of the programming and approach of The Chi]dren's:House over
the years had its roots in the open education model which was suggested
by the British Infant School. Since the program had to serve the needs of
children who would be present for varying lengths of time and for varying
numbers of days per week, it was necessary to devise a teaching strategy
which would be effective despite the differing patterns of enrollment.

It was decided to adopt a "home room" approach whereby the children would
be assigned by age to a room and a teacher. For example, during the first
year, the three year old children were assigned to the "red" room with
Marion Cords, the four year old children were assigned to Jean Peterson

in the "green” room, and the five year old children had Rich Coyle as
their home room teacher in the "blue" room. The children were not, how-
ever, limited to their home room and, in fact, only spent a portion of
their time there. There was no dividing of the children by whether they
were at The Children's House for nursery school or day care. The central
thrust of the curriculum was to encourage the children to explore and

discover within a very wide range of areas of learning.
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The educational programming of The Children's House was built
around units and learning centers. Within each of the home rooms and in
one additional room were various learning centers where thiidren could
freely explore and become immersed in areas which were of interest to
them at that time. The British Infant School emphasis on d?§covery and
exploration was perhaps most clearly seen in these dimensioﬁg of the pro-
gram. The Pijagetian notions about readiness to learn were s{milarly
visible in the freedom allowed the children to move and Tlearn at their
own pace.

The learning centers which formed the framework of the learning
resources for the children were equipped to allow opportunities for self-
selected activities and independent Tearning; These learning centers in-
cluded a puppet theatre, a play house, games, a storybook corner, puzz]es;
carpenter benches, a music center, physical education, an art center, and
a science center,

While the learning centers provided opportunities for individual
learning and exploration, group activities provided opportunities for
learning in a more structured way. However, the educational program at
The Children's House was ﬁot defined as a strﬁctured program. The ini-
tial director of the program, Darlene Janovy, was quoted in a September
1972 news article as stating that the program operated on a principle
that could best be described as “unstructured.strUcture."14' She noted
that the child was not to be forced to do a certain thing at a certain
time--the group activities were available to those who were interested

in participating. The assumption was that children needed some structure

11p4d.
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Sutdid not need regimentation in order to learn. The group activities
- focused on art, stories, dramatization, science, social studies, music,
conversation, and large muscle activities both indoor and outdoor. These
more structured activities encompassed several types of learning experi-
ences;

The "room special” was a structured, cognitively oriented group
activity for about ten children. It was about thirty minutes in length
and carefully prepared and organized to meet specific educational objec-
tives. Children were free to select a room special of their choice from
topic; which were presented to them at snack time each morning and after-
noon. A second type of group activity was the "guided activity" which was
also cognitively oriented but less formal and an activity which permitted
the children to "float in and float out" as they wished. Two other
kinds of group activity were “"conversation time" and "story time."

In conversation time, the children had the opportunity to share experi-
ences and practice verbalizing. Singing, fingerplays and show and tell
were part of this group activity. Story time was conducted for children
grouped by age and stories were selected to fit the age of the group.

A reading of the guidelines which were distributed to teachers,
student teachers, interns and others who might work with the children in
an educating role indicated the strong emphasis of The Children's House
on the development of a stable, positive self-concept in the child. It
was recognized by the founders of the program that day care was a business
where the buyer was not the consumer and quality control was largely in
the hands of the provider of the.éerV1ce. Thus, phrases of instruction
such as the following werecommonly found in handouts and other materials

aimed at teachers who would work in the program: "children are the most
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important thing in the room," "please get to know the children by name."
Examples of actual materials may be found in Appendix E.

Other indications of the "style" of The Children's House were pro-
vided by policies such as the prohibition of toy guns or the playing of
childhood games based on violence. There was a similarly strong emphasis
on individual responsibility; children were expected to pick up after
themselves and act toward others in a responsible manner.

A typical daily schedule for the period of 1972 to 1975 was as
Tollows:

7:30-9:30 Choice of Learning Centers, Guided Concept Development
9:00 Nursery School children arrive

9:30-9:45 Conversation time

9:45-10:00 Breakfast
10:00-10:30  Room special
10:30-11:10 OQutdoor play
11:10-11:45 Story time
11:45-12:15 Lunch .

12:15-12:30  Prepare for resting
12:30-1:30 Rest time

12:30-1:30 Choice of Learning Centers for afternoon nursery

schoo]

:30-2:00 Qutdoor play
:00-2:15 Conversation time
:15-2:30 Snack time
:30-3:00 Room special

:00-4:00 Qutdoor play

:00-4:30 Circle time

:30-5:30 Individual activities

AWM=

15

The unit approach was employed in a manner so as to create a
theme for each week during the year. Often these themes were related to
the particular season or to holidays which fell during or close to that
week. This unit approach had been used throughout the history of the pro-
gram with considerabie similarity in the_unit titlesrpersisting~over time.

The units and the weeks during which they were presented during the first

15The Children's House, Program Files (Mankato, Minnesota: The
Children's House, 1972-1982).
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year are found in Table 1. The units and their dates for 1981-82 are
found in Table 2. The unit theme was cérried out in many, often most,
of the activities for the week. Thus, of the unit was on transportation,
the room specials might focus on playing train, counting whee1§ on an
eighteen—whee]eﬁ, or making a picture of a cargo ship. Conversation time
topics were often steered toward the theme of the week, field trips taken
might be Tinked with the theme, and interest cenfers might be "salted"
with special books and objectives which related to and reinforced the
theme of the week.

From the beginning, program staff recoghized the importance of
working closely with the parents of the children to encourage carry-over
of the daily activity and learning into the home and to gain as thorough
an understanding of the home situation as pdssib]e in order to hetter
guide the development of the child while he/she was at The Children's
House. This emphasis on parenting led to a number of special activities
and programs over the years. For example, parent night programs were
initiated during the first year and parents were encouraged to come to the
center on those nights to visit with staff. In November of 1972, a
special parent night featured Dr. Carl Lofy speaking on parenting and in
December the first of what later became traditional family Christmas par-
ties was held. Throughout the history of the program, conferences between
parents and staff were encouraged and the system of signing in and sign-
ing out the child served as a device to give staff at least a minimum
amount of daily contact with parents.

In July of 1975, an event occurred which held special signifi-
cance for The Children's House by providing it with a link with the past

and a Tink to the future. Emma Wiecking and Martha Wiecking Woodard
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Table 1

Units of Instruction, 1972

The Children's House, Cooper Center

September 25-29
October 2-6
October 9-13
October 16-20
October 23-27
October 30 - November 3
November 6-10
November 13-17
November 20-24
November 27 - December 1
December 4-8
December 8-15
January 2-5
January 8-12
January 22-26
January 29 - February 2
February 5-9
February 12-16
February 19-23
February 26 - Mardh 2
March 5-9

March 12-16

March 19-23

March 26-30

April 2-6

April 9-13

April 16-20

April 23-27

ApriT 30 - May 4
May 7-11

May 14-18

May 21-25

May 28 - June 2
June 3-7

June 9-13

June 16-20

June 23-28

July 1-5

July 8-12

July 15-20

July 23-27

July 30 - August 3
August 6-10

August 12-17
August 20-24

Friends

Fall

Explorers

Safety

Halloween

Halloween and ETlections
Elections and Indians
Thanksgiving

Thanksgiving

Shapes-

The Five Senses

Christmas

Winter Fun

Familiar Animals

Circus

Circus

Special Days in February
Valentine's Day; Post Office
Music in Our Lives

OQur Five Senses

Me, Myself and I

My Family

Swing Into Spring

Number Fun

Transportation

Jobs Make the World Go Around
Children of Many Lands
Health Helpers

Qur body...the Marvelous Machine
Colors, Shapes and Patterns
Hear we go...Touch, Taste, See, Smell
Fossils and Ancient Animals
Friends From Nature
Yacation Fun

Foods

Sun in the Morning, Sun at Night
Summer Fun

Patriotic

Sun, Sand, Water

Ecology

Rivers, Lakes, Oceans

Let's Pretend

Think Cool

A Country Fair

Picnic Time
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Units of Instruction, 1981-82

The Chi1dren;s House, Wiecking Center

June 1-5

June 8-12

June 15-19

June 22-26

June 29 - July 3
July 6-10

July 13-17

July 20-24

July 27-31
August 3-7
August 10-14
August 17-21
August 24-28
August 31 - September 4
September 7-11
September 14-18
September 21-25
September 28 - October 2
October 5-9
October 12-16
October 19-23
October 26-30
November 2-6
November 9-13
November 16-20
November 23-27
November 30 - December 4
December 7-11
December 14-18
December 21-25
December 28 - January 1
January 4-8
January 11-15 .
January 18-22
January 25-29
February 1-5
February 8-12
February 15-19
February 22-26
March 1-5

March 8-12

March 15-19
March 22-26

Fun in the Sun
Mankato--Qur City-and Home
Let's Make Music

Insects, Frogs and Snakes
Birthday of Our Country
Vacation Fun

MammaTls

Summer Olympics

Rivers, Lakes and Oceans
Picnic Fun

County Fair

Closed

Closed

Free Choice

Music

New You at the Children's House
Safety

Minnesota

Harvest

Nursery Rhymes

Endangered Species and Ecology
Halloween

Machines

Friends of Other Cultures
Preparation for Winter
Thanksgiving

Christmas in Other Places
Christmas

Christmas

Free Choice

A New Year--A New Beginning
Me and My Family

Using Our Five Senses
Winter Games

Pioneers

Transportation

Yalentines

Jobs Make the World Go Around
Black Awareness Week

Under the Big Top

Fossils and Ancient Animals
Swing Into Spring (Music)
Fun With Numbers
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Table 2 (continued)

March 29 - April 2 How I Feel Inside/My Feelings
Inside

April 5-9 Easter

April 12-16 Weather

April 19-23 Fine Feathered Friends

April 26-30 Colors, Shapes and Patterns

May 3-7 Farm Fun

May 10-14 Our Body--The Marvelous Machine

May 17-21 Gardening

May 24-28 Food Fun
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donated to The Children's House a set of child development materials
which. their sister Anna had used in her teaching of young children in
Minnesota in the early 1900's. These materials were designed by Frederick
Froebel, the "father" of the kindergarten. They included wooden spheres,
cubes and cylinders, peg boards, blocks, balls covered with colored yarn,
and dolls. Froebel referred fo these kinds of materials as "gifts“ to
be given by a mother to her chiidren at certain developmental intervals
in the child's growing years. The Wiecking sisters presented these gifts
to The Children's House in a group setting with the children present and
the three, four and five year o]dzchﬁldren were quickly comfortable with
the o1d but nonetheless interesting materials. These materials were dis-
played at the Cooper Center 1ocati§n of The Children's House until the move
in 1977 when they were placed on temporary display in the Mankato State
University Memorial Library afteg=&h{cﬁ they were to be moved to their
permanent disp]ay in The Childreq?élHouse in its location in the Wiecking
Center in 1982. (The Wilson CampUQESchoo] building_was renmaed the
Wiecking Center 1in honor of the w{egééng sisters' contribution to the edu-
cation of children. N

As noted above, the directorship of The Children's House changed

in 1975. In an interview printed in the Mankato Free Press in the Fall

of 1976, the new director Richard Coyle was quoted as saying that the
most important function of the program was to teach children to learn to
learn. He stressed not so much the ABC type of learning but rather learn-
ing which would reinforce a child's favorable self concept and the self
concept of those around him or her. He went on to emphasize that The

Children's House was experience oriented thus encouraging the child to tearn
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without pressure but with the freedom to explore as many experiences as
possib]e.16

In the Fall of 1975, room specials began to be offered within
the homeroom classrooms to which the children were assigned on the
basis of their age. This change toward more self-contained classrooms
was prompted by an increase in enrollments in the program. The other fea-
tures of the program remained the same until the move to the Wilson Campus
School/Wiecking Center location in January of 1977.

The move to the new quarters on the Highland Campus of Mankato
State came at a time when the University was finding it necessary to cur-
tail energy use whenever possible. The Cooper Center location was not
seen as energy efficient and, at the same time, planning was in process
to consolidate the two campuses at the Highland location.

The daily schedule which was produced for the first year of opera-
tion in the new location indicated the basic continuity of programming
over the years at The Children's House. Only minor changes were made in
the time of day when each of the major events occurred and the nursery
school program was reduced from two and one-half hours a day to two hours
a day. There continued to be two nursery school groups, one in the morn-
ing and one in the afternoon. Table 3 contains a reproduction of this
new daily schedule.

This continuity of programming was further suggested in a news-
paper interview given by Richard Coyle in 1978.16 In this interview,

Coyle described the program of teaching as one which was based on a

16Mankato Free Press, 1976.

17Mankato State Reporter, Mankato State University, February 16,

1978.
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Table 3
Daily Schedule, 1977

7:30

9:30
9:30
9:45
10:00

10:30

11:00

11:30
11:30
12:00
1:00
1:00

2:00
2:15
2:30

3:00
3:00
4:00

4:30

- 9:30

- 9:45
- 10:00
- 10:30

11:00

11:30

12:00
12:55

- 2:00

- 2:15
2:30
- 3:00

- 4:00
4:30

- 5:30

Choice of Learning Centers, Guided Concept Development/
Activities.

Nursery School children arrive.
Conversation Time.
Breakfast.

Room Specials (Child selects an experience from those
offered which are related to the current learning
unit.)

Outdoor activities followed by choice of learning cen-
ters. Small group activities, including math, social

studies, art, music, language arts, motor development

and science.

Story and Group Time for 3's, 4's and 5's.
Nursery School children dismissed.

Lunch.

Rest Time.

Nursery School children arrive.

Choice of Learning Centers, Guided Concept Development/
Activities. (Small group activities, including math,
social studies, art, music, language arts, motor de-
velopment and science, outside activities.)

Conversation Time.
Snack Time,

Room Specials (Child selects an experience from those
offer?d which are related to the current learning
unit.

Nursery School children dismissed.

Large Music Activity and Outdoor Activities.

" Circle Time (Conversation, songs, stories, role play-

ing.)
Quiet Activities.
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freedom-structure system where the children were exposed to equal amounts
of freedom and structured class time. The unit approach and the emphasis
on Tearning through experience continued for the 139 children who were
then enrolled in the programs of The Children's House.

In 1981, The Children's House embarked on a new dimension of ser-
vice to the child when they initiated a home visitation program. This
program was a logical extension of the total child approach of The Chil-
dren’s House. Marion Cords, head teacher in the three-year-old class-
room made home visits to the homes of children in her room. The home visit
was intended to strengthen the cooperative relationship between the par-
ent, the child and the school which was believed by The Children's House
staff to be essential for proper development of the child.

Two other services to parents were added in 1981-82. The Children's
House started a weekly parent newsletter and a parent lending library was
also established.

A program of instruction in the use of the Apple II computer was
started in 1981-82 under the direction of Mr. Ken Pengelly of the Memorial
Library at Mankato State University. Children from The Children's House
worked in the Tibrary's microcomputer laboratory along with student
teachers to learn such things as Co]o}s and numbers. fhe Children's House

bought an Atari computer in 1982,

Teacher education and demonstration-participation. In June of

1972, Dr. Carl Lofy, in referring to The Children's House proposal,

stated that he saw there a "new kind of educational system centered around
preschoolers where students of every discipline teach and Tearn from

the child." Lofy went on to observe that he could envision psychology

students discovering how and why children learn; sociology students
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discovering the impact of moving, death and poverty on the phi]d; and
philosophy students discovering how to teach children to Iove.l~8 It
ﬁaé c]éar from the beginning that the training function of The Children's
House was aimed at a group which was much broader than pre-service teaéher
trainées. ‘ -

§§Dur1ng its ten years of operation, The Children's Hduse was host
to a 1afge number of persons who had come there to receive pre-service
or in-service training, or to gain ideas on how to operate a pre-
kindergarten program in their home community, or.to learn to bettgr_under-
stand children, or for é wide variety of other reasons.

The teacher education dimension of The Chi]drén's House program

had the following goals set for it in the original statément of goals .
and objectives. The Children's House: '

a. provides a setting and subjects for conducting Creatively-
engineered and comprehensive prekindergarten teacher, education;

b. provides opportunity for trainees to observe, model and
adopt approaches and techniques which most naturally fit their per-
sonal, individual styles of relating with chi]drgn;

C. provides an experientially-based, interdisciplinary learning
setting which fosters understanding and appreciation of diverse
appranBes to the education and development of the 3 to 6 year old
child.

Darlene Janovy, writing in the Mankato Statement of Sﬁring 1974,

summarized the teacher training program as follows:

The Children's House offers an interdisciplinary approach within
an open setting. Experiential learning is accented as the trainees
quickly move from observers to practitioners and become fully involved

18Mankatofree Press, June 14, 1972,

19The Children’'s House, Program Files (Mankato, Minnesota: The
Children's House, 1972-1982). '
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with the responsibility of guiding the development of the three to
six year old child. The early childhood and child development
trainees work along side students preparing for careers in other
‘areas of teaching and human service professions. . . . By encounter-
ing a broad variety of in-service trainees and other pre-professionals
in an environment that provides maximum opportunity to observe, model
and adapt approaches and techniques which most naturally fit their
personal styles of relating with children, teacher trainees move from
being a student of teaching to a teacher of students.20
The extent to which The Children's House program served the needs
of teacher training was suggested by the number of student teachers who
used the facility for their required student teaching experience. They
totaled 502 from September, 1972 through spring quarter of 1981-82.21
The actual use of the program by student teachers quarter by guarter for

the ten years is shown in Table 4.

Table 4
Student Teacher, 1972-81

Year Fall Winter Spring SS 1 SS II Totals
1972-73 8 17 17 13 13 68
1973-74 9 10 12 7 10 48
1974-75 7 5 11 13 9 45
1975-76 8 7 10 9 18 52
1976-77 17 15 11 10 10 63
1977-78 11 15 12 12 15 65
1978-79 10 8 14 8 6 46
1979-80 8 o) 7 10 10 40
1980-81 11 8 11 10 10 50
1981-82 . 14 4

7 -- -- 25

20DarTene Janovy, UntitTed, Mankato Statement {Mankato, Minnesota:
Mankato State University, Spring, 1974).

2

1The Children's House, Program Files, op. cit.
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In keeping with its broad mission of offering its program to
students from a wide range of disciplines, access to its guided experi-
ential learning setting was also extended to students in other fields
IncTuding art, dental hygiene, design and human environment, dietetics,
educational foundations, educational psychology, food and nutrition,
foreign language, health, music, nursing, physical education, psychology,
recreation, social work, sociology, special education, and speech
pathology. The large and diverse group of students who used the program.
generated a cross-stimulation of exchange of perspectives which extended
the Tearning which took place. Added to and further enhancing this mix
were in-service teachers and other experienced observers and trainees
who were furthering their education through internships and graduate
assistantships.

In addition to regularly enrolled students, The Children's House
was visited by a large number of other persons who had an interest in ob-
serving and participating in the ongoing activity of‘the program., Many
of these visitors were from other communities and o%her states. The
non-college utilization of The Children's House in terms of person-
visits from September of 1972 through March of 1975 is listed in detail
in Appendix F. A summary of the number of such visitors for each fall
quarter of the decade may be found in Table 5. This table also lists
the number of visits by Mankato State University students who have used
the program for participation during each of the ten fall quarters. A
. distribution by college is also included for 1975-1981. In these fall
quarters alone, there were a total of 2,518 non-college person-visits to

the program and a total of 4,127 Mankato State student-visits, not including
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those by teacher trainees.22

Special projects and events. Because of jts mission to be a model

child care and teacher education facility, The Children's House frequently
went beyond its demonstration-participation services to sponsor special
events aimed at providing pre-service and in-service early childhood
teachers and child care workers with information and experiences which
they might find helpful in their work with children. The Children's House
also cooperated with other child care and education programs and with
local school districts to work toward developing new approaches for the
care and education of young children.

The importance to the program staff of the modeling rolewas sug-
gested by comments made by the Executive Director, Dr. Oelerich, in the

Mankato Statement of Spring, 1974, She stated that to be successful, a

model program must show internal growth and must also serve as a vehicle

for the development of other, similar programs. She went on to note that

several early childhood programs in southern Minnesota had already pat-

terned their organization and curriculum after The Children's House.

In addition, inquiries and visits had been received from institutions

and agencies in other parts of Minnesota, in Iowa and wisconsin.23
The first year of operation of The Children's House was cele-

brated in May of 1973 with a three-day open house and seminar which fea-

tured the noted author and lecturer, Gladys Gardner Jenkins. Ms. Jenkins

spoke on helping children reach their potential. On the third day, a

22 1hid.

23Marjor1e Oelerich, Untitled, Mankato Statement (Mankato,
Minnesota: Mankato State University, 1974).
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full day seminar was conducted on humanistic approaches to interdisciplin-
ary curriculum for children. Both of these topics reflected the orien-
tation of the staff of the program toward helping children reach their
potentials in én environment which is supportive and humane.

Another major confererice was sponéored by The Children's House in
May of 1975. This was the spring conference of the Minnesota Association
for the Education of Young Children and was held at the Cooper Center
facility. The focus of this conference was on readiness for learning,
the title of the conference being "When Do I Learn.“24

From September 1974 through March 1975, The Children's House oper-
ated a speciaﬁ project entitled "We Care About Daycare" which was also
known as the Region IX day care staff training project. Funded by a
grant of $29,035 from the Minnesota Department of Public Welfare, this
pilot training project was aimed at providing training for persons working
with prekindergarten children in Region IX of Minnesota. During its
period of operation it served a total of 2,108 persons as a demonstration
program aﬁd provided a total of 3,000 training clock hours for 535 persons
in twenty-five training sessions. The program was discontinued for lack
of refunding at the end of the original grant period.25

Between January and June of 1975, The Children's House conducted
a program titled "Early Identification of the Child With Special Needs."
This project was funded by a $5,000 grant from the Minnesota Department

of Education, Special Education Section, to provide services in two major

24The Children's House, Program Files, op. cit.

25Christine L. Ische, "Training for Family Day Care Providers"
(Master of Science Thesis, Mankato State University, Mankato, Minnesota,
December, 1975).
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areas. The Children's House recéived supportive services which enabled
it to assimilate prekindergarten children with- special needs and dis-
seminated information regarding the child with special needs to regional
professionals and paraprofessionals in the field of child care. The
total enrollment at The Children's House from January to June 1975 was
115 children of whom twenty-three were children with special needs.
As a demonstration facility under this grant, The Children's House hosted
a total of 2,339 Head Start, public school and day care personnel-vists
and on May 17, 1975, a one-day conference was held to disseminate informa-
tion gained from the program. The Children's House continued to serve
children with special needs throughout the remainder of the decade.26

In 1975, The Children's House began a pilot program in coopera-
tion with Independent School District #77 in Mankato. This program was
referred to as the "Early Entrance" program and was designed to improve
the method by which children who would turn five years of age during
September or October of the year would be evaluated as to whether they
were ready for kindergarten entrance even though they did not meet the
requirement that they be five years old by September 1. At the request
and expense of the parent, the child could attend The Children's House
for a four-week period in the summer and be evaluated by the staff.
At the end of that time, a recommendation was made to the Elementary
Education Director of District #77. From its beginning in 1975
through 1981, the Early Entrance program evaluated a total of sixty-two
children, seventeen of whom were enrolled early after having been eval-

uated as ready. A copy of the Early Kindergarten Entrance Evaluation

26The Children's House, Program Files {Mankato, Minnesota: The
Children's House, 1972-1982).



form which describes the categories and criteria for evaluation may be
found in Appendix 6.27
In 1976, The Children's House applied for a grant from the Coun-
cil on Quality Education to develop and implement a cooperative program
with Independent School District #77 to support the family in creatinéig
home environment which would nurture the greatest potential for the dejf
velopment of the child from a young age. This program was entitied,
"The Parent, The Child, The School . . . Together." It was administered
by District #77, the recipient of the funding, and initially served the
Franklin Elementary School attendance area in Mankato. This program
contained six components: a series of six parenting sessions at The
Children's House, a monthly newsletter, a comprehensive health screening
for prekindergarten children, a family conference to discuss a topic
identified by the parents, a story hour and activity program at Franklin
each week, and a lending library of resource materials on parenting.
The purpose of these components was to help parents increase their un-
derstanding of child development and behavior and improve and reinforce
each parent's skill with his or her own child. The grant supported the
program for eighteen months during 1976-77. After the périod of the
initial grant, the program continued to be funded by the Council on
Quality Education and was expanded to three locations which served par-
ents and children from throughout the Mankato area.28 |

During the summers of 1980-81, The Children's House started a

four-week "New Adventures" program for children between kindergarten

27 1p44.

281144

50
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and grade oﬁé. The aim of this program was to provide summertime
enhancement of the regular school experience of the children by_]garning
by doing within the format of the regular programming prpvidéd to The
Children's Hoﬁse gtudents. The Children's House asked area Kindergarten
and Grgde One teéchers to visit and serve as resources while the program
was in session. In addition to the enrichment goal of the program, New
Adventures was also aimed at providing an improved summer learning experi-
ence for Mankato State University students who would use The Children's
House as a laboratory in which to learn to teach young children or to

1work with them in other roles. In keeping with the traditional Children's
"House orientation toward involvement of parents, the parents of the chil-
-'drén in the New Adventures program were strongly encouraged to participate
1n;eva1uating the program and their children's experiencess.29
The emphasis was upon involvement of parents and sibTings of The
| Children's House students which was further suggested by the several par-
i'ties each year which were sponsored by the program and held at The Chil-
idren's House for families. The three major parties which became tradi-
;;tiona1 were the Halloween party, the Christmas party and the end of year
-picnic. Another special event of each year, this one for children only,
was the annual Harvest feast in November. The Harvest feast, Halloween
and Christmas parties were culminations of units which focused on these
holidays and material related to them. '
In September of 1981, to celebrate tﬁe tenth aniversary of the
program, The Children's Houée had a homecomjng picnic for its.alumni and

their parents. At that time, there were 1,225 alumni from the program.

291h14.
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Approximately 300 persons attended the homecoming-tenth aniversary cele-
bration which was held on the outdoor playground of The Children's House

at Wiecking Center. In January, the new Children's House Cook's Cookbook

was published and became available to the public. As another part of the
year-long celebration of the decade of operation, The Children's House
presented a workshop entitled "Make It--Take It" in January of 1982. One
hundred twenty-seven persons attended. In May of 1982, the program held
an open house for the campus and community with 198 persons attending.

At this approximate time, the children who were assigned to the blue room
were encouraged to make pamphiets describing The Children's House. One of
these provided a child's-eye capsule summary of the history, 6rganization

and impact of the program; it is reproduced in Figure 1.

Awards. 1In 1974, Mankato State College was one of five schools
in the nation to receive a Distinguished Achievement Award from the
American Association of Colleges of Teacher Education. This award was
given in recognition of excellence in teacher education exemplified by
The Children's House. The press announcement of this award noted that
the program "is considered to be leading the way nationally in prepara-

tion of teachers in early childhood education.“30

The award was presented
at the annual convention of the Association in Chicago. The program state-
ment upoanhich the award decision was based was written by Roberta Ander-

son, Benjamin Buck, Darlene Janovy, Jean Kallenberger and Marjorie Oelerich.

Program Funding

Throughout its period of operation, The Chi1q}en's House

30Mankato State College Informational Services (Mankato, Minnesota:
Mankato State College, February 22, 1974).
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occupied a somewhat unique position as a program at Mankato State in re-
gard to funding. Programs such as The Children‘s-Housewueﬁe not credit
hour producing and thus do not merit direct funding from the State of
Minnesota. Therefore, the program had often faced financial cfises.
The primary problems during the early years of operation were the state
law which required tenants to pay rental on space being occﬁpjed in dor-
mitories and the inability of the College to provide suffiéient funding
to the program since it produced no credit hours.

The original remodeling of the Cooper Center ground floor was
supported by Mankato State College and the College made an initial invest-
ment of $6,749 for the purchase of equipment. The Minnesota Department
of Education, Yocational Technical Division, provided a grant of $43,500
for both the first and second years of operation. During the second
year, when it became apparent that there would not be third year funding
from the Minnesota State Department of Education, Mankato State President

Doug]as Moore became actively involved with the funding problems of the
program and consulted with the State College Board in an effort to reduce
the burden being imposed by the space rental payments. Legislators were
informed of the threat to the continued operation of the program and al-
ternative sources of grant funds were explored. These efforts were all
successful.

In the third year, 1974-75, the Department of Public Welfare
provided a grant of $29,500 from the Child Care Facility Act and Title IV
funds. This grant was to provide day care training and to cover a portion
of the operating expenses of the program. Also during 1975, the Minnesota
State Department of Education provided a $5,000 grant for special needs

children, and Mankato State budgeted $10,000 from the Maintenance and
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Equipment account to pay half of the rental costs for the 7,579 square
feet being used by the program in Cooper Center. The School of Education
allocated $1,650 to the program, fees were increased, and funds were
allowed to be carried over from the preceding year.

The planning for the fourth year of operation was based on a
negotiated rate for rental of $13,700. However, in May of 1975, through
the efforts of Acting President Edward McMahon, the State Legislature
approved a rent subsidy to the college to be used to pay the rental on
Cooper Center space occupied by The Children's House for the next two
years. This subsidy made it possible to operate largely through gener-
ated income from user fees and removed the primary source of concern about
being able to maintain the program. With the move of the program to the
Wilson Campus School Tocation in 1977, there was no longer need to pay
rental on space. |

The investment of line-item dollars by Mankato State University
increased for the sixth year of operation. The School of Education con-
tributed one fuil-time position, $7,500 foristudent help, and, through
the Special Education Department, a grant of $4,586 to Be used for one-
fourth of the director's salary. In February of 1978 the Board of Direc-
tors' minutes record an allocation from the School of Education of $2,000
for the purchase of kitchen equipment. These salary and student help
contributions were maintained'through the seventh year of the program but
during the eighth year, 1979-80, the full-time positior was reduced to
one-half time.

During the ninth and tenth years of operation, the School of
Education has allocated one full-time position and student help funds

in the amounts of $10,000 and $8,000 respectively.
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Since the program had to rely extensively on user fees for income,
it was important in planning to relate the charges made to the projected
expenditures. Enroliment itself was never a problem for The Children's
House; it had a waiting Tist for every year of its operation, and, at
times, the number of chiidren on the waiting list exceeded the number who
were enrclled in the program. The enrof1ment§ for the ten years are
shown in Table 6 and the user fee schedules in Table 7. As is shown in
Table 7, upward adjustments were necessary several times during this
period in order to balance expenditures with income, and, especially
during 1979-1981, there was a marked increasé3{n the number of students
who were accepted for enrollment in the hope that this additional gener-

ated income would offset rising costs for program staff salaries.

Table 6

Program Enrollment, 1§11-1981

Nursery School Day Care ? ;;_Student Day Care Total
1972 (9/25) 20 21 = 19 60
1973 (12/10) 29 30 | _ 46 105
1974 (10/16) 34 33 5 48 115
1975 (10/10) 56 46 ' 34 136
1976 (2/23/77) 63 38 42 143
1977 (10/26) 55 37 37 129
1978 (11/20) 55 44 30 129
1979 (10/27) 47 63 26 134
1980 (10/27) 41 64 46 151

1981 (11/11) 67 53 a4 164




User Fee Schedules, 1972-1981

Table 7

57

A1l Day Day Care

Student Day Care

Nursery School

1972-73
1973-74

1974~75

1975-76

1976-77

1977-78

1978-79

1979-80

1980-81

1981-82

$25.00 W*
$25.00 W

$26.50 W

$26.50 W

$30.00 W

$30.00 W

$30.00 W

$30.00 W

$37.50 W

$37.50 W

50¢ H
50¢ H

60¢ H

60¢ H

80¢ H

80¢ H

80¢ H

90¢ H

90¢ H

90¢ H

w O [=a 3 OO b= OO P

w Yoo, o ;N

o

75¢ H*

.00 2 per
.00 3 per
.00 5 per
.50 2 per
.75 3 per
.50 5 per
.50 2 per
.75 3 per
.00 2 per
.00 3 per
.00 2 per
.00 3 per
.00 2 per
.00 3 per
.00 2 per
.00 3 per
.00 2 per
.00 3 per
.00 2 per
.00 3 per

week
week
week

week
week
week

week
week

week
week

week
week

week
week

week
week

week
week

week
week

*W

Week

Hour
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Income amounts for the ten years of operation of the program are
shown in Table 8. The total income for the decade reached nearly one
million dollars. The "Income" column reflects both user fees and Mankato
State contributions; user fees always comprised the major proportion of
income in any year of operation. The “Food" column represents reimburse-
ment from the Federal school lunch program for the food service which
started at The Children's House in 1972.

The salary and non-salary expenditures for each of the ten years
of operation are shown in Table 9. The totals indicate that the expendi-

tures approximately doubled over the ten years of operatijon.

Program Staffing

The original proposal to establish The Children's House called
for a one-half time director, three assistant director/head teacher
positions, interns and paraprofessionals, a secretary, a cook and a cus-

31

todian. The director was to be responsible for the total program,

. supervising the instructional curriculum, selecting the salaried
staff, and coordinating the efforts and needs of all groups of chi]dren."32
Each of the three sub-programs was to be headed by an assistant director
who would have primary responsibility for a part of the program (nursery
school, all-day day care, student day care). The proposal also stressed
that the directors and head teachers must be qualified to provide cog-

nitively-oriented experiences for the children.

The original recommendation for three assistant directors was

31Marjorie Oelerich, Proposal to Establish The Children's House
The Children's House Files (Mankato, Minnesota: The Children's House,
April, 1972).

321814, p. 8.
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later modified to two: one to direct the nursery school component and
one to direct the day care component. Subsequently, as noted in the pre-
vious section of this chapter, The Children's House opened in September
1972 with Dr. Marjorie Oelerich as Executive Director and Darlene Janovy
as Resident Director. The Executive Director was charged with the placing
of student teachers and with serving as consultant to the program. No
day-to-day, on-site duties were assigned to the Executive Director. Dr.
Oelerich continued in this role and served the program in this capacity
for the entire ten years of its operation. The Resident Director was
assigned responsibility for all aspects of the operation of the program.
This position was substituted for the originally proposed three assistant
director/head teacher positions because of the uncertainty about funding
which prevailed at the beginning and which persisted throughout the his-
tory of the program. During the first several years of operation, Home
Economics was represented by Roberta Anderson, who also supervised Home
Economics students who were using The Children's House as a training
facility.

Over the ten years of operation of The Children's House there

were three directors--all of whom were included in the original staffing
of the program. The first director, Darlene Janovy, served until August,
1975, when she resigned to accept a teaching position with Independent
School District #77 in Mankato, Minnesota. Richard Coyle became the
next director and served in this role until taking a Teave of absence from
the position in 1979 in order to assume responsibility as Acting Director
of Development at Mankato State University. Jean Peterson was appointed
as Acting Director during Mr. Coyle's leave and served in this capacity

for nearly two years until 1981 when Mr. Coyle returned. In January of
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1982, Mr. Coyle resigned as director to take a position as Dﬁrector of
Annual Fund Drive, University Development, at Mankato State University.
At that timé,-deaﬁ Peterson was again appointed as Actihg Director.

When The 'Children's House opened iﬁ September of 1975, the fol-
lowing persons cémprised the professional staff: Darlene Janovy, Resident -
Director; Richardgboyle, Teacher; Marion Cords, Teacher-Intern, and Jeén
Peterson, Teacher-intern. In addition to these professional staff per-
sons, the program had four teacher's aides and eight student teachers.
In January of the first year, the professional staff was -enlarged: by the
addition of Chris Ische as Teacherl

. During the second year of operation of the program, 1973-74,
Joan Gaetz and Ariel Glad were added as Teacher=Interns. .A]sd,’Caro1
Horgen, who had earlier been amdng the first student teacﬁers‘assigned
to The Children's House, was added as Teacher. |

In 1974-75, Richard Coyle was named Assistant Director'andithe
professional staff now consisted of six teachers: Marion Cordggidean
Peterson, Caroi Horgen, Chris Ische and, two new additions, Liﬁdé Pietz
and Chris Steger. |

The Fall QUartér of 1975-76 opened with the same profeﬁsiona]
staff as in the previous year with the exception of the direcfdrship
which had been assumed by Richard Coyle. Jean Peterson was named
Assistant Director. There was no change in the professiona1;staff for
the next year, 1976-77.

The 1977-78 school year brought two changes. 1In addftion to
Mrﬁ Coyle and Mrs. Peterson, the following persons were on the pfofes—
sional staff: Marion Cords, Carol Horgen, Linda Pietz, Chrié Steger,

and two new additions, Cathy Aykens and Pat Kindworth.
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In 1978-79, the number of head teachers was cut to five from the
previousATeve1 of six. These positions were occupied by Jean Peterson,
Marion Cords, Chris Steger, Pam Larson and Ed Borchardt.

The professional staff was enlarged in 1979-80 with the addition
of three head teachers for a total of seven. These persons were Marion
Cords, Chris Steger, Shirley Nelson,'Donna Heise, Pamela Erickson, Mary
Frederick and Theresa Gilles Witt. During 1980-81, with Jean Peterson
in her second year as Acting Director, there were six head teachers:
Marion Cords, Chris Steger, Linda Pietz, Donna Heise and two new persons,
Emily Allert and Michael Scherf. In January of 1981, Kathy Parrish was
hired to replace Linda Pietz while the latter was on Leave. The 1981-82
professional staff of The Children's House consists of Jean Peterson,
Acting Director and head teachers Marion Cords, Linda Pietz, Ed Borchardt,
and Cindi Gaterud.

The support staff for The Children's House consisted of a cook
and a secretary. The first permanent secretary was Jan Eimers, who was
first employed in October of 1974 and continued in this position. The
first cook for the program was Ariene Phillips, who was succeeded by
ETla Lang in August of 1973. Mrs. Lang continued to serve the program
in this role. In January of 1982, The Children's House produced a cook-
book with contributions by Mrs. Lang. The Children's House Cock's
Cookbook contains recipes which were favorites of the over 1,200 children
for whom she prepared meals and snacks over the nine years she served
the program.

In addition to the professional and support staff who have been
assigned to the program, The Children's House hosted student teachers

and interns and also had work/study students assigned to assist with the
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teaching and support functions. Beyond the paid professional, support
and assisting staff members, The Children's House enjoyed the services
of many volunteer child care workers. As a result of the variety and
number of staff and volunteers who worked with the children, the program
was consistently able to exceed the adult-child ratios that were required
by state and federal Ticensing regulations.

The range of responsibility for each of the categories of staff
were defined in the job descriptions which were drafted during the first

year of operation of the program; these may be found in Appendix H.

Program Facilities

Throughout its ten years of operation, The Children's House
occupied only two facilities. The original site of the program was on
the ground floor level of Cooper Center on the lower campus of Mankato
State College. Since 1977, the program was housed in the former Wilson
Campus School building, later named the Wiecking Center, on the Mankato
State University campus.

The original proposal for the establishment of The Children's
House called for a total of 3,150 square feet of indoor space and 6,750
square feet of outdoor space in order to meet the state standards then
in effect for a total of ninety children. Other special kinds of space
were also required for the program:
room for large muscle activities for the children
toilet facilities for the children and the staff
food preparation space and equipment
conference room for staff-parent use
rooms for psychological testing, speech therapy, etc.

observation rooms for college classes and other groups
classroom for coliege classes

= Ch s LW P =
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8. staff office(s)33

During the summer of 1972, extensive work was done on the Cooper
Center space to.prépare jt for the opening of the program in September.
The Tocation provided a total of 5,785 square feet of indoor space and
7,432 square feet of outdoor play space. The manner in which these
spaces were organized are shown in Figures 2 and 3. As is indicated in
the fToor plan shown in Figure 2, three of the four classrooms were
viewable through one-way observation mirrors. These viewing rooms were
equipped with speakers which were connected with microphones in the
ceilings of the classrooms so that observers could also hear the Tesson
and the childrens' responses. The space in the Cooper Center location
was further augmented by a Targe resting area in which cots were ieft
assemE]ed for rest periods. The classroom and resting square footage
was well in excess of that level required for the number of children for
which the program was licensed to serve at any one time. This space was
an asset to the demonstration mission of the program since there was
sufficient room for observers and participants to be involved without
detracting from the space needed for the children. The outdoor playground
was fenced and contained a variety of large outdoor type play items which
were primarily aimed at the large muscle development of the children. The
valuable contribution of Mankato State College to the renovation of the
Cooper facility was'recogn{zed on QOctober 5, 1972 when The Children's House
honored Dr. Ira Johnson, Director of Campus Planning and a major force in

establishing the facility for the program, at a special "thénkryou coffee.”

33Marjorie Oelerich, Proposal to Establish The Children's House
The Children's House Files (Mankato, Minnesota: The Children's House,
April, 1972), p. 9.
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In February of 1977, The Children's House was directed to move to
the Wilson Campus School Building on. the Highland Campus of Mankato State
University. This move was originally intended to be a temporary energy-
saving measure and‘the program was scheduled to return to Cooper Center
in thelépring. At the time of the move, the space which The Children's
House bccupied in Wilson was sufficient for only about forty-five children.
Since the maximum enrollment at any one time was then about sixty-five,
a special waiver had to be obtained from the Department of Public Welfare.
When the Wilson Campus School program was discontinued at the.end of
fiscal year 1977, The Children's House was allowed to expand into other
space in the buiiding. The outdoor play area was subsequently fenced in
and The Children's House became the first tement to occupy perménent
space in the vacated Wilson building. The floor plan for the Wiecking
facility is shown in four sections in Figures 4, 5, 6 and 7. The arrange-
ment of space within the Red, Blue and Green Rooms respectively is shown
in Figures 4, 5 and 6. The arrangement of items in the outdoor play area
is shown in Figure 7. There is a total of 4,996 square feet of indoor
space in the Wiecking facility and a total of over 85,000 square feet of
space in the very large outdoor play area. The decline in indoor space
between the Cooper Center facility and the Wilson Tocation was 789 square
feet plus the amount of area which was used for resting in Cooper but not
counted in total footage. Table 10 contains a'1isting of the equipment
items which were available for the children when the program opened in

September of 1972.
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Figure 7

Wiecking Center, Outdoor Play Area Plan
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Table 10

Equipment Available Upon Opening

Assembled Fire Chief Swing Set Children's Lockers
Cleated Board Display Book Shelves
Double Bronko Swing Work Bench and Vise
Leapin Lena Swing Set of Tools

Trapeze Bar and Swing Records

Light and Flexible Swing Many Smal] Educational Items
Rope Ladder (7 ft.) Sand Tab]el

Deluxe Baby Swing : Housekeeping Set
Playhouse Conversion Rhythms

Quaker Lane Playhouse Balls

Portable 4 Way Toddle Climb Cardboard Blocks
Variplay House Gym Wooden Blocks
Driving Bench Play Dishes

Toddler Tractor Drying Rack

Kiddie Car \ ) Record Player

Camper Truck Dolls

Low Boy Truck ' Cassette Recorder
Fleet of 4 Big Cars Cots

Helicopter Puzzle Racks

Utility Truck Fleet Tables and Chairs
Nursery Rocking Boat Peg-Flannel Board

3 in One Saw Horse Rocking Chairs

4 ft. L;dder Refrigerator, Stove and Cupboard
3 ft. Ladder Easels

Nesting Bridge Rhythm Band Instruments




Chapter 4
SUMMARY AND CONCLUSION .

During the first ten years of operation, The Children's House
served the educational and day care needs of more than 1,200 children,
over 500 student teachers, and thousands of other persons with an interest
in and concern for education and care of young children. This program was
established at a time when early childhood education and day care were grow-
ing in importance in the nation. The Children's House philosophy was di-
rected toward blending these dimensions in its programming for young chil-
dren. The environment provided by the program was far more than custodial
in nature; the clear and overriding emphasis throughout the history of The
Children's House was upon the development of the total child.

As a program on a state university campus, The Children's House had
to face and overcome funding problems throughout most of its histbry.

Real or proposed staff cuts became commonplace and, at Teast during its
early years, it was questionable whether the program could have continued
without the support provided by grants or funds from sources external to
the university.

Despite the problems which may have been caused by a Tack of a
stable source of funding, the program at The Children's House continued
to be in great demand by parents of young children. The facilities
which the program occupied were spacious and well-suited to demonstration
and modeling. The students, who came from many departments of the Uni-

versity, received award-winning experiential learning. The outreach

74
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efforts of The Children's House into areas of cooperation with other
agencies extended the program's influence far beyond its walls. And,
the example which the program offered through its day-to-day programming
were observed by child care workers from locatfions throughout the upper
Midwest and beyond.

Of the thousands of persons who experienced The Children's
House program in one or another way over the past decade, the remarks
of four who were recently interviewed for this thesis provide a summary
perspective on the program. The first person, formerly an observer and
later a teacher's aide at The Children's House, commented that she
“learned how to learn" there; at The Children's House she could take what
she had learned in the classroom at Mankato State and put it into action.
A former student of the program, now in the sixth grade, commented that
"The Chi]dﬂﬁé’s House was great. I liked everything we did. I still
have friends from there." A parent who no longer lives in the Mankato
area commented on the experience her two children had had at The Chiid-
dren’s House by telling how the children talked about the staff, their
friends and the activities they participated in there. This mother
commented especially on the "rich background" which her children received.
And, one other parent quoted her child in talking about The Children's
House: "'Do you know why I Tike Mrs. Peterson?' Jimmy asked with that
special wiseness possessed by five year olds. 'It's because she lets me
be grown up.'" .

The Children's House was many things to many people. However,
its focus on meeting the needs of young children never wavered. Quring
the summer of 1982, the staff held a planning retreat to develop goals

and objectives for the eleventh year of operation of the program.,
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\ o P
January 12, 1%72 Pﬁb& %a“\ﬁ‘ o
. % =
fromy Di. @GARJORIE L. OELERICHW

tor ROBEATA 4nDE .SuN
ec. DH. ulivT ALM
DR. BEwJAnIN BUCK
DR. DCN HOLDEN

Yy
DR. CARL LOFY /., .- e—— P ;
[0 - - - e . ~,
DR. BREDAN HORMMD. . < oo g P 4
DR. DUARE ORR AR e

DR. LEROY SCHILLzR
REv ESTABLISRIERT OF EARLY GHILDHCOD EDUCATICH FACGILITIES AT MALKATO STATE COLLZZE

The importance of Early Childhood Education durin; the past decade—-end its increasing
imporiance during 4he current decade--cannot be overamphseized. It isg time for Mankato Stats
College to mmpese its role in tha development of additionsl Early Childhood Education
progrems. It is time for Manksto State College to considar £arly Childhood Educstion

88 p major directicnal thrust for the coming scademic yeer as well as for the future.

If Menk:cto State Coll=ge is to develop an extended Esrly Childhood Education facility, it
is epeontlal that it be sstablisehed and mainteined on the basia of quality atandards of
teacher preparstion, curriculum, and physical facilitiag. -

It io essantial thet the diractor and hesd teachers hold and meintain etandard nursary
achool certification for the stats of Minnesots. It is crucil that meaningzful, creative,
inetructional exparisnces be provided the childran in the proiram. It is egually
lmportant that the facilitiss meet-—and, indeed, excesd--gtate licensing mpecificetions.

Therefore, for the letter reason, it would be advisable to conaider ramodaling a pertion
of Qooper Center for use as an Esrly Childhood Education center.

8oveoral iteme may be cited to eupport the neceasity of devaloping such an Early Childhood
Educetion center st Manketo State Collegat * .

1. We are on the brink of g @ajor national dey care prozram. Prosident Nixon
vetoed the 1971 Conzressional Bill, wnich then failed to ba overridden by
& mere 7 votes. Thare ig every indicatéon that = reviead day care bill will
be peased by the new Congrees of 1572, and eigned into law by the President.

2. Awarenoss of 'the incressing importancs of prekindergarten teachers is indicated
by Dr. Zigler's ennouncement that thers are now needsd 23,000 such professional
pereons annuslly which =2re not now availabls. And this figurs will be increasaed
whon the natlonal dey cars becomss s reality. '

3. There are naw profesgional poaitione being crestsd in Early Childhood Education.
In November, 1971, Dr. Zigler ennounced the eptablishment of the Child
Development Assoclate, s new ECE profesaion.

4, Opportunities are needed loeslly for placing M3C student teachars in the
Prekindsrgarten asrea.

S. The fecility could serve as s model Day Gare facility for tha Stata of Minnesota.

6. The Msc facility could serve regional heeds, such se the ares vocationsl
school, Blus Earih Welfars Department, etec.

It 1g =y hops that s yuality ECE facility will he established st M3C et this time;
end, if it is developed elong quality linee, I will gladly help in any way I can.




APPENDIX B
BUCK et al MEMO OF MARCH 21, 1972

82



-~

83

e,
March 21, 1972

T0: Dr. Carl Lofy

FaCl: Dr. Ben Buck
Dr. Don Holden
Dr. Marjorie Oslerich
br. Duane Orr
Dr. Leroy Schiller
Dr, Glen Wnite

RE: Dzvelopment of The Children's House, site of Early Childhood Education
feeillty at lankato Stzte College

It is time for Mankato State College to develoo The Children's House, an
extensive center to ssrve as an exemplary demensiration program for child
care-instruction for children from &% through & years of age.

Utilizing the term U"day care" as that intervention preogram which consists

of meaningful instructional experiences in z2dditicn to tasic cusiedizl needs,
the facility indtizlly could serve three types of situztions as it assists
approximately 170 children:

Grpup 4: extoended ¥ to 10 hour every day day care: 20 to 30 children.
Group B: shorter day care, 2% hours per day:
S times per week: MTJTWI z.m.: 30 children,
3 {imes per week: MTW p.m,: 30 children,
2 times per week: ThFf p.m.: 30 children.
Group G: da2y care for children of college students while thoy atiend
’ classes: S0 children for varying parts ol each day (approxdmately
20 children at eny given time).

Tuition fees would be levied families participating in each of the above three
categories. Administrative znd staff detzils would need to be prepared. It
would be recommended that ome director be responsible for the total progrum,
with an ascistant director/heazd teacher for each of the three different &types
of progrems, Other staff members would also be necessary.

Furthermore, the program should be expznded in future years %o include more
children, as well as younger children, perhzps establishing a facility for
infant care in the near future.

According to current State standards, the following space allocatious are
necessary for the initial program:

Groupa: 700 o 1050 square feet of uszble indeor floor space; 1500 to 2250

) square feet of cutdoor  space™®

Group B: 1050 sguare feet of usable indoor floor space; 2250 square feet
of outdoor space™

Group C: 700 to 1050 square feet of usable ingoor floor space; 1500
to 2250 square feet of outdoor space’”

(*If necessary, the identical outdoor space could be used by all groups

on a staggered schedule.) ;
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We recormend that these facilities be located at Kichols Hall., 4 second
possibility might be the bookstors area in irmstrong Hall when that is
available. It would be zdvisable %o have ‘tio or more rooms for each

group for the indoor space. Qbher necessary facilities would include items
such as bathrooms for each group of children, Ydtchen and equipment for
food storage and preparation, offices for steif, conference room for staff-
parent usage, classrooms for college classes, one-way mirror observation
¥ooms, closed circuit TV, air conditaoning, etc.

Various college and commund by needs will be met by this extended facility:

1. demensiration {eaching t0 be cbserved by M5C students in education, home
economics, special education, psycholozy, educational psychology, nursing,
dentisiry, sociology, etc. ’

2. participation clinical experiences for HSC students in education, home
economics, special educztion, psychology, educationzl psycholegy, nursing,
2 - ducati = &t @ o ‘nc
g%ﬁ&%ﬁ%ﬁéa%ﬁiﬁglg:s{is&%gﬁt.sI?.nep%eE}.nggrggn’g%gﬁ 3?35?3:‘3.535552# é ggar'ﬁgg?nh’?'é?emng
3. demonsiration fecility for the State of Minnesota, especially implementing
the pnilosoony that dzy care can and must include functionally instructional
experiences in addition to quality custodizl care.

L. opportunity for preprimary children of M30 students to be provided
meaninzful experiences while their parents are attending class,

5. provision of exdisting facility for government assistance vwhen Federal
legislation is passed during the summer of 1972.

é. provision of facility for implementation of para-professional training
pregrams to be developed ab 1450,

7. provision of facilaty for training women inmates—-and attendance of their
children--of the hali-way house to be esteblished in Mankato,

With these many facets in mind, it is hoped that the Space Allocations
Commmitiee of MSC will approve of acceptable space and renovation of
facilities for The Children's House.
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TO:.." br. Zarl Leidvy T N —-— e
©  Dr. Duane Crr : {}E" I
“,_ DPr. Brendan Coleman H v I / I
™ Dr. Donald Holden f Yoo 4 /&
. Dr. Levoy Schiiler : i / s
Dr. Glen Wuite H — e TR
Mrs. Marxine Shaw ’

PRI

Mr. Donald Mavleben ¥ 5

Dr. Marjorie Oelerich | AD {'f "?‘ e ( -

e --MM"f- v L I —u";,;.fx::“va;_..i
FROM: tii-)e‘an, School o Educatim: ot . 5 3 " w4

H AN o
+ K

I am caiiiﬁg é“ﬁee:ing of the Interim Board for the Mankato State
College Early Childhood Education Program for 9 a.m. Tuesday, June 20,
in AH-118C. The Interim Board will be described later in this
memorandum. .

Dr. Oelerich and I are assuming that the fellowing staffing proposal
is in effect:

1. Dr. Marjorie Oelerich (half-time Executive Director, half-time
with Curriculum and Instruction). We must detail how the one=half
time for Executive Director is to be financed. It is my recommenda-
tion that, since we are not employing an assistant head teacher
from the grant at this time, one-half of Dr, Oelerich's salary be
paid from grant monies. The assistant head teacher is described
in Dr. Coleman's wemorandum of June 7, 1972,

2. Mrs. Darleen Dickmeyer {Co-Director of Children's House and
head teacher of "nursery school" at a salary of §11,600 for 212
days of service.) 1t is my understanding chat Mrs, Dickmeyer is
verbally under centract. We must follow through with a formal
contract. The appropriate UPI is attached.

3. HMrs. Darlene Janovy (Co-Director of Children's Houge and head
teacher of "Day Care and Student Day Care” at a salary of 511,600
for 212 days of service). 1ir is my understanding that Mrs, Janovy
is verbally under contract. We must follow through with a formal
contract. The appropriate UPI 1s attached.

4. Dr. Qelerich is in the process of pPreparing nominations for
¢onsideration by the Board for the following:

A. One assistant teacher for the "Nursery School",

B. Two assistant teachers for the "Day Care" area,
Two assistant teachers for the "Student Day Care" area.
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C. One cook and dietician.
D. One-half cime secretary.

E. Student interns (graduate and undergraduate) employed as
neeced from tuition monies and grant monies.

F. Substiute reachers as needed.
G. It is assumed that the college will provide custodial services.

H. It i1s assumed the the college will provide bookkeeping and
auditing services.

All of the abeve in Ttem Four are to be paid from tuition monies
except for seven Interns who are being paid from grant monies.

Since it will be impossible for the full membership of the Board to be
appointed prior to September, I am suggesting that we function in the interim
with an Interim Board with membership as detailed at the head of this
memorandum, In the meantime, Dr. Oelerich, the Executive Director, will be
working with the staff of Children's House in developing appropriate jaob
descriptions which will be submitted to the Board for their consideration.

It might also be desirable for Dr. Hopper and/or Dr. Ira Johnson to
be in attendance at the June 20 Board meeting. May I suggest that if
Dr. Lofy wishes to have either or both of these individuals in attendance
that he invite them.

We have made much progress towards establishment of Children's House.
I look forward to working with each of you on the Board of Directors in an
effort to promote an excellent program for childrenm.

8

Benjamin A. Bu

BAB/rlp
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SOME "DO" ANKD “DON'T" THOUGHTS FOR THE CHILDREN'S HOUSE

Do use positive statements——pot negative,

Do be calm, friendly apd if necessary, firm. Don't let a child get the best of
you. If he does, wvithdraw from the case, .

Do praise in public and reprimand in private.

Do settle conflicts without blaming one child or another.
Don't try to solve a problem from a distance; walk éver.
Do help & child to feel good about himself.

Do help 2 child to understang wvhy we do and do not do things. If he renlizes
"why" he will be lass apt to do it behind your back.

De know how.many children you take outdecrs.

Don't require children to stand in line unless absolutely necassary; and then it
should be a moving line,

Do think about how the rocm looks. A spot can be messy ‘while in the middle of
8 busy activity, but it should never be left that way.

Do think about the unit we are studying, and relate activities to it. Do
mcmmh&dmﬁﬁﬁﬁifﬂqnﬂeamhtmdwemhdetchMmm

Do plan shead, but don't be afraid to chenge plans to fit the mood of the day.
Do remember that the parents ars interested in the children. Don't go to them
with cemplaints, but do tell them things of importance that happen during the

day.

Do maintain a cheerful outlock.

Do meet children on their level—get down to eye lavel when talking with them.

Do remember the children's ages-—a ihree year old may not be able to work and
listen as long as a four or five year old.

Don't weit until all children are settled to start an activity. If you wait for
the last ones, you will lose the first ones. Start the activity and bring the
stragglers in by asking them a question, asking them to do something, ete.

Don't give orders——do direct in a telling or asking manner,

Do aveid using a loud voice.

Don't wait for someon= else to do the job--do it Yourself,



APPENDIX F

NON-COLLEGE UTILIZATION OF THE CHILDREN'S
HOUSE, 1972-1975

92



93

NON-COLLEGE UTILIZATION
of
THE CHILDREN'S HOUSE

September 1972 through March 1975

FALL 1972;

a.

Windom H, 5., Minnesote, 35 students in Home Economics, four
Title I teachers.

b, Go0d Counsel, Mankato, Child Development teacher and 15
students

¢, Fairmont H. S., Minonesota, 20 students, Home Fconomics.

d. Kennedy School, Menkato, Beby sitting class.

e, Wilson Campus School, Mankato, Baby sitting class.

s Mankato Area Vocat&bnal-Technical Instiitute, Child Development
Staff visitations.

WINTER 1973:

8., Menkato Area Vocational-Technical Instiéute, Chila Devel&pment
class and stafi visitations,

b. EFarly Childnoad Specielists, University of Northeran Iowa,
stalff visitation, '

¢, Child Incorporated, Minneapolis, staff visitation.

d. AAUW meeting.

SFREG 1973:

&, Lake Crystal, Minnesota, Home Economics students.

b. Peter Pan Nursery School, Mankato, siaff,

¢. Wianipeg, Canada, educators.

d. Mankato Public Schools, Baby sitting class.

e, Mankato Public Schools. three classes in Family Living.

f. Rochester Vocational School, Minnesota, eight staff.

g. Waldorf-Pemberton, Minnesota, Home Economiecs class.



Page 2
h., New Richland, Minnesota, Child Development class.
i. State Kindergarten Associstion meetings in Manksto, Children's
House tour.
J» Emmettsburg, Iowa, Home Economics class.
k. Lineoln Junior High, Mankasto, five Home Economics clasgses.
1. Albert Lea, Minnesota, four nursery school teachers.
SUMMER I 1973:
8. Carver County, Minnesota, 15 nursery school teachers and
directors and day care diresctors.
b, Fairbauli, Minnessta, five nursery school teachers.
c. White Bear Lake Vocational School, Minpesota, three teachers
and 22 students,
I3
SUMMER IT 1973:
a. Vaseca Vocational School, Minnesota, teacher and students.
b. University of Wisconsin st River Falls, program development
assistance.
FALL 1973:
a. Mpdelia, Minnesota, Day Care Center Director.
b. ©Shelden, Iowa, Public Schools, Principal and four teachers.
e¢. Owatonna, Minnesota, two teachers, day care center,
d. Anoka, Minnesota, five teachers, day care center.
e, Hutchinson, Minnescta, Vocational School, teacher aide elass
and instructor.
f. Meffin Man Mursery School, Minaeepslis, Minnesota, training
session in day care and nursery school.
g- Amboy-Good Thunder, Minnesota, Child Development Class,
h., Mann Early Learning Center, Minneapslis, Minnesota, four
teachers.
i. §5t. Peter, Minnesota, Health Careers Class.

Non-College Utilization
Sept. 19T2-March 1975
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d+ Windom, Minnesota, Pre-Kindergarter Group (Region 8),

k. Minnesota Asso-imtion for Educatisn of Young Children tour.
(People from all greas of Minnesota)

1, Scott County Board, Minnesotg, Superintendents and Principals.

m.  University of Minnesota, Wageca, Instructor and Class.

n. Lake Crystal Public School Home Econsmie Instructor sng Class,

0. Lake Crystal, Minnesota, FyA students,

P. Nicdlett High Sehosol Home Economic Instructor and Class.

9. Windom, Minnesota, Day Care Center stafr,

T. Morton, Mirnesosta, Head Stert teachers.

8. Mankato Zlinicg] Psychnologist,

t. Owestoanna Public Schools, two staff visitation day,

WINTER 1974:

a. 5t, Peter, Minnesots, Gustavus Early Childhoog students,

b, Owatonna Nursery Sehool, Board members and Staff,

€. Worthington, Minnesota, Prairie Valley Vozational Center,
Advisory Committee plarning a new child Care center for the
vocational center.

4. Austin, Minnesota, Austin Day Care Center Starr,

e. New Uinm, Minnesota, PBrown County Outreach Stafr.

f. Fairbault, Minnesota, Fairbault High School Career days.

8. Wilsoa Campus échool Baby sitiing class.

h, Ma}tin County Vocational Center Staff and students,

1. Minnessta Assoclation for Eauecation o7 Children Regional Meeting.

J. Tracy, Minnegota, Publie Sehool Superintendent, stafe and group
of parents,

k. Apple Valley, Minnesota, visitor,

Non-College Utilization
Sept. 1972-March 1975
- Page 3
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Non-College Utilization
Sept. 1972-March 1973

Page L

1. Albert Lea, Minnesota, Day Care Center Staff.

m, West Concord, Minnesotsa, Visitor.

n. Annedele, Minnesota, Visitor.

©. Michigan State University, Visitor.

P. Fulde, Minnesota, Visitor,

Q. Hanska, Minnesoia, Public Welfare Staff,

r. Hayfield, Minnesota, Visitor,

SFRING 197k:

8. LeCenter Elcmentary Schosl, two staff professional leave
day.

b. Owatoana Publie Schools, four staff professional leave day.

¢. Madelia, Minnesota, Madelia Day Care Center, two staff
memcers.

d., Minnessts Communit:; College, Student Senate President.

e. Sleepy Eye, Minnessta, Public Szhool Superintendent staff and
parent group.

f. River Falls, Wisconsin, University of Wisconsin, professor aand
class.

g+ Albert Lea, Minnesota, staff studying pre-reading experiences.

h. Manketo, Minzessta, Single Christis: Parents Group.

i. BSt. Peter, Minnegota, Gustavus College professor and class.

4. Jackson, Minasesota, Des Moines Valley Vocational Center Staff
and students,

k, Waldorf-Pemberina: Publie Schools, Home Economie teacher and
two elasses,

1. Merkato Public Schools (West High) Home Econémics teacher
and two classes.

m. LeCenter Elementery Schosl, twd staff professiozal leave day.

n, Mankato Puhlic Schools (East High) Home Economics teacher

and class.



Non-Collepe Utilization
Sept. 1972-March 1975

Page 5
o, Sleepy Eye, Minnesota, Curriculum Day,
P- St. Peter, Minnesota, Gustevus College Class.
q. Minneapslis, Minnesste, Minneapclis Day Care Center staff,
SER I l9?h5
a. Group of Hursery School and Day Care Center teachers and
directors visited The Children's- House as a part of a curri-
culum Hritiﬁg worzshop.
b. 8%, 0laf Pre-School, restrnctur11g their prOgram after The
» Children's House. .
c. Minnesota Assoclaiion for Edueation of Younm Children Board
toured the Taciliwy.
d. Mankato, Minnesota, Monroe School (Elementary) Home Economics
eclass tour,
e. 5Sheldon, Iowa, Principal and wwo teachers visitation.
SUMMER II 197h:
a. Mankato, Minnesota, Roosevelt Elementary Schosl Raby sltting
class,
b. Marshall, Minnesota, Nursery School staff visitation.
¢. River Falls, Wiscdasin, University of Wisconsirn, professor and
students,
d. Minneapolis, Minnesota, World of Tomorrow Nursery School Staff.
e. Area Educatoars, Council of Coordinated Child Cere tour.
FALL 1974:
8. New Ulm, Minnesota, Senior High students' visitation,
b. &t. Peter; Minnesota, Gustavus Collepge students' visitatioa.
¢. OState Family Day Care Training Program.
d. Morgan, Minnesota, Curriculum da;s.
e. Amboy-Good ;hunder, High School Child Development Class.
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Non-College Utiltization
Sept. 1972-March 1975
Page 7 -

Totel Visitations st TCH

Non-College an@ College

During the period Septerber 1972 through March 1975, h.013
individuals and 120 groups have utilized The Children's House for
educationel purposes related to Early Childhoed.

COLLEGE SESSTON STUDENT OTHER TOTAL
Fell 1972 367 163 530.
Winter 1973 298 8o 78
Spring 1973 200 105 306
S8 I 1973 70 k3 113
S8 IT 1973 21 18 39
Fell 1973 110 160 270
Winter 197k 168 2l 192
Spring 1974 1k 63 207
S5 I 1974 112 - 29 by
S5 IT 1974 63 30 98
Fall 1974 . 3% 792 1,188
Winter 1975 _ 343 _ =208 551
TOTAL 2,297 1,716 b, 013

In sddition to the 4,013 individusls visiting TCH, a"%totel af 120
groups utilized the center over the same period of time for a variety
of educationa’ purposes. The Eroupes renged in size from 3 to 35 with
an averppge Bize of approximately 15. The estimated aumber of people
visiting TCH in groups is 1,301,

The grand tota' of persons rvisiti=g TCH during the periog
September 972 to March 1977 is:
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Non-College Utilization
Sept. 1972-March 1975

Page 6

f. New Richland, Minnesota, High School Child Development Class,

g+ Mankato Ares, four Head Start staff visitation.

k. Region 9 Day Care Training sessiors for group and femily day care
providers.

i. Leake Crystel, Minnesota, High School Child Development class,

J. Owatonna, Minnesota, Early Childhood teashers.

k. Jackson, Minnesota, Prairie Valley Vocaticnal Center staff and
students,

1. B5t. Peter, ilinnesota, Public School Child Bevelopment class.

m. Mankato High School Juniors' Career Fducation Conference,

n. Region Head Start Staff,

WINTER 1975:

8. Region 9 Day Care Training sessioms for group and family day care
providers.

b, Head Start teechers.

¢, Des Molnes Valley Vocational Center Staff and students.

4. Winthrop, Minnesota, Curriculum Workshon,

e. Southern Minnesota Heed Start teachers, aldes, end assistants

science workshop.
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EARLY XINDERGARTEN ENTRANCE EVALUATION

Evaluation Report for:

Dates:

1. Cognitive Development: curizcus and inquiring; interest in the printed word;
shows understanding of numbers and values; ability to solve problems.

2. Communication Skills: speaks clearly in sentenceg; relastes idess in sequence;
edequate vocabulary; shows originality; listens when othére are talking;
expresses own thoughts so that others understand.

3. Motor Development: fine ouscle control; gross motor skills; knows body parts;
aware of body in space; balences well; eye, hand, aend foot coordination.

4, Socisl Development: works and plays cooperatively; self-confident; accepts
responsibility; enjoys being with other children; tekes turns; is able to
accept direction; has adequate self-control; has a good attitude about
school; accepted by group.

5. Work Habits: 13 sble to complete & task: initiates own getivities; follows
" directions; 1s able to work independently; cleans up after self; 1s able to
work with others.

RECOMMENDATIONS :
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4& Job Deoscrintions

Resident Director: Suyoervision of all vhases of oweratzion

of The Children's House; coc*a;:at:on of teacher training
with child cara “-or*ar‘° rocram develooment sunervision;
mersonnel administraticn: aa31551on of children; develon
and implenent in<ernal ooe:atizg Folicy in conformance with
policies of the board: cocordinate weo=ish =& and other aduca
tional uses of the facilitv; -ecommond con hiring o stass:
recomnend bucdget; suTorvise and asorove exzendizures:
naintain records of at:iendance, income and eguvense;
coordinate individual and H*c": visitations:; assure tha
maintenance c= llcﬂ"”l“g standaras; suservise the food
prezarazion and sacure federal £ood
menies and aqdﬁl: z QrTs; wresare a=nd suve-viso
contracts for sarv ; Tovernmental suikdivisions:
other tasis as mav be requir the effectiva and
efficient owmeration o the =

Teacher, Teacher/Gradiazs Ass:s:an-, Teacher-Intern
Assistart Teachier: work directly 3 werk with
teacher-trainass; rriculinm aa,e olﬂ nauer;als-
confe:c:c: wizth = —rovid nmonstration leszons;
supervise aides: dinate veolunteers: -
Darticinate in =a grams: naintaiz safecy
sta:da“ds; requis 2quipmant; —rovides
crzative, fuxctio th

: by © Sccial-zmctional,
-svcno-cohhit*vc a ooment of each child;

eaching Aides: assist feacher to suwerviso childrer during
all activizias; follow wrozr oning set Dy the teacher:
hel3s Koo school exdorly  and a:::ac-1ve; 2arsici=ate i
des:gn T instruectional ex:ariences; other tasks as ray e

Cook: »lan, =rzpare and sesve breakiast, lunch and afterzoon
snack.

Secretary: nerfoZnm secreotarial dutiszs as assigned.



	The Children's House: Review of a Decade of Prekindergarten Education in a Laboratory Setting on a University Campus
	Recommended Citation

	tmp.1503580028.pdf.9sVrV

